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Second language acquisition remains an important issue for students across the globe. 
Equally, motivation for second language learning remains an essential requirement in 
acquiring a target language. According to Dörnyei (1998:117): ''Without sufficient 
motivation, even individuals with the most remarkable abilities cannot accomplish long-term 
goals, and neither are appropriate curricula and good teaching enough on their own to ensure 
student achievement”. The vast majority of scholars believe that L2 (Second Language) 
motivation has a formidable role in supporting second language learners’ achievements in the 
target language (Dörnyei & Ushioda, 2009; Gardner & Lambert, 1959). Consequently, a 
substantial amount of research has been conducted in the study of motivation in second or 
foreign language learning. The purposes of conducting our research is to primarily identify 
the role of motivation and other factors in foreign language learning within a Saudi Arabian 
education context. In addition, this study examines the importance of a defined L2 motivation 
self-system theory in the same environment.   
A mixed method approach was used to collect quantitative and qualitative data within a Saudi 
military academic school. The first step was to conduct a pilot study with questionnaires for 
30 EFL (English as a Foreign Language) students from this school. The second step was to 
administer a questionnaire to 210 EFL cadets.  The final step of the research involved 
individual in-depth interviews with five EFL students to further explore issues and factors 
relating to their L2 motivation.  
The results of the present study indicate that there are three scales that are important in this 
research. These are: the Ideal L2 self, the Ought-to L2 self and, finally, the various learning 
experiences. It was also found that the tool used in the Ideal L2 self is influenced by 
“prevention” (demotivating factors), and also the scale of the Ought-to L2 self is affected by 
the “promotion” scale (motivating factors) while learning is itself influenced by prevention 
and promotion. These are similar to the findings reported by Dörnyei (2009). However, and 
significantly, we conclude that promotion and prevention cannot be separated from each 
other, which is contrary to Dörnyei’s (2009) own claims. Our analysis shows that when 
promotion and prevention are separated from each other, their effect is weak on the Ought-to 
L2 self. We also explore the question that Saudi military discipline and military affiliation 




Whilst the three important scales of Ideal L2 self, Ought-to L2 self and learning experiences 
are investigated, a demonstration of how the tool used in Ideal L2 is influenced by prevention, 
and how the scale of the Ought-to L2 self is affected by the promotion scale are presented. In 
addition, we investigate how learning is influenced by both prevention and promotion. The 
research concludes that promotion and prevention factors cannot be separated from each other 
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CHAPTER ONE: INTRODUCTION  
1.1 Introduction 
Second language acquisition remains an important issue for students across the globe. 
Equally, motivation for second language learning remains an essential requirement in 
acquiring a target language. According to Dörnyei (1998:117): ''Without sufficient 
motivation, even individuals with the most remarkable abilities cannot accomplish long-term 
goals, and neither are appropriate curricula and good teaching enough on their own to ensure 
student achievement”. The majority of scholars believe that L2 motivation has a prominent 
role to play to support second language learners’ achievement in acquiring the target language 
(Gardner and Lambert 1959).  
There are large differences between the older period of L2 motivation research and 
the current one. The older approach to L2 motivation focused on certain teaching methods. 
The newer version of L2 motivation focuses on the second language learner’s needs and goals. 
The first period of L2 motivation began in 1959 with the work of Gardner and the history of 
L2 motivation will be discussed in detail in the second chapter.  Our study focuses on the L2 
motivation self-system theory by examining the role of this theory in a Saudi context and 
analyses factors of the L2 motivation self-system theory. 
This chapter presents the background to this entire study. This chapter also explains 
the research problem along with the objectives of the study, highlights the research questions, 
and justifies the rationale of the study along with its significance. Moreover, this chapter 
focuses on the challenges of motivation in the Arab world and in Saudi society in particular. 
The final part entails an overview of the present study.  
 
1.2 Background of the study 
Saudi Arabia, as a kingdom, was established in 1932 (Al-Seghayer 2005). Education is free 
in Saudi Arabia, and, like many other countries around the world, education is considered a 
privileged opportunity in a person’s life. As ur Rahman and Alhaisoni (2013:33) observed: 
“The numbers of schools, colleges and universities have also grown, presently, the Kingdom 
is running with more than 25,000 schools, 21 government universities, 24 private universities 
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and colleges and many other educational and training institutions and the literacy rate has also 
increased up to 78.8% (male 84.7%, female 70.8%).” 
According to Al-Shumaimeri (2003), the ultimate purpose of education in Saudi 
Arabia can be summarised as follows: (1) To enhance the concept of Islam among students; 
(2) To implant in them Islamic principles; (3) To develop the society economically, socially 
and culturally; and (4) To contribute to the advancement of human beings. 
Saudi schools offer English language as the only foreign language. Most of the 
teachers try to find successful methods that they can use to enhance the achievements of 
learners. One of the best methods they use is motivation.  L2 motivation has a long history in 
enhancing L2 learning (e.g. Dörnyei, 2005; Gardner, 1985). The majority of previous studies 
on L2 motivation are influenced by the 1959 study of Gardner and Lambert. That study places 
emphasis on a psychological approach. The study specifically shows that attitudes and 
motivation are important factors that, at the time, affected L2 learning by integrating the social 
and individual psychology of learners. 
L2 motivation scholars developed and expanded their views about L2 motivation in 
the 1990s, e.g. Noels, Clément, & Pelletier (1999), Oxford & Shearin (1994), and Ushioda, 
(1996a). They focused on the instructor’s role in motivating students in their classrooms. 
Language teachers have an important role in preparing a good environment for students by 
using different methods in classrooms which can favourably motivate their students for 
improved learning experience (e.g. Crook & Schmidt, 1991; Dörnyei 1994). 
The third period of L2 motivation is the process which emphasises engagement, such 
as hopes of the students (Williams & Burden, 1997). Also, it focuses on individual L2 
motivation such as good experiences in the past and L2 motivation in the future, depicting the 
dynamic and changeable nature of L2 motivation (Dörnyei & Otto, 1998). This period focused 
on L2 learners’ needs, and the positive experiences of learners. Likewise, this period 
emphasises the level of L2 learners and the materials that they need (Guerrero 2015). 
There is a difference between the new vision and the early vision of L2 motivation. In 
its current form, L2 learners know what they need, and they are aware of the goals they want 
to achieve.  L2 motivation self-system is one of the new theories in this field. The researcher 
will examine and analyse this theory in different contexts in Saudi Arabia.  
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1.3 The Significance of the Study 
In order to develop the education system in Saudi Arabia, the Ministry of Education has 
concentrated its efforts on supporting the processes of English language learning, and various 
training programs have been conducted to enhance the knowledge teachers have of the target 
language. One of these methods is motivation which plays an important role in developing 
student achievement and performance in language learning. 
Motivation has a significant impact on the learning of English as a second language. 
This is supported by previous studies that have been conducted in this field around the world. 
Many researchers studied the role of motivation in different contexts in countries such as 
Hungary, Iran, Korea, Saudi Arabia, and Pakistan. Most of these studies focused on L2 
motivation self-system theory. Some researchers such as Alqahtani (2017) and Aslam (2015) 
also add new themes. 
According to Dörnyei (2005), without motivation there is no achievement in L2 
learning especially in the long term. Oxford and Shearin (1994) reported that motivation 
increases different aspects of language learning, for example, how much students interact with 
native speakers, how much input they receive in the language being learned and how well 
they perform on curriculum-related achievement tests. 
L2 motivation self-system theory has been studied by many researchers around the 
world. In Saudi Arabia, there are a number of studies such as, L2 Motivation of Saudi 
Preparatory Year EFL Learners by Eusafzia (2013); L2 motivational self-system and L2 
achievement by Assulaimani (2016); L2 motivation self-system among Arab EFL learners: 
Saudi perspective by Alshahran (2016); a study of the language learning motivation of Saudi 
military cadets by Al Qahtani (2017); Language Learning Motivation: The L2 Motivational 
Self System and its Relationship with learning achievement by Calvo (2015) and  The L2 
motivational self-system and notional interest by Islam (2013). 
The military academy schools in Saudi Arabia are important in this context because 
prior to our study, no motivation research had been carried out on this particular cohort of 
language learners. Cadets in military academy schools have to be successful in their academic 
subjects such as history, religion, military skills and English language courses. Students who 
pass English courses with high grades have a greater opportunity to study in military aviation 
school. It is a special and unique institution for anyone who is successful in obtaining entry. 
Students who graduate as a military pilot have great opportunities since they have a chance to 
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go abroad to the UK and USA to further pursue their academic career. This will consequently 
improve their financial positions and they are set to receive further benefits in their jobs. 
The results of research on L2 motivation self-system theory in a Saudi Arabia context 
may explain the advantages and disadvantages of this theory in a foreign context. Therefore, 
it is important to gain a more reliable understanding about it. There is a clear gap in this study 
which relates to examining L2 motivation self-system theory in a Saudi context and finding 
new themes for supporting Saudi students to learn a second language. Also, there is another 
gap, which is the small number of studies completed about L2 motivation self-system theory 
in Saudi Arabia. The contribution of our study is in its ability to find new themes to support 
Saudi students to gain the target language and examine L2 motivation theory in a different 
way. The results of the study will help teachers to know the correct areas to focus on in order 
to help students improve their target language acquisition. Also, the results will help teachers 
to become more familiar with the tried and proven methods to apply for teaching a second 
language. Knowing these methods will provide important skills to improve learning in the 
classroom.  
1.4 A Statement of the Problem 
English language is the language of science, business, and education. So, it is important for 
Saudi students as they need to connect and interact with people from all over the world. They 
need to achieve their goals in life and help their own country. In this regard, motivation is an 
essential part of teaching and learning. In the context of language learning in Saudi Arabia, 
Al-Nasser (2015:27) states that “Motivation plays a pivotal role in language learning 
situations, needs, wants and desires are inter-related in the language learning classrooms; 
these are the driving forces to learn and become proficient in English. Therefore, English 
language learners are highly affected by motivation”. 
This study focused on the L2 motivation self-system theory with the aim of improving 
the learning experience of teachers and students.  Applying L2 motivation self-system theory 
in a country like Saudi Arabia will help teachers and students to know the strong and less-
strong factors in their language skills. The findings will particularly open new doors for 
teachers to explore possible new methods to employ with second language learners. Also, our 
study examines the older teaching methods such as the translation method and direct method 
to assess their potential for engendering motivation in learners.  
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L2 motivation self-system theory focusses on the individual, society, and the environment of 
the classroom. So, it is a useful theory for language learners of English. Typically, teachers 
highlight these elements as important aspects to identify which skills need more attention. In 
addition, the theory guides the teachers to focus on the correct aspects to deal with, for 
example, increasing their motivation, creating a good environment for learners or connecting 
with their families and with their society. 
Since 1970, the Saudi Ministry of Education has invested a huge effort in terms of 
money and time to upgrade the education system and implementing a new curriculum for 
EFL. However, these efforts have failed to completely achieve the goals of teaching English 
in Saudi schools. Al-Nasser (2015) believes that English language learning in schools in Saudi 
Arabia is full of difficulties and challenges such as the curriculum design and language 
practise. According to ur Rahman and Alhaisoni (2013:27): “Despite all the efforts made by 
the various bodies, the situation of teaching English in Saudi Arabia has always been in a 
constant state of flux.” Indeed, ur Rahman and Alhaisoni (2013) also observed that there is 
no doubt that the Kingdom of Saudi Arabia is accelerating day by day in the field of education, 
but the level of achievement in learning English as a foreign language is far below what is 
needed. Unfortunately, not many studies have investigated the role of motivation in language 
learning among EFL students in Saudi Arabia. In other words and to emphasise the point: the 
amount of research available on the effect of motivation on English language learning in Saudi 
Arabia is small. 
1.5 Objectives of the Study 
A substantial amount of research has been conducted in other countries on the study of 
motivation in second or foreign language learning. As will be later shown, it is very clear that 
motivation plays a crucial role in acquiring English as a second or as foreign language, and 
some researchers consider it to be one of the most essential parts in learning the target 
language. In terms of teaching English language to non-native speakers, the primary concern 
has been on identifying what is the best type of motivation language learners need in order to 
learn the target language. 
The overall purpose of this research work is to identify the role of motivation in foreign 
language learning. In this study, the researcher will use Zoltan Dörnyei’s (2009) theory known 
as the L2 motivation self-system theory to determine the following aims: 
1) To examine Zoltan Dörnyei’s theory L2 motivation self-system in Saudi society.  
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1.1. To investigate how the military academic school cadets describe the process of 
learning English as a foreign language. 
1.2. To examine the factors that may enhance and impede the motivation of military 
academic school cadets to learn English. 
1.3. To find other motivational factors that may affect military academic school cadets. 
1.6 Research Questions 
Therefore, the following represent the main research question and sub-questions. 
How does the L2 motivation self-system theory affect the language learning process of Saudi 
cadets?  
Sub-question 1- What are the methods that impact the motivation of the cadets to learn 
English? 
Sub- question 2- Which factors enhance or impede EFL Saudi students’ motivation to learn 
English? 
Sub-question 3- What is the relationship between motivation and the learner’s attitude 
towards learning English and its impact on LL? 
 
1.7 The Rationale of the Study 
This study was inspired by the need to identify the factors affecting the motivation of EFL 
students to learn the English language. The identification of factors affecting EFL students’ 
motivation to learn English language is important for the reinforcement and further 
development and progress in language acquisition. During the last two decades, the role of 
motivation in English language learning has become an important topic in research on 
educational reform such as L2 motivation self-system theory (Dörnyei 2009).  
The findings of this study should contribute to the general knowledge in this area by 
providing information about the role of motivation in language learning, as well as reviewing 
the factors that affect EFL students’ motivation to learn the English language. Meanwhile, the 
study adds to the literature regarding the level of motivation among EFL Saudi students, 
which might help the decision makers at the Ministry of Education to develop their plan 
regarding the role of motivation in language learning, where very few materials and evidence 
are initially found relating to this area. It is therefore intended that this study should make a 
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valuable contribution to this research area. The researcher will elucidate the contributions of 
this research in a summary of this study here in the final chapter. 
1.8 Important social and educational information concerning Saudi Arabia  
This section offers important social and educational information about Saudi Arabia which is 
relevant to our study. It attempts to situate the context of our study which may help the reader 
to better understand the environment in which the research was conducted. The Kingdom of 
Saudi Arabia (KSA) is an Islamic country located in South Western Asia which occupies a 
land mass of 830,039 square miles. The Central Department of Statistics and Information 
(2013) gave an estimation of the KSA population as 29,994,272 (including 9,723,214 foreign 
expatriates from different nations of the world). The country is divided into thirteen 
administrative provinces, consisting of more than 5000 cities and villages. Specifically, the 
main cities of the KSA are Jeddah, Dammam and Riyadh (which is the capital city, see Figure 
1.1 below). There are two main ports in Saudi Arabia which are situated on the Arabian Gulf 
and the Red Sea.  
 
 
Figure 1.1 Map of Saudi Arabia. 
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The official religion and the official language of Saudi Arabia are, respectively, Islam and 
Arabic, while the population is constituted mainly by Muslims. Historically, the KSA is the 
birthplace of Islam and hosts the two holiest places of Islam: Almasjed Alharam (Grand 
Mosque) in Mecca and Almasjid Alnabawi (Prophet’s Mosque) in Medina. Consequently, 
Islam actively influences the belief and cultural preferences of the Saudis. Moreover, the 
constitutional government is fundamentally established upon Islamic tenets as dictated by 
Islamic law (Shari’ah) while the core of the educational system is functionally structured to 
reflect Islamic subjects at all levels of students’ curriculum.  
According to the Ministry of Finance (2014), Saudi Arabia’s budget in the year 2014 stood at 
US $301.6 billion. Therefore, the country is economically the richest country in the Middle 
East. Although the Saudi economy primarily depends on oil for revenue generation 
(constituting about 80% of the country’s income), the economy was among the fastest 
growing economy in the Middle East and North Africa. Recently, the country has developed 
a new vision to improve other sectors of the economy like industry, tourism and metals.   
1.8.1 Role of Government in the Modern Education System 
As a government that values education, the KSA provides free education for all its citizens 
from kindergarten to tertiary level. The allocation for education in 2013 stood at 25% 
(Ministry of Finance, 2014), and the education sector remains the only aspect of government 
program that has retained its share of government spending in recent years. In fact, the Saudi 
government has progressively increased its allocation for education since the year 2000 to 
facilitate public schools and colleges with books, health services, and technology equipment 
(Alamri, 2011; Alsharif, 2011). In addition, the government facilitates students with 
scholarships to study internationally. According to Alamri (2011), public university students 
receive monthly stipends of up to US $250 as enticements for pursuing higher education. 
Moreover, in 2013, more than 148,000 students benefitted from governmental scholarships to 
study in 24 developed countries abroad (Ministry of Higher Education, 2013). So, the plan of 
the government to use education as a cornerstone to sustain and grow the country’s economy 
(Bashehab & Buddhapriya, 2013) is strongly reflected in its huge investment in the education 
sector in terms of infrastructural and human capital development, which is part of the grand 
plan for economic diversification. 
The education of expatriates’ children is, in most cases, covered by the employers (whether 
government or private) in which the basic expenses such as tuition fees and living expenses 
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are provided as part of the employment contract. To this effect, non-citizen Arab expatriates 
may enrol their children in Saudi public schools while Non-Arab expatriates enrol their 
children in international schools, which are either administered by embassies to serve the 
children of their citizens or privately owned to facilitate multinational and multicultural 
learning environments. While the embassy-controlled international schools are set up to 
comply with accreditation standards of their native country, privately owned international 
schools typically adopt English Language as the medium of instruction and their curriculum 
measures up to western standards (e.g., US and UK) and International Baccalaureate.  
1.8.2 Administration of Education in Saudi Arabia  
The Ministry of Education is a complementary agency that is responsible for the 
administration of educational affairs (ur Rahman & Alhaisoni, 2013).  
1.8.3 Ministry of Education  
The Ministry of Education founded in 1954 replaced the Directorate of Education established 
in 1925 to oversee girls’ and boys’ public education comprising of pre-school, primary school 
(1st grade-6th grade), intermediate school (7th grade-9th grade) and secondary school (10th 
grade-12th grade) (Alamri, 2011). At the primary and intermediate levels, children undergo 
compulsory education starting from age seven and then proceed to complete secondary 
education at the age of eighteen. According to reports (Ministry of Education, 2014), from 
1970 to 2013, there was a large increase in the number of schools from 3,098 to 34,784 and 
the number of students from 536,000 to 5,274,205 (with almost 50% representation each for 
male and female students). The Ministry of Education is equally saddled with the 
responsibility of administering other services like teacher training, adult education and special 
needs (Alquraini, 2010). The Ministry liaises with forty-four district offices to coordinate and 
manage the links between the Ministry and the local schools (Alsharif, 2011). 
Other responsibilities associated with the Ministry of Education include teacher training, adult 
education, junior colleges, and special needs (Alquraini, 2010) while it also oversees the 
curriculum department to create and implement a unified curriculum across all districts in 
Saudi Arabia (Ministry of Education, 2013). According to information obtained from the 
Ministry of Education (Ministry of Education, 2014), there are forty-four educational districts, 
each of which is managed by a district office which is responsible for creating and managing 
links between the Ministry of Education and local schools (Alsharif, 2011). Managing 
institutional requirements (such as the building of new schools), preparation of educational 
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manuals and provision of important materials (such as supplying textbooks) are also among 
the functional duties of the Ministry of Education (Al-Otaibi, 2004).  
The school week in Saudi Arabia runs for five days from Sunday to Thursday, with Friday 
and Saturday as the weekend. The typical academic year is divided into two terms, each term 
lasting for 18 weeks for primary, intermediate, and secondary schools across the country. The 
primary grades (1st-6th grade) undergo six 45-minute classes a day in which pupils in grades 
1-3 study subjects such as Islamic studies, Arabic Language and Mathematics while grades 
4-6 study subjects such as English, Computer Science and Social Studies. The method of 
evaluation at the elementary level involves continuous assessments which are standardised by 
the Ministry of Education (Alafaleq & Fan, 2014). The grading system is typically categorised 
as follows: (1) score 1 (distinction) for outstanding student’s performance (2) score 2 (credit) 
for student’s performance equivalent of 66% of the skills required (3) score 3 (pass) for 
student’s performance equivalent of 33% of the required skills (4) score 4 (fail) for 
unacceptable student performance which prevents student progression to the next grade 
(Alafaleq & Fan, 2014). 
Students in intermediate (7th-9th grade) and secondary (10th to 12th grade) levels attend 
seven classes in a day in which they study advanced level subjects and take part in 
examinations based on information taught in the class and recommended in subject textbooks. 
The evaluation of intermediate level students specifically consists of 40% mark during-term 
assessment, e.g., include mid-term quiz, homework, and class participation, and 60% mark 
final exam. Students are required to attain an overall score of 50% to progress to the next 
grade. Secondary education generally leads to two paths after the 10th grade: (1) Science 
subjects comprising of chemistry, computer science, mathematics, physics and geology 
together with English, Arabic and Islamic studies (2) Art (non-science) subjects comprising 
of core subjects like Arabic studies (with a focus on Arabic literature, linguistics, and 
rhetoric), Islamic studies (with a focus on holy Qur’an and Islamic law), social studies (with 
a focus on history and geography), and English Language. At secondary level, students take 
part in 50% mark during-term assessment involving class attendance, class participation, 
homework, mid-term quiz, and research project, and 50% mark final exam. Like intermediate 
students, secondary level students must attain 50% of the total mark to pass the unit course. 
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1.9 Challenges of Motivation 
Dörnyei is one of the most eminent and widely respected researchers in the domain of 
motivation and SLA, with his academic citations currently numbering over 75,000 (Google 
Scholar). Accordingly, his work is heavily cited, amongst others, within our research here.  
As Dörnyei (2009) has pointed out, there are many challenges to gaining the motivation to 
learn a second or other language. Dörnyei (ibid) has strongly stated the challenges for 
researching motivation and the need to cover factors such as consciousness and 
unconsciousness, cognition and effect, reduction and comprehensiveness, parallel 
multiplicity, context, and the challenge of time. 
The first challenge is the challenge of consciousness and unconsciousness. The 
definition of consciousness is the quality or state of being aware, especially of something 
within oneself (Oxford English Dictionary). Dörnyei and Scott (1997:32) defined 
consciousness as: "human behaviour that can be explained by factors of which the individual 
is aware".  Moreover, Dörnyei (2009) has stated that human behaviour can be influenced by 
motivation in consciousness. Also, anyone can increase or decrease motivation in a conscious 
situation. As such, human behaviour is influenced by many aspects of consciousness and can 
also take control. Studies by Freud (1966) substantiate this case and with regards to 
unconsciousness, he remarked that unconsciousness plays a big role in improving motivation 
without necessarily referring to consciousness. Also, it should be remembered that sometimes 
consciousness may decrease or increase motivation. According to Dörnyei (2000), there are 
some actions done by humans that do not require conscious motivation, such as brushing 
one’s teeth in the morning. Students also practice similar actions in schools, such as keeping 
books in a special place in their class. 
Secondly, Dörnyei (1998:130) has observed that with respect to the challenge of 
cognition and effect: “Motivation is not a reflection of certain inner forces such as instincts 
and emotional states. Motivation is the focus on an individual's thoughts, beliefs and 
interpretational processes that are transformed into action”. Cognition, undoubtedly carries a 
formidable role in human behaviour and motivation. A new study outlined that neurobiology 
could take effect in learning a language and (Dörnyei 1998) further noted that emotions 
equally play a large and important role in acquiring the second language. This view is 
corroborated by Arnold and Young (1999) who mentioned that affective factors and 
neurobiology have a role to play in acquiring a second language. Therefore, motivation is not 
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simply a reflection of inner forces, but it does carry an important role in human behaviour 
(Dörnyei 1998). 
Regarding the challenge of reduction and comprehensiveness, many researchers agree 
that human behaviour is complex and there is no study that covers all aspects of human 
behaviour due to unfathomable resources (effort, money, and time) being required to capture 
this complex phenomenon. So, the practical approach is to study one aspect that covers a 
section of the topic. In line with this reality, teachers may not increase motivation among 
students in all aspects, but they can focus on one aspect that could help the student. Also, 
teachers can support them to learn a target language by increasing motivation (Dörnyei 2000, 
Dörnyei and Ushioda 2009).  
In terms of the challenge of parallel multiplicity, there is an interaction between 
learners and teachers regarding the use of motivation. During class time, there are specific 
ways to improve motivation, while other strategies may work outside the classroom. In 
another words, there are special ways to increase motivation depending on the environment. 
But in real life, there are difficulties in applying motivation since motivation needs to be based 
on specific approaches suited to a special environment. To this effect, teachers can use one 
theory to improve motivation in students and at the same time, apply another theory to cover 
another side of students’ experiences  (Dörnyei and Ushioda 2009). 
Regarding the challenge of context, all psychologists agree about the result of one 
theory applied to one person. Sometimes, this theory fails to produce satisfactory results. 
Furthermore, a theory occasionally may fail to work with the same culture and the result is 
weak and unimportant. As such, the success of some theories depends on the behaviour of the 
person involved. So, Dörnyei mentioned this as a major challenge when dealing with the 
subject of motivation (Dörnyei and Ushioda 2009). 
Finally, regarding the challenge of time as noted in Dörnyei and Ushioda (2009), many 
theories state that motivation is an emotional and mental process. Motivation starts with an 
idea, planning, applying it and achieving a result. It needs time to find the goal. The main 
reason for considering time is to achieve a good result. When a theory does not consider time 
wisely or as being important, the result is usually weak. When applying motivation in the 
long-term, for example, a year or more, the result is better because there is a specific time 
period for the plan to take place. Also, students may have a better experience and a greater 
influence on the result. With short courses and when time is considered, the result may be 
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very good. In other words, time is important in order to increase motivation for L2. Presently, 
there is heavy emphasis being placed on the time element in motivation when learning a 
second language (Dörnyei and Ushioda 2009). 
1.9.1 Challenges of Motivation in the Arab World  
According to (Dörnyei 2000), there are factors affecting motivation in language learning. He 
mentioned six factors in this field, such as the challenges of consciousness and 
unconsciousness, challenges of cognition and effect, the challenge of reduction and 
comprehensiveness, the challenge of parallel multiplicity, the challenge of context, and the 
challenge of time. These challenges are obstacles to applying motivation, especially in 
classrooms. According to Farah (2010), there are challenges regarding motivation in the 
Arabic world such as teachers creating the optimal environment, compartmentalisation of the 
language, lack of skills and relying on textbooks.  
A - Teachers    
The teacher has a major role in motivating a student. He/she can increase motivation within 
students or decrease it. In the Arab world, the teacher has a larger and more responsible role 
than the learner. Usually, teachers do not allow the student to perform activities, initiate 
participation or talk. The teacher believes that giving students a chance to speak or perform 
any activity can derail the entire class, allowing things to spin out of control and disrupt any 
type of effective classroom management. So, typically, based on this researcher/teacher’s long 
pedagogic experience, students were not afforded the opportunities to share ideas during class 
time. Their “duty”, as it has been called, is to simply listen and understand. By using this 
method of teaching, boredom is inevitable, and this decreases the student motivation to learn 
the second language. Also, students do not improve their skills in speaking, writing, and 
reading. Teachers do not make their classes enjoyable as there is a benefit to be gained by 
making classes more fun. Students who have the ability to learn fast may or may not like these 
kinds of classes, as has been reported extensively, (Fareh 2010). 
B - Creating the Environment 
According to Fareh (2010), teachers in the Arab world do not sufficiently nor effectively 
support their students in their learning. Most of the teachers convey a depressed outlook on 
their students and state that they do not like to learn, or that they lack the motivation and do 
not understand. Teachers often fail to create an interesting learning environment for the 
students resulting in depleted student motivation. In addition, teachers may not have the skill 
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sets to support students to learn or to enjoy the experience of learning within a classroom 
setting. Similarly, teachers do not try new methods in class or make any attempts to interact 
engagingly with students to increase their motivation levels in order to benefit more from the 
class.  
According to Brown (2001), teachers should try more than one method to teach the 
class and creating motivation should be incorporated. The main reason to acquire a second 
language or new language is the motivation for success in learning a new language. Also, the 
main goal for motivation in the second language class is the acquisition of a second language 
or target language. In other words, motivation supports students to learn the second language 
and create a successful and enjoyable environment for second language learners, see for 
example Ames (1992) and also Dweck (1986) who have written critically and extensively on 
this topic. 
Teachers can create an attractive environment by connecting with the parents or 
guardians of students. When teachers connect with parents, then motivation may rise because 
a favourable environment exists between teachers and parents. Moreover, it does manage to 
increase internal or intrinsic motivation (Kondo-Brown 2001). 
 
C - Compartmentalisation and the whole language    
Acquiring a language requires the practising of the four skills: reading, writing, listening, and 
speaking. Motivation supports teachers to teach the language as one subject. Some teachers 
divide language into too many subjects such as grammar, speaking, and writing that may not 
encourage students in learning the target language. This is because students sometimes think 
that some parts of language acquisition are more difficult than others. So, when the teacher 
divides the language into compartments, connections between students and teachers is 
diminished and this decreases motivation (Fareh 2010). 
 
D - Lack of skills  
Arab students do not have enough opportunities to improve their language skills, for example, 
in critical thinking. In traditional exams, Arab students may achieve good grades because they 
depend heavily on their memory. Also, they may achieve a good result when their 
examinations depended on answering many questions on the structure of a language. 
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However, Arab students often struggle when examinations need more skills such as finding a 
solution to a problem or creating a new way to find an appropriate and correct result. Students 
are not capable of creating a solution or finding a good way to solve a problem because they 
rely on information transmission from their native language to the target language. Apart from 
this, teachers may not have the skill set needed and thus may not be able to guide them towards 
a newer and more effective way of thinking about a target language. In addition to this, and 
quite importantly, there are many significant differences between the Arabic language and the 
English language. For instance, Arabic language scripting starts from right to left while 
English language scripting begins from left to right. This is one of the identified reasons that 
decrease motivation in Arab students (Fareh 2010). It is important to recognise and note this 
large cognitive burden on the native Arabic speaker who is attempting to learn English and 
we return to this point in several later chapters here in the thesis. 
 
E - Textbook  
There are many English language learning textbooks in the Arab world based on revealing a 
western culture. Arab students sometimes object to some aspects of western culture. Also, 
some of these books contradict and go against their own Arabic culture. This may affect the 
students’ motivation and create a negative atmosphere in class. In other words, some books 
do not help students to engage in second language acquisition. Usually, book levels are higher 
than the student's capability. Most of these books are written by native speakers who do not 
have enough experience with local Arabic EFL students. Also, these books contain activities 
based on a different culture which can directly stimulate decreased motivation among Arab 
students. Some books contain huge contents and students may not be able to cover all the 
subjects if they are focused on learning the book. Although, some books are written by second 
language speakers, for example, English language teachers, but those books need more 
development in order to be localised to incorporate more fully the needs of  Arabic EFL 
students (Fareh 2010). 
 
1.9.2 Challenges of Motivation in the KSA 
Learning and acquiring some decent level of the English language is important nowadays 
because it is widely accepted as the primary language of communication around the globe. 
Teaching English in Arab countries is difficult because students do not have high motivation 
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levels to learn a new language. Saudi Arabia is one of such Arabic countries; this makes 
teaching English in Saudi Arabia a difficult task. The Ministry of Education in Saudi Arabia 
spends time and money to improve English language teaching, but the results have fallen short 
so far. According to Khan (2011), there are several aspects to this difficulty and he goes on to 
list as examples: inadequate and old-fashioned English language teaching methods, teacher 
attitudes, curricula, learners’ peers and school companions with a negative attitude towards 
language learning. 
Arabic is the mother tongue in Saudi Arabia. All citizens speak the Arabic language 
in the country, but there are foreigners who work in KSA, and they communicate with Saudis 
using the English language, and they also use English as a medium to contact companies. As 
implemented by the Ministry of Education, Saudi schools have English alone as the single 
foreign language to be studied. Saudi students study English as a main subject four times a 
week, each class taking up to 45 minutes. There are many objectives behind this plan which 
will be outlined in this study. Although there is a major effort on behalf of the Saudi 
government to achieve better results in English language acquisition, yet the results are far 
from what is expected and desired. Those difficulties according to older studies relate to both 
students and teachers. Some of them are also related to teaching practices, teaching methods, 
accent, English grammar and syntax. 
From the researcher’s point of view and own common experiences many Secondary 
School teachers do not have sufficient English language experience as a major subject within 
their undergraduate degree programme. All Saudi teachers work with limited experience in 
dealing with second language learners, and they do not have enough skills nor specific training 
to motivate students to learn the English language. Normally, most Saudi students do not 
believe English language is important for them and other students believe that learning the 
English language is a waste of time. Consequently, after graduation from high school, many 
Saudi students lack enough proficiency to construct some adequate English sentences and this 
again is connected to a lack of motivation during their study. Students’ motivation is an 
important factor for second language learners and the main subject of this study is how to 
engender increased motivation for second language learners. 
The second difficulty in Saudi schools constitutes the practice of English 
communication. Students need to practise communication to improve motivation and English 
language skills. This is difficult for Saudi students because their first language is Arabic and 
Saudi society does not widely accept or fully appreciate the importance of acquiring the 
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English language. This is the main reason why they lack external motivation. Moreover, Saudi 
students cannot practise English communication within the family or other familiar places 
due to the social rejection of English as a medium of communication. Due to these reasons, 
Saudi students do not have the motivation to use English in their daily life. They cannot 
improve their English skills by reading, writing, listening, and speaking by using the language 
in real-life or virtual scenarios. Similarly, in classrooms, students do not practise English 
Language communication since they typically use their native language too much in order to 
understand their English lessons (Al-Seghayer 2011). 
The third difficulty is the method of teaching in which many teachers resort to the use 
of the Translation Method. Teachers think the Translation Method is a decent and adequate 
method for teaching English in Arabic countries because this method depends on the mother 
language. In this regard, teachers explain the lesson in their native tongue and transfer 
important points from the target language to the mother language. Although, this method does 
work very well with grammar learning and it might work for some students, but most students 
struggle to develop English skills in reading and writing by using this approach. Many 
methods can be applied when teaching English, for example, the Direct Method. However, in 
Saudi Arabia, teachers practically rely on a fixed method to teach English, and this reportedly 
causes a lack of motivation as well (Al-Seghayer 2011). 
The fourth difficulty which relates to English grammar can be rationalised based on 
the contradistinction of the system of Arabic language scripting and English language 
scripting which, respectively, begins from right to left and left to right. Many students have 
multiple issues adjusting to this. Some students make errors using subjects when creating a 
sentence. It is common in Arabic to use no subjects to multiple verbs in sentences and this 
confuses many students and often leads to a struggle in gaining motivation to study English. 
This study mentions some of these difficulties and specifically focuses on L2 motivation 
which is applicable not just in Saudi society but in other Arab nations such as Jordan and 
Egypt (Khan 2011).  
 
1.10 History of English in Saudi schools   
In 1936, the Saudi government decided to open a special school in Macca Al-
Mukarrma for Saudi students to educate them according to the Islamic religion and English 
language. The purpose of this school was to prepare Saudi students to travel abroad and 
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connect with other nationalities such as the USA and UK. Teachers in this school were mostly 
from Egypt and Syria. Currently, schools in Saudi Arabia teach the English language as a core 
subject in all schools. It is mandatory for students from 9 years to 19 years to take English 
classes during each school day (Mahboob and Elyas 2014). In 1958, the Saudi government 
decided to teach French along with the English language in their schools to connect with other 
nations in the world. At this point, English and French were only taught up to intermediate 
level. In 1969, the Saudi government decided to remove the French language and keep English 
as the only foreign language taught in schools. Also, the Saudi education ministry 
implemented a rule that students study the English language from level 7 to level 12, four 
lessons per week that last 45 minutes each. A new law was then passed to ensure students 
pass an English examination to gain access to secondary level schooling (Mahboob and Elyas 
2014). Economically, Saudi Arabia is a rich country that derives its revenue mostly from oil 
production. Therefore, the English language is important to communicate with foreign 
business delegations. Saudi’s ARAMCO Company is a well-known company around the 
world in the oil sector and it uses the English language as a first language for business. Also, 
ARAMCO requires the English language to deal trade with eastern regions as well as the 
west. There are many other important companies that use the English language as a trade 
language in Saudi Arabia such as Saudi Airlines and SABIC.  Also, Saudi banks use English 
in their financial systems, for example, SAMBA and SAB (Mahboob and Elyas 2014). 
In Saudi Arabia, banks and companies have a large number of foreign employees who 
are dependent on English for communication as there is a huge number of international 
companies doing business in Saudi Arabia. Therefore, English language is deemed important 
for communication in a company like Mobley. Currently, Chinese companies who trade in 
Saudi Arabia, such as GCCM Company, use the English language for business.  
This is a concise summary about the history of the English language in Saudi Arabia, 
mainly focusing on education and economic sectors. In the next section, this study will deal 
with some important questions regarding the English language in Saudi Arabia and why it is 
important to Saudi students.  
1.10.1 Teaching English in the Kingdom of Saudi Arabia (KSA) 
Arabic is the official language of Saudi Arabia, and the majority of Saudis use the Arabic 
language in all aspects of their lives as a means of communication on a daily basis. In Saudi 
Arabia, English is considered to be the first foreign language. Likewise, in all the Arab 
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countries in general, and in Saudi Arabia in particular, the English language is used as a 
foreign language and it is the most used language after the Arabic language. In the Saudi 
Arabian context, English is the only foreign language taught in public schools as it is 
considered by the government as a major subject on a par with science subjects to be studied 
in Saudi schools (ur Rahman and Alhaisoni 2013).  
No one denies the importance of the English language in the present time as it is the global 
language of business and commerce and education. Therefore, there is a growing recognition 
of the importance of the English language not only in the field of education but also in each 
and every other sector of the society. The Ministry of Education in Saudi Arabia has identified 
eight main objectives for teaching English in Saudi Arabia (Mahboob & Elyas, 2014): 
1. To enable learners to acquire the four main basic skills of the language; 
2. To develop the learner’s awareness about the importance of English as a means of 
international communication all over the world;  
3. To develop the learner’s attitude towards learning the English language;  
4. To develop the learner’s linguistic competence that is required in different professions;  
5. To develop awareness in the learner about the cultural, economic, religious and social 
issues of their society and prepare them to participate in their solutions;  
6. To develop the linguistic competence that enables learners, in future, to present and 
explain Islamic concepts and issues, and to participate in spreading Islam;  
7. To linguistically enable learners to benefit from English speaking nations that would 
enhance the concepts of international co-operation and that would develop an 
understanding and respect of cultural differences between nations; 
8. To provide the student with the linguistic basis that would enable them to participate 
in transferring other nations’ scientific and technological advances that can enhance 
the progress of their nation. 
Education is a new and rapidly growing sector  in the Kingdom of Saudi Arabia and  the 
process of teaching English is also viewed as a progressive step (ur Rahman and Alhaisoni 
2013). English Language is a compulsory subject throughout the schooling in Saudi Arabia. 
The majority of students in Saudi Arabia began learning English at the age of 12 because it is 
part of the curriculum, and other students learn the English language before they enter 
kindergarten (Al-Sobhi and Preece 2018). Alrashidi and Phan (2015) noted that almost all 
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policymakers, teachers and students are aware of the importance of English in building a good 
career in this globalised world, and tremendous efforts have been made at every level of 
education to impart English language proficiency among the students.  
According to Al-Nasser (2015:16): "English was taught as a foreign language in Saudi 
Arabia from class seven onwards but, now it is taught from class six as a compulsory subject”. 
Policymakers, stakeholders, and other decision-making bodies in Saudi Arabia view English 
language as an important tool for the development of the country in terms of both international 
relations and scientific-technological advancement. In Saudi Arabia, English has the official 
status as: “the primary foreign language and the country continues to show considerable 
interest in English language programs” (Al-Seghayer 2014:34).  
Teaching English is a challenging process. It is important to address the challenges 
encountered by English language teachers in KSA to effectively teach Saudi students. Al-
Nasser (2015) in his research mentioned a number of factors that Saudi English language 
teachers experience while teaching English. These include: (1) lack of teacher training; (2) 
the methods and approaches of teaching English language; (3) lack of a clear administrative 
status; (4) the curriculum and syllabus; (5) absence of modern teaching materials; (6) the lack 
of motivation among both the teachers as well as the students; (7) the structure of the 
educational system itself; and (8) the differences between English and Arabic languages. 
Like many other countries in the region, there are some serious concerns that have been 
expressed by researchers and educators relating to Saudi learners’ low performance in English 
language either at the school level or at the university level (Rajab and Al-Sadi 2015) and also 
raised by policymakers (Al-Qahtani 2016), which lead to graduates with a low level of English 
language competence. In addition, it was found that Saudi students do not perform well in 
international English tests, for example, IELTS and TOFEL. According to the statistics 
released in the third edition of The Official Guide to the TOEFL Test (2009), the average 
TOEFL result in Saudi Arabia is 57 out of 120, which is the second lowest among the entire 
Middle Eastern countries, and among the lowest average TOEFL scores in the world. It is 
believed that there are many reasons behind this such as having few opportunities to practise 
the English language in daily life in order to improve their speaking ability. The low 
competence in EFL among Saudi learners can be attributed to a variety of multidimensional 
factors (Alrabai 2016), many of them already mentioned in this discussion.  
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1.11 Status of World Englishes in Saudi Arabia 
Near the end of the last century, Kachru (1996) introduced his model of English language in 
the world. He divided it into three circles. The inner circle is related to native speakers such 
as the USA, and UK. The second circle is outer circle such as India, Fiji, Nigeria and 
Philippines. Those countries have more than one language in the society. They used English 
as an official language.  The last circle is Expanding circle. Countries such as Saudi Arabia 
and France use English language as a foreign language (Kachru, 1996). Saudi Arabia uses 
English language in many fields, for example trade, nursing, and in international companies 
such as ARAMCO. This implies an increase in the number of English speakers in Saudi 




Figure 1.2  Kachru’s three-circle model of World Englishes 
 
1.12 Importance of the English language  
Nearly more than 6809 languages are spoken in the world, with English enjoying a highly 
prominent position among them (Anderson, 2004). Throughout the world, many nations 
support their citizens in learning English to communicate on a global scale, yet this support 
is very uneven (Crystal, 2012) as applied in the King Abdullah scholarship program in Saudi 
Arabia. English is not the most widely spoken language in the world in terms of the number 
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of native speakers--there are many more Chinese speakers than native English speakers--but 
Chinese is spoken little outside of Chinese communities. However, English is the most 
widespread language in the world (Kitao, 1996), and it remains the major language of news 
and information in the world. Moreover, English is the language of business and government 
even in some countries where it is a minority language. Similarly, it serves as the medium for 
maritime communication and international air traffic control where it is used for internal air 
traffic control even in countries where it is not a native language (Kitao, 1996). Therefore, the 
importance of English is not just in the number of speakers but in areas of human endeavour 
where it is applied.  
1.13 English Language Difficulties in Saudi schools 
 The Arabic language is, of course, the official language in Saudi Arabia and all Saudis 
communicate in the Arabic language. As such, they do not need English frequently in their 
daily lives (Al-Saraj, 2014). In fact, Saudi Arabia has many international companies that adopt 
the use of both English and Arabic. More than 8 million non-Arabic speakers who work in 
Saudi Arabia communicate with Saudis mainly through the English language or Arabic 
language (Madhi, 2003). To facilitate students’ academic careers to meet employability 
demands, students must start to learn English from level 4 at age of nine and continue up to 
level 12 (Alrashidi, 2015). There are many goals associated with introducing English in 
schools. The Saudi Ministry of Education spends a lot of money and time improving English 
language learning in schools (Alharbi, 2015). Therefore, many difficulties faced by Saudi 
students are presented in this study briefly. 
The first difficulty is that EFL teachers in Saudi schools do not speak English as their 
first language. Teachers spend four years in university while learning different branches of 
English language, such as English literature, translation, drama, syntax, and semantics. 
Teachers acquire many skills in the English language, but they don't acquire enough teaching 
methods (Al‐Hazmi 2003). According to (NORTON and SYED 2003), English teachers do 
not have enough experience to increase motivation among students who learn English. 
Motivation is very important to the second language learner and it is the major focus of this 
study. A vast majority of Saudi students do not like English language, as they think it is useless 
in practical life and they just learn it for spending time in schools. The main reason for this is 
that teachers do not explain why English language is important for them and for their future 
(Khan 2011, Al-Khairy 2013). 
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The second difficulty is centred on helping learners to practise English as it is amongst 
the least popular languages spoken in Saudi society. There are not many places to speak and 
practice English in Saudi society except for a few places such as coffee shops. English practice 
is necessary for students to improve their knowledge in English language. Similarly, in school, 
Saudi students do not communicate in English because teachers use the Translation Method 
while teaching. Besides, students cannot use English language between friends and family 
since they do not accept it as a primary communication method. Therefore, English skills such 
as reading, listening, writing, and speaking do not increase (Al-Nasser, 2015). 
The third difficulty involves the teaching method. There are many methods that 
teachers can use to increase English achievement in the classrooms such as the direct method 
and the translation method, Audio-lingual, and the Silent Way (Al-Seghayer, 2005).  Almost 
all Saudi teachers use the Grammar-Translation method. They prefer this method because it 
enhances the students’ understanding of the main points of the lesson. This method works 
with some students but may not work with others.  The grammar translation method usually 
does not increase speaking and listening skills (Al-Haq, 1996). However, it does increase 
reading and writing skills. Also, students do not learn new words in the language. Having this 
single teaching method is a problem that needs to be critically addressed in Saudi schools 
(Khan, 2011). 
The fourth difficulty involves words pronunciation. The vast majority of English 
language teachers in Saudi Arabia are not native English speakers and even most foreign 
English teachers in Saudi are non-native English speakers. Therefore, students do not learn 
the correct pronunciation of English words. Students make many mistakes in pronouncing 
words and writing due to this (Khan, 2011; Al-Nafisah, 2000). 
The fifth difficulty entails understanding of English grammar. English grammar is 
necessary for English learners. Without accurate grammar, the sentence will not make sense. 
Teachers in Saudi schools translate grammar and teach students the structure of the sentence, 
but English grammar learning in Saudi schools is difficult for students (Al-Nafisah, 2000). As 
a result, students cannot make a simple sentence because they do not understand the difference 
between tenses such as present simple and past simple. Moreover, sometimes, students do not 
use the subject or use double subjects inappropriately. There are many examples of these basic 




Table 1.1 Difference between tenses 
Correct sentence Wrong sentence 
My friend is a good student My friend he is a good student (double subject) 
Ali has a nice car Ali has he good car (double subject) 
I study English every week I do studying English (double verb) 
He is a good one He good one (no verb)  
  
There are many difficulties that Saudi students experience when trying to learn 
English. The Saudi Ministry of Education tries to improve teaching skills and the entire 
curriculum but it is progressing at a slow pace (Mahboob 2014).These difficulties are not just 
in Saudi society but they exist in other Arabic countries such as Jordan and Egypt (Khan 
2011). This study focuses on finding effective and successful means to motivate students and 
encourage them to study and accept English language into their academic and everyday lives.  
1.14 Overview of the Study 
Our mixed method research approach (using both quantitative and qualitative methods) to 
generate sufficient data to tackle our main research questions, is comprised of eight chapters. 
Chapter one is the introductory chapter providing a context and background to the study. It 
contains the statement of the problem, research objectives, research questions, statements on 
the significance of the study, the rationale of the study, the history of English language 
teaching and learning in Saudi schools, the main difficulties with English language acquisition 
in Saudi schools, and the King Abdullah scholarship programme.  
Chapter two and chapter three include a review of both past and current literature 
related to L2 motivation in English language teaching and learning.  Chapter four outlines our 
methodological approach, the sample and profiles of participants, data collection procedures, 
the variables, and data analysis of the study. Chapters five and six present the data analysis. 
Chapter seven discusses and summarises the research and provides conclusions. 
Recommendations for practice and suggestions for further studies are finally presented in 






















































CHAPTER TWO: REVIEW OF RELATED LITERATURE 
2.1 Introduction 
The purpose of the second chapter is to present relevant research and a theoretical 
framework that provide the rationale for this study. This chapter is divided into four parts. 
The first section provides a review of the concept of motivation in language learning. The 
concept of motivation in language learning contains four parts that deal with definitions of 
motivation. The first part of the literature review presents some generic information about L2 
motivation theories. The researcher finishes this first part of the literature review by giving a 
summative conclusion about L2 Motivation and Self System Theory. 
The second section explains the role of motivation in language learning. The third 
section contains a discussion of motivation theories. This section provides many theories 
about motivation such as attribution theory, self-efficacy theory, self-determination theory, 
Gardner's motivation theory, goal theory, goal setting theory, and goal orientation theory.  The 
last section contains factors affecting motivation in language learning. These factors include 
student attitudes, student self-esteem, teachers, and lack of opportunities to practise English.  
 
2.2 The Concept of Motivation in Language Learning 
At present, English plays a vital role in communication around the world including Saudi 
Arabia. Therefore, it becomes a demand that Saudi students should be able to speak and 
communicate in English language. The fact is foreign language learning is still considered as 
a big challenge for every Saudi student. In this regard, motivation plays an important part in 
learning a language. In other words, motivation in language acquisition is a critical aspect of 
learning. Language learning and language acquisition are not new phenomenon. Language 
learning and language acquisition are not new phenomena. Literature in the field of language 
acquisition consistently highlights a number of factors that can affect language learners. One 
of these factors is motivation. Kuethe (1968) has pointed out some time ago that the term 
"motivation" goes back in its origin to the Latin word "movere", i.e. to move. A learner who 
is motivated to achieve a goal usually moves towards that goal.  Larsen-Freeman and Long 
(2014) further stated that: “One of the most obvious potential explanations for the comparative 
lack of success of second language learners is that SL learners begin acquiring the language 
at a later age than do first language learners”. Most of the research conducted in language 
acquisition and language learning has been focused on older learners. Nowadays, motivation 
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in L2 is a familiar method between teachers and students around the world. Motivation 
enhances the process of acquiring second or target language while encouraging L2 learners to 
learn a new language. Motivation works and goes side by side with other factors, such as 
curricula as well as teaching methods and approaches. On the other hand, high levels of 
motivation can make up for considerable deficiencies both in one's language aptitude and 
learning conditions (Dörnyei 2009).  
According to Gardner (2009), language aptitude accounts for a considerable 
proportion of individual variability in language learning achievement, and motivational 
factors can override the aptitude effect (Dörnyei 1998). Motivation in second language 
acquisition increases the ability of learners when they learn a new language. Subsequently, 
many researchers highlighted the role of motivation in language education. Dörnyei (1998) 
reported that motivation in L2 is a complex, multifaceted construct and that the diverse 
approaches highlight different aspects of this complexity. 
Motivation is a common term used in language learning. It is an essential component 
in language learning, as it explains why some learners can perform well while other 
learners struggle (Tomlinson, 2011). Motivation enhances the achievement of learners during 
the acquisition of the target language. According to Csizér and Dörnyei (2005), “It is easy to 
see why motivation is of great importance in second language acquisition (SLA). It provides 
the primary impetus to initiate L2 learning and later the driving force to sustain the long and 
often tedious learning process; indeed, all the other factors involved in SLA presuppose 
motivation to some extent. Without enough motivation, even individuals with the most 
remarkable abilities cannot accomplish long-term goals, and neither are appropriate curricula 
and good teaching enough on their own to ensure student achievement” (p. 65). In other 
words, motivation is considered a key to learning a target language and it seems to be the 
biggest single factor affecting the language learner’s success (Dörnyei 1997). Dörnyei (1997) 
further adds that: “L2 motivation provides the primary impetus to initiate learning behaviour 
and later the driving force to sustain the long and often tedious learning process; that is, all 
the other factors involved in L2 acquisition presuppose motivation to some extent and, indeed, 
motivation is usually mentioned in explaining any L2 learning success or failure”. Thus, 
language acquisition can be highly influenced by the level of the learner’s motivation. 
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2.2.1 Attitudes and Goals of the L2 motivation  
Although highly motivating goals are intentional and oblige learners to focus their attention 
on the learning activities (Zimmerman, 2008), objectives can also exert their motivational 
influence through emotional arousal (Ford, 1992). In educational psychology, emotional 
motivation is theorised and conceptualized either as the intrinsic enjoyment derived from 
learning (see e.g. Ryan & Deci, 2000) or as an attitude to the object of learning (Ajzen, 2005).  
Gardner (1985, 2006) identified three important attitudes in his socio-educational 
model: attitudes to the target language community, attitudes to language learning in general, 
and attitudes toward the learning situation in particular. Additional key elements of motivation 
which regulate goal setting and affect the translation of goals into action are personal agency 
beliefs, which in educational psychology are embodied in two constructs: self-efficacy beliefs 
(Bandura, 2010) and self-concept (Shavelson, 1976). Self-efficacy beliefs express one’s 
views as to whether one is capable of performing a given learning task and are consequently 
future-oriented; whereas self-concept beliefs are based on pervious experiences and are 
broader evaluations of one’s general self-worth or esteem (Bong, 2003). In the field of L2 
motivation, the parallel of personal agency beliefs is the L2 Motivational Self System Theory 
proposed by Dörnyei, (2009) which argues that the main driving force of language learning 
is the students’ future self-image. 
2.2.1 The Orientation Index 
Initially it was Gardner and Lambert’s original and seminal research in Canada in the late 
1950s that put motivation and language learning in the limelight, and it has been an important 
area of study for many linguists since then. Through their research, they proposed the concept 
of the orientation index (Gardner and Lambert, 1959) that classified reasons for learning a 
second language in two different ways: (1) Integrative, and (2) Instrumental. An integrative 
orientation is ‘where the aim of language study is to learn more about the language group or 
to meet more people from different diaspora’ (1959: 267). In their later research, Gardner and 
Lambert (1972) would go on to expand their theory from one that describes the relationship 
between an individual language learner and society in a broad or general sense, to one that 
describes that relationship in terms of specific communities and their cultures. 
They stated that a language learner ‘must be willing to adopt appropriate features of 
behaviour which characterize members of another linguistic community’ (Gardner and 
Lambert, 1972: 14). As Noels (2000) suggested, this would probably describe a learner that 
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desires to have contact with, and perhaps identify with an L2 community’. Integrative 
orientation is in contrast to instrumental orientation, ‘which reflects the more utilitarian value 
of linguistic achievement’ (1959: 267) and in other words describes a learner’s desire to learn 
an L2 in order to achieve some practical goals, such as getting a job or passing an exam.                                                                       
It was integrative orientation that generated the debate among linguists at that time 
(Noels et al, 2000). In contrast to instrumental orientation, where a learner’s commitment to 
the language being learned could wane or cease to exist as soon as a temporary aim had been 
achieved, the integratively orientated learner was viewed to be more committed to the learning 
process (Ellis,2015). Even though the concept of integrative orientation was and still is highly 
regarded as ground breaking research in the area of L2 motivation, the notion of a ‘target 
community is highly problematic in monolingual contexts (Ellis, 2015: 48).  
 
2.2.2 Definitions of Motivation  
Motivation in general, has been defined in different ways by different authors. (Dornyei and 
Ottó 1998) defined motivation as “the dynamically changing cumulative arousal in a person 
that initiates, directs, coordinates, amplifies, terminates, and evaluates the cognitive and motor 
processes whereby initial wishes and desires are selected, prioritized, operationalized and 
(successfully or unsuccessfully) acted out”. According to (Gardner and Lambert 1972), 
motivation is considered as a desire to achieve a goal, combined with the energy to work 
towards that goal. Child (1986) defines motivation as “internal processes which spur us on to 
satisfy some need” (Capel, Leask et al. 2006). Salvin (2001) defines motivation as, “an 
internal process that activates, guides and maintains behaviour over time (P.345)”. (Rehman, 
Bilal et al. 2014). Loewen and Reinders (2011:119) defined motivation as “a psychological 
construct that refers to the desire and incentive that an individual has to engage in a specific 
activity” (Al-Ghamdi 2014). In 1983, Keller defines motivation as the choices people make 
about which experiences or goals they approach or avoid, and the degree of effort they will 
exert in this respect (Bomia, Beluzo et al. 1997). Dubin (1970) stated “Motivation is the 
complex set of forces starting and keeping a person at work in an organization. Motivation is 
something that moves the person to action and continues him in the course of action already 
initiated.” Also, Mamoria (1995) added that “Motivation is a willingness to expend energy to 
achieve a goal or reward. It is a force that activates dormant energies and sets in motion the 
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action of the people. It is the function that kindles a burning passion for action among the 
human beings of an organization.” 
In the study of language acquisition, motivation has been considered an important area 
of investigation because of the believe that it enhances the learner’s performance during the 
learning processes of the target language. Based on these definitions, it is clear that motivation 
can influence the success of language learning. (Dörnyei 1998) described motivation as a 
term, which is frequently used in both education and research contexts, and it is rather 
surprising how little agreement there is in the literature with regard to the exact meaning of 
this concept. Dörnyei  (1998) claimed that motivation is important for language learning or 
language acquisition. (Hall, 2011) reports that without motivation, it is difficult to learn the 
target language.  
2.2.3 Intrinsic and Extrinsic Motivation 
Motivation in language learning or language acquisition can drive learners forward towards 
better levels of achievement and they can go on to perform well during the processes of 
learning. Motivation can guide, support and enhance learners to achieve their target. It is well 
known that there are two main types of motivation, intrinsic motivation and extrinsic 
motivation, according to (Deci, Ryan et al. 2001). This section presents the differences 
between intrinsic and extrinsic motivation, as well as among the different sub-types of 
extrinsic motivation.  (Amabile 1993) describes intrinsic motivation as follows: (1) 
Individuals are intrinsically motivated when they seek enjoyment, interest, satisfaction of 
curiosity, self-expression, or personal challenges in the work, and (2) Individuals are 
extrinsically motivated when they engage in the work in order to obtain some goal that is apart 
from the work itself. 
Extrinsic and intrinsic motivations are linked together and have a strong relationship 
with each other as both types of motivation play an important role in language learning. 
(Noels, Clément et al. 1999) believe that strong intrinsic and extrinsic motivation leads to 
positive language learning outcomes. In addition, motivated students can achieve more in the 
target language as opposed to the demotivated students when it comes to language learning. 
There is a debate over which type of motivation (i.e., intrinsic or extrinsic) holds the greatest 
potential for language learning. Through time, researchers and psychologists have made 




2.2.3.1 Intrinsic Motivation 
As mentioned before there are two basic types of motivation: intrinsic and extrinsic. 
Researchers and psychologists believed that student motivation is based primarily on intrinsic 
motivation which has been defined in different ways. Deci, et al. (2001a) defined Intrinsic 
motivation as “motivation to engage in an activity because that activity is enjoyable and 
satisfying to do”. According to Lepper et. al (2005), intrinsic motivation is defined as "a desire 
to engage in behaviours for their own inherent rewards". Kohn's (1993) definition of intrinsic 
motivation is "enjoying what one does for its own sake" (p.68).  
Ryan and Deci (2000) explained that intrinsic motivation is based on the interest and curiosity 
of the learners to complete a task. So, it is fair enough to say that intrinsic motivation is 
necessary for language learning and language acquisition. The sources of intrinsic motivation 
are basically internal because it comes from within the individual. Intrinsic motivation is 
derived from a human’s innate need for competence and self-determination and it is well 
represented by the forces derived from or inherent in the learning task itself. Klausmeier 
(1985) states that interest, competence, and curiosity have been widely accepted as the best 
initiators of intrinsic motivation. According to Deci and Ryan (1985), people who have high 
intrinsic motivation enjoy the challenge to achieving a good result, and they can create new 
ideas to fit their goals. As Dörnyei (1994) contends, "extrinsically motivated behaviours are 
the ones that the individual performs to receive some extrinsic reward (e.g., good grades) or 
to avoid punishment". 
Intrinsic motivation plays an important role in learning something new, including 
languages, and previous researchers have pointed out the various benefits of intrinsic 
motivation and how powerful it is in language teaching and learning. Indeed, motivation, in 
general, is considered very important in language teaching and the learning process. In fact, 
intrinsic motivation has a supreme importance in language learning. The importance of 
intrinsic motivation in language learning has been identified by a number of researchers. 
According to Ushioda (2001), “students with positive learning experiences tended to 
emphasize intrinsic motivational factors whereas participants with less illustrious learning 
histories tended to define their motivation principally in terms of particular personal goals or 
career plans”. Intrinsic motivation can be long-lasting and self-sustaining as it drives out the 
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feeling of enjoyment when learning particular subjects or executing tasks (Schunk, Pintrich 
& Meece, 2008).  
 In line with Grolnick, and Ryan’s (1987) view, Intrinsic motivation is connected to higher 
learning achievement, self-efficacy and perception of competence. In addition, intrinsic 
motivation was also acknowledged to negatively correlate with anxiety, depression and 
frustration (Grolnick, & Ryan’s, 1987). With respect to learning experience, intrinsic 
motivation positively affects the creativity of learners (Hennessey & Amabile, 2010). In this 
regard, Benware and Deci (1984) noted that intrinsic motivation strongly influences 
conceptual learning. Consequently, intrinsic motivation affects the overall wellbeing of 
learners as well as fulfilment of the basic psychological needs (Diener, 2000; Ryan, Huta, & 
Deci, 2008; Ryan & Deci, 2000b). 
 
2.2.3.2 Extrinsic Motivation 
Extrinsic motivation refers to "actions carried out to achieve some instrumental end such as 
earning a reward or avoiding a punishment" (Deci and Ryan 1985). Extrinsic motivation holds 
weight only when the external incentive is present. The behaviours of an externally regulated 
individual are determined by sources external to the individual such as monetary rewards. If 
the external incentive is taken away from individuals, they will discontinue their engagement 
in the activity. (Noels, Clément et al. 1999:112) noted that extrinsic motivation: “does not 
imply a lack of self-determination in the behaviour performed, different types of extrinsic 
motivation (EM) can be classified along a continuum according to the extent to which they 
are internalized into the self-concept”. 
There are different sources of extrinsic motivation such as incentives, consequences, 
and rewards. In other words, extrinsic motivation is where the reasons for the learning efforts 
have nothing to do with the content of the learning material. There are three types of extrinsic 
motivation, the first one is external which means something comes from outside such as 
incentives. The second type is introjected regulation, which means it is related to an outside 
activity but related to individual motivation. The third type is identified regulation, which 
means students possess a feeling towards something. For example, when students believe that 
a second language is important in their entire life. Noels, Clément et al. (1999) as well as 
Workman and Williams (1980) specify rewards, praise and good grades as the most effective 
extrinsic motivators available to teachers to awaken interest in the learners and, in turn, their 
33 
 
motivation to learn. According to Liu (2015:24): “intrinsically motivated learners may 
determine to participate in an activity for pure interest, enjoyment, and satisfaction, whereas 
extrinsically motivated learners act for utilitarian benefits such as passing an exam”. 
 
Table 2. 2 Examples of Extrinsic and Intrinsic motivation  
Extrinsic motivation Intrinsic motivation 
Good teacher A good career in future 
Good friends Making a new business 
Good family Great subject 
Great manager Interesting relationship 
 
2.4 Role of Motivation in Language Learning 
There are many factors that affect the language learning process. Some are effective variables 
(e.g., motivation), and others are cognitive variables (e.g., learning strategies) (Arnold 1999). 
Al-Ghamdi (2014:73) believes that: “Motivation is responsible for achievement in language 
learning, and without adequate motivation, learners with distinctive talents will not be able to 
fulfil such objectives, even if they have a good curriculum and/or teachers”. According to 
Dornyei and Ottó (1998:2) “All the other factors involved in L2 acquisition presuppose 
motivation to some extent. Without sufficient motivation, even individuals with the most 
remarkable abilities cannot accomplish long-term goals, and neither are appropriate curricula 
and good teaching on their own to ensure student achievement. On the other hand, motivation 
can make up for considerable deficiencies both in one’s language aptitudes and learning 
conditions”.  
Motivation has several effects on students' learning. Motivated students are more excited to 
learn and participate in the process of learning. Smith (1971) indicates that attitudes and 
motivational factors play a crucial role in foreign language learning. Gardner and Lambert 
(1972) also confirm that attitudes and motivation have independent and significant 
relationships with foreign language learning achievement. There are many other previous 
studies that underline, again and again, the necessity of motivation in learning a second 
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language, see for example (Wigfield and Guthrie 1997, Gardner 2007), as well as 
Tercanlioglu (2001); Al-Otaibi (2002) and the oft-cited Dörnyei (2009). 
Educational researchers have long recognized the importance of motivation for 
supporting student learning. Wigfield and Guthrie (1997) found that motivation has a 
significant effect on reading comprehension in general and reading breadth in particular. 
Ushioda (2008) and Lucas, Pulido et al. (2010) found that motivated learners are more likely 
to be involved in the processes of language learning. Tercanlioglu (2001) in his research found 
that native Turkish learners who are motivated perform much better in reading than the 
demotivated learners did. 
Other researchers have claim that learners who are significantly motivated are willing 
to adopt more learning strategies as well as being more accomplished language learners 
(Gardner and MacIntyre 1993). (Al-Otaibi 2002) conducted a study and found that motivated 
ESL/EFL students learn the language more effectively than demotivated learners do. (Lai 
2013) conducted a study to investigate Taiwanese university students' English learning 
orientation. A total of 267 undergraduate students from a science and technology university 
in New Taipei City, Taiwan, participated in this survey study. The findings revealed that the 
majority of the undergraduate students studied English for travel, instrumental and integrative 
orientations, as well as having intrinsic motivation and the ideal L2 self, but they did not study 
due to any external pressure or the Ought-to L2 self.  Özütürk and Hürsen (2014:27) 
investigated native Turkish university students’ English language learning motivation and 
their findings indicated that the Turkish university students were highly motivated and they 
“love activities during teaching process, taking responsibilities in their learning, taking 
immediate feedback from the language instructors, and looking at various sources in depth to 
learn more unknown vocabularies”.  
Al-Hazemi (2000) reports that language learners with a strong desire can obtain a high 
level of competence in the target language, with other researchers reporting similar findings  
(FirdosFrida, 2016). Oxford and Nyikos (1989:294) indicated that, “The degree of expressed 
motivation to learn the language is the most powerful influence on strategy choice”. In fact, 
motivation can cause success or failure in learning a foreign language. Thus, it is clear that 
motivated learners tend to adopt and use more learning strategies to succeed in their learning 
than less motivated ones. This led majority of researchers to conclude that motivated learners 
are better language learners. In summary, a number of researchers in many parts of the world 
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have found that motivation (intrinsic and extrinsic) is a consistently strong predictor of 
success in a first, second or other language learning process. 
 
2.5 Motivation Theories 
It is a well-established belief among most researchers, educators, and language experts that 
motivation is an essential factor in language learning. In this section, a number of theories of 
motivation are presented. Many of the studies that have been conducted on second or foreign 
language learning motivation have been inspired by two famous scholars, Gardner and 
Lambert (1959). 
 
2.5.1 Attribution Theory  
Within the field of language learning, there are a number of theories and models that have 
been proposed to explain the role of motivation in language learning. The attribution theory 
is a theory from the field of social psychology. It was introduced in the 1980s (Dörnyei 2003). 
The attribution theory links learners’ achievements to their past experiences and the 
experience they had before, through the establishment of causal attributions as the mediating 
link. It attempts to explain the experiences of learners and to determine the cause of an event 
or behaviour. Zhao (2015:22) reports that the attribution theory: “examines individuals' 
beliefs about why certain events occur and correlate those beliefs with subsequent 
motivation”. 
 
2.5.2 Self-efficacy Theory    
There is a considerable body of research on the role of motivation in the area of second or 
foreign language learning. According to Bandura (1997:79), self-efficacy refers to: “beliefs 
in one’s capabilities to organize and execute the courses of action required to produce given 
attainments”. Albion (1999) also points out that learners' beliefs in their capabilities can affect 
their actual performance in language learning. Examining the academic performance of 
learners depends on identifying the role of self-efficacy beliefs held by those learners. 
Bandura and Wessels (1997) identified four sources that affect the development of self-
efficacy beliefs: a) mastery experience, (b) vicarious experience, (c) social persuasion, and 
(d) physiological states. According to the same authors (Bandura and Wessels 1997), the Self-
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efficacy Theory focuses on three main factors: (1) knowledge, (2) individual factors, and (3) 
actions for environmental activity. There has been a growing interest in self-efficacy beliefs 
within the field of foreign language learning during recent decades. Researchers such as 
Rahimi and Abedini (2009); Hsieh and Kang (2010); Raoofi, Tan et al. (2012) conducted 
studies within the area of the role of motivation in language learning and found, conclusively 
and convincingly, that learners’ self-efficacy for language learning affects performance in 
different language domains. 
 
2.5.3 Self-determination Theory  
 One of the important theories in motivation is the self-determination theory. The self-
determination-theory of motivation was developed by Edward Deci and Richard Ryan (1985). 
It is considered to be one of the most prominent theories in motivational psychology. This 
theory focuses on human motivation, personality, and optimal functioning. They have pointed 
to enjoyment and satisfaction as being highly motivational, revealing that it is important to 
have: “Motivation to engage in an activity because that activity is enjoyable and satisfying to 
do” (Deci and Ryan 1985:46). 
Self-determination Theory reveals that extrinsic motivation and intrinsic motivation 
work together. According to Reeve (2012:150), self-determination theory: “is a macro theory 
of motivation comprised of five interrelated mini-theories”. Ryan and Deci (2000) announced 
that the self-determination theory focuses on the following three specific needs: (1) 
Competence: feeling capable of learning the target language well, (2) Relationships: feeling 
welcome in class and society, also from teachers, (3) Autonomy: feeling that the target 
language is chosen by the student rather than imposed on him/her. Wang (2008:635) believed 
that: “External factors which fulfil these three basic psychological needs would enhance 
intrinsic motivation and those factors which reduce them would decrease intrinsic 
motivation”. According to Niemiec and Ryan (2009:139): “the Self-Determination Theory 
sustains that when students basic psychological needs for autonomy, competence and 
relatedness are supported in the classroom, they are more likely to internalize their motivation 




2.5.4 Gardner’s Motivation Theory 
Another influential theory in motivational psychology is Gardner’s Motivation Theory. 
Robert Gardner’s and Wallace Lambert are reputable Canadian psychologists. Gardner and 
Wallace Lambert conducted their first study on attitudes and motivation in second language 
learning in 1959. They proposed that motivation was a significant cause of variability in 
language learning success. Gardner’s motivation theory focused on two aspects: integrative 
and instrumental orientations. “In the acquisition of a second language, the student is faced 
with the task of not simply learning new information (vocabulary, grammar, pronunciation, 
etc.) which is part of his own culture but rather of acquiring symbolic elements of a different 
ethnolinguistic community” (Gardner and Lambert 1972:64). 
According to Dörnyei (2001a), there are three components of the Motivation Theory: 
(1) integrativeness (interest in foreign languages, and attitudes towards the L2 community), 
(2) attitudes towards the learning situation, and (3) motivation, which is made up of 
motivational intensity (effort), desire to learn the L2 and attitudes towards L2 learning 
(Dörnyei and Csizér 2005). As Gardner (1985) claimed, students’ attitudes towards the 
specific language group are bound to influence how successful they will be in incorporating 
aspects of that language (Gardner 1985:47).  
According to Ellis (2015), Motivation is based on a learner’s orientation, social or educational 
environment in which the learning takes place, and also a learner’s attitude towards that 
context. In this process the learner’s orientation works together with factors of orientation 
such as integration and instrumentation. It is for the reason to form a more complex social-
psychological construct of L2 motivation. Gardner’s socio-educational model took into 
account of the social and cultural milieu (Ellis, 2015: 47) in which language learning takes 
place. The socio-educational model can be summarised in terms of five main hypotheses 
(Crookes and Schmidt, 1991: 473):  
1. The integrative motive hypothesis: an integrative motive will be positively associated with 
SL achievement.  
2. The cultural belief hypothesis: cultural beliefs influence the development of the integrative 
motive and the degree to which integrativeness and achievement are related.  
3. The active learner hypothesis: integratively motivated learners are successful because they 
are active learners.  
4. The causality hypothesis: integrative motivation is a cause; SL achievement is the effect.  
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5. The two-process hypothesis: aptitude and integrative motivation are independent factors in 
second language learning.  
The above hypotheses proved controversial at the time, specifically the integrative and 
causality hypothesis (Crookes and Schmidt, 1991: 473).  This is because many studies have 
been held in various contexts such that the studies failed to show any correlation between 
positive attitudes towards a learning community and achievement in the learning process of 
the language. The socio-educational model was particularly significant as it influences future 
studies in the area of L2 motivation, and researchers like Dörnyei (1998: 122) believed that it 
focuses on empirical research. These studies introduced an instrument for testing and 
measuring motivation that encircles quite a lot of questions relating to integration, 
instrumentation and the social-educational context in which the language learning was taking 
place. This is called Attitude Motivation Test Battery (AMTB) and it was important that it 
brought together questions relating to ‘motivational orientation, attitudes, and effort’ (Ellis, 
2015: 47). 
 
 2.6.5 Goal Theories  
Another set of theories that have also been used to explain the role of motivation in second or 
foreign language learning is goal theories. Students’ goals are fundamental and important in 
language learning. The concept of goal was introduced by Dörnyei (2001), although many 
studies have been conducted over the decades to examine the effectiveness of this theory. 
During the past years, goal theories have played a key role in learners' motivation.  The main 
focus of goal theories is to explain reasons or purposes that students perceive as being 
important for achieving their goals (Urdan, Midgley et al. 1998). 
According to Locke and Latham (2002:706), goals can affect an individual’s 
performance in four ways: (1) Goals serve a directive function as they direct attention and 
effort toward goal-relevant activities and away from irrelevant activities, (2) Goals have an 
energizing function as they help individuals regulate their effort to the difficulty of the task, 
(3) Goals positively affect persistence, (4) Goals affect action indirectly by leading to the 
stimulation, discovery, and/or use of task-relevant knowledge and strategies. There are two 
types of goal theory, the first being the goal-setting theory and the second being goal-
orientation theory. Goal setting theory depends on three factors, which are goal commitment, 
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feedback, and task complexity, whereas goal-orientation theory depends on educational 
psychology, according to other researchers (Berson, Halevy et al. 2015). 
 
2.6.5.1 Goal Setting Theory  
Language learning motivation has always been an exciting topic. The goal setting theory was 
established by Locke and Latham (1990).  According to this theory, learners must have goals 
and these goals have to be established and pursued by choice, and this hass been endorsed by 
other researchers (Dörnyei 1998). Based on the goal setting theory, goals have two aspects, 
one is internal and the other is external.  
 
2.6.5.2 Goal Orientation Theory  
Goal orientation is a general motivation theory which refers to: 
A- ‘Developing one’s competence by acquiring new skills, mastering new situations, and 
learning from experience’ (Vande Walle, 2001).  
B- ‘Focusing on demonstrating one’s competence and the gaining of favourable 
judgements from others’ (Vande Walle, 2001). 
C- ‘Focusing on avoiding negation of one’s competence and the avoidance of negative 
judgments from others’ (Vande Walle, 2001). 
 
2.7 Factors Affecting Motivation in Language Learning 
Many individuals are required to learn the English language as a second language which is a 
challenging task. Nowadays, the English language is the commonest language that has been 
used as a mean of communication all over the world. In considering language acquisition, 
various researchers have pointed to factors that affect learner’s motivation and these can be 
important in encouraging language acquisition. It is well known that some learners learn a 
new language more quickly and easily than others do. (Al-Zubeiry 2012) has claimed that a 
lack of motivation on the part of language learners may lead to a situation where learners do 
not show interest in learning the target language. Such a situation is likely to affect the 
learner’s success in learning the language. A number of research scholars indicate that 
motivation is considered a key factor that influences the rate and success of second/foreign 




2.7.1 Student Attitudes 
There are strong relationships between a learner’s motivation and his/her attitudes. Gardner 
(1979) has stated that his studies suggest that learners’ attitudes are highly related to their 
motivation. Gardner (1980:267) later describes attitude as: “an inference which is made on 
the basis of a complex of beliefs about the attitude object”, a view also supported by 
SASHIKALA and APPUKUTTAN (2013). With respect to the influence of attitude on 
learning, Stern (1983) distinguishes three types of attitudes in a language learning situation: 
(a) attitudes towards the community and people who speak the L2, (b) attitudes towards 
learning the language concerned; and (c) attitudes towards languages and language learning 
in general’. Many previous researchers confirm the fact that motivation and attitude play an 
important role in influencing the learners’ acquisition process of the second language. Al-
Quyadi (2000) conducted a study on examining the motivation and attitudes of students 
attending Sana'a University who were studying English as a major. The findings indicated 
that the students had a high level in of both instrumental and integrative motivation towards 
the English language. Another study was conducted by Vaezi (2008), who found that learners 
had very high motivation levels and positive attitudes towards learning English and they were 
more instrumentally motivated. 
Abu-Melhim (2009) conducted a study to examine student’s motivation and attitude 
learning English as a foreign language. The findings revealed that the participant’s motivation 
and attitudes towards English and towards native English speakers were positively correlated 
with their language attainment. Abu-Melhim (2009) had investigated 45 female students’ 
motivation and attitudes toward learning English and the findings showed that although 
students’ motives for learning English ranged from being a mixture of intrinsic and extrinsic 
to being purely extrinsic, almost half of the students reported negative attitudes toward 
learning English. Thus, language learners’ attitudes towards foreign or second language 
learning is one of the most important factors that may affect the success of L2 learning. 
2.7.2 Student Self-esteem 
Students who study or learn the English language in Saudi Arabia have a lack of motivation, 
which affects their progress in developing English proficiency. Their motivation for language 
learning can be affected by a number of factors. Previous researchers believe that learning 
motivation and self-esteem vary by individual (Sowislo and Orth 2013). Eldred, Ward, 
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Dutton, and Snowdon (2004:7) define self-esteem as: “more than feeling good about yourself. 
It is also about being aware of your abilities. It is about who you are, being able to 
acknowledge the positive and negative aspects and still feel good about yourself. It's about 
having a positive sense of identity”, again, a view expressed by a number of researchers 
(Zoabi 2012). Branden (1995:23) defined self-esteem as: “the conviction that one is 
competent to live and is worthy of living”. Positive self-esteem enhances individual readiness 
to cope with tasks, whereas negative self-esteem encourages a person to avoid tasks that 
require effort (Orth, Robins et al. 2012, Orth and Robins 2014).  (Alrabai 2016) found that 
there are many reasons for low motivation levels among Saudis to learn English and the prime 
reason is low self-esteem. 
2.7.3 Teachers   
(Al-Johani 2009) highlighted some types of EFL teacher misconduct that undermine students’ 
foreign language motivation in Saudi Arabia. He stated that in most English classes, teachers 
demotivate students because they do not provide realistic situations when presenting lessons, 
do not encourage or praise students’ participation and ideas, tend to overcorrect students’ 
mistakes, and constantly criticise students’ learning attempts (Alrashidi and Phan 2015). 
(Khan 2011) regarded the lack of teacher support for students in the classroom as another 
demotivating factor. He noted that EFL teachers in Saudi Arabia commonly do not follow up 
on their students’ work to determine whether they have improved and that students are usually 
left alone without any guidance from the teacher. This lack of teacher input hinders students’ 
motivation and, consequently, their English competence. In addition, EFL teachers in Saudi 
Arabia fail to pay attention to important factors that are strongly associated with learner 
motivation. For example, Alrabai (2016) concluded that promoting learners’ autonomy is the 
most rarely used technique for enhancing motivation in Saudi EFL classes. The sample of 
teachers in this study also indicated that they did not usually incorporate efforts to reduce 
language anxiety that impedes learners’ motivation into their teaching practices. Alabbad 
(2009) claims that English language teachers are often not well trained to facilitate learner-
centred education; they often have a lack of teaching methodology.  Tanaka (2005) claimed 
that L2 teachers play one of the most important and influential roles for learner engagement 
and persistence in the long process of L2 acquisition, a view endorsed later by other 




2.7.4 Lack of Opportunity to Practise English 
The lack of opportunity to practise English is another factor that influences motivation among 
learners. Students need to practise communication to improve motivation and English 
language skills but, in Saudi society, it is difficult because the first language is Arabic. Saudi 
society does not widely accept or understand English language. This is the reason they lack 
external motivation. Also, Saudi students cannot practise English communication within the 
family or other familiar places due to the social rejection of English as a communication 
language. Due to these reasons, Saudi students do not have the motivation to use English in 
their daily life. They cannot improve their English skills by reading, writing, listening, and 
speaking by using it in real-life scenarios. Also, in classrooms, students do not practise, 
because they use their language to understand the English lesson (Khan 2011). 
 
2.8 Conclusion 
 This literature review focuses on presenting theories on motivation. It explains the concept 
of motivation in language learning and outlined the main factors that apply to it. The first 
section of the chapter focuses on attempting a definition of motivation. Intrinsic and extrinsic 
motivation were then explained followed by descriptions of the role of motivation in this 
study. Eight theories are identified in this regard, such as: attribution theory; self-efficacy 
theory; self-determination theory; Gardner’s motivation theory; goal theories (consisting of 
goal setting theory and goal orientation theory); The chapter subsequently describes the 
factors affecting motivation in language learning which consist of seven themes, such as: 
student’s attitudes; students’ self-esteem; teachers lack of opportunity to practice English; and 
challenges around motivation. The next chapter will offer a thorough explanation on L2 




CHAPTER THREE: LITERATURE REVIEW ON L2 MOTIVATION SELF-
SYSTEM THEORY  
3.1 Introduction: 
Motivation in second language learning is essential. As will be seen in this chapter some 
studies linked motivation to individuals, some of them are linked to society while some are 
linked to teachers, and others are linked to the environment of the classroom.  Some of the 
studies stated that there is no second language acquisition without motivation, as Dörnyei  
noted, motivation in second language is the key to acquiring a second language (Dörnyei 
1998). In this study, the following part of the literature review will look at the history of 
motivation theories in second language learning and those that are well regarded will be 
presented in this part, and their connection to our research questionnaire will be made evident.  
There is a long history of L2 motivation. It is generally recognised as beginning in 
1959 with the first theory from Gardner. Scholars divide the history of L2 motivation into 
three periods consisting of the social psychological period, the cognitive period and the 
process-oriented period. Also, in this part, the researcher explains recent L2 motivation 
theories.  This is followed by deep inquisition into the main theory of L2 motivation self-
system by Dörnyei (2009). This theory depends on possible selves' theory, self-discrepancy, 
and Gardner's motivation theory. After mentioning the main theories of the L2 motivation 
self-system, then the chapter focuses on the elements of L2 motivation self-system in which 
three important elements were identified as ideal L2 self, ought–to L2 and learning 
experiences. Since possible self-theory is important in L2 motivation self-system theory, this 
researcher will focus on this theory. It is an essential part of Dörnyei 's theory. This dimension 
of self-system theory looks at learning from the aspect of what the learner might become, the 
representation of the learner’s future imagined self-state, the representation of the learner's 
strong incentives, and possible 'selves' as specific vivid senses. The final part contains related 
studies to better illustrate what has greatly helped to inform the researcher’s framework of 
this study. 
 
3.2 History of the Main L2 Motivation Theories 
In this part of the study, the researcher will explain the history of L2 motivation. According 
to (Ushioda and Dörnyei 2011), there are three periods in second language motivation as 
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mentioned earlier consisting of: (1) the social psychological, (2) the cognitive process, and  
(3) the process-oriented one. 
 
3.2.1 The Social Psychological Period 1959-1990  
The social psychological period is heavily related to Robert Gardner. Gardner constructed his 
study around about a bilingual context in Canada where he described motivation as having 
many elements and it can be difficult to define them all. Furthermore, Gardner divided 
motivation into individual motivation, culture motivation, and social motivation which are 
defined in the sequel.  
Table 3. 7 Social Psychological Period 1959-1990 
Individual  Motivation for an individual is someone who has a goal and tries to attain it. 
Cultural  There is motivation between second language culture and the target language.  
Society  ‘Social context and attitudes towards the L2 and L2 communities are the 
foundation to understanding language learners’ motivation’; also see 
Guerrero (2014). 
 
Gardner’s definition of motivation 
Gardner and his research collaborator Lambert developed a theory in 1972. They 
mentioned important terms which are 'integrative' and 'orientation', in which integrative 
orientation is considered related to changes which support a person learning the second 
language and it is influenced by cultural and social elements, whereas instrumental orientation 
relates to practical factors such as facilitating a person in learning a second language which 
was the target. On the other hand, integrative motivation refers to the positive attitudes a 
person has to the community which was the target language society (Murphy, Chertoff et al. 
2014). Gardner helps other researchers to further understand second language motivation. by 
focusing on the attitudes of the individual and how one can learn the second language. For 
instance, Gardner stated that there is a reason behind why someone wants to learn the second 
language, some of them are related to culture and some of them are related to society. In this 
period, there are some studies in L2 motivation, such as Clement’s theory. (as cited in Molbeg 
2010). Clement proposed a theory about developing linguistic self-confidence, which is part 
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of bilingual and motivational elements in second language learning. Coupled with Clement’s 
proposal, Gardner’s findings offer a great insight to help and understand the L2 motivation 
method, which is widely recognised amongst researchers (Murphy, Chertoff et al. 2014). This 
leads into the discussion on the second period. 
  3.2.2 The Cognitive–situated period 1990 
The social psychological period places emphasis on attitudes and how to connect with one’s 
community and social circle. The cognitive period is more specifically related to the education 
field. It focuses on the teachers and students. Specifically, the cognitive period studies the 
classroom environment more than the community and social aspects.  It looks in-depth at the 
mental process involved in language learning. That does not mean it ignores the society or 
community elements, however, this means that there is more focus on the classroom aspect 
and finding other cognitive perspectives. 
Two writers Crookes and Schmidt (as cited in MacIntyre, 2002), said that the social 
psychological theories did not give more importance to some important aspects in L2 
motivation such as the classrooms. Crookes and Schmidt (again cited in MacIntyre 2002) 
presented a review of three theories which are: 1- speech accommodation theory (Giles and 
Byrnes 2000), 2- acculturation theory (Schumann 1993), and 3- monitor model (Krashen 
1992). Keller’s determinant of motivation focused on interest, relevance, expectancy, and 
outcomes. Crookes and Schmidt used this theory to attain more information more about L2 
motivation (MacIntyre 2002). In this period, Dörnyei (1994) had added three theories to L2 
motivation. Those theories had three levels: 
1- Language level: it is about language and community and is strongly related to 
Gardner’s (1972) original theory. 
2- Learner’s level: it is about the cognitive process. 
3- Learning situation level: it maintained three areas of learning levels in the classroom 
which include teachers, groups, and course material. 
 
In this period there was an important definition presented by Dörnyei (2002:139) in 
which instructional task was defined as a discreet unit of situated learning behaviours, which 
mainly focused on goals and outcomes. This is one of the most important reasons that make 
doing an analysis of second language motivation much easier. Dörnyei's (2002) theory does 
contain some aspects of Gardner's (1972) theory. These aspects become more important 
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because this theory focuses on particular individual motivation. In this period, scholar transfer 
from a general to a specific task to understand L2 motivation. This does not lead them to 
disagree with the social psychological period writers, but it does relate specifically to L2 
motivation.  
The researchers in this period made a great effort to find more aspects linked to 
motivation in second language learning. It is important to find some aspects that they did not 
study in the first period. Also, Dörnyei improved some aspects of Gardner's theory. Finally, 
writers at this time studied the first period and focused on particular points which resulted in 
the identification of new aspects and an attempt to understand them, such as assessing the 
importance of the classroom and the various curricula. They believed that L2 motivation must 
also focus not just on society only, but also on the classroom and curricula (Guerrero 2015). 
 
3.2.3 The process-oriented period.  
There are three elements to the L2 motivation in the process-oriented period. 
A- Firstly, Williams and Burden (as cited in Dörnyei & Ushioda 2011) mentioned two terms 
under motivation for engagement and they are hopes and feelings expressed during an 
interaction and engagement.  
B- Ushioda (as cited in Dörnyei & Ushioda 2011) claimed that there are two important 
periods for individual L2 motivation. The good experiences (past) and L2 motivation in 
the future. The following table explains this further:  
 
Table 3. 8 Ushioda form 
Past  Future  







Ushioda (as cited in Dörnyei & Ushioda, 2011) divided L2 motivation into past 
experiences and ones expected in the future which are related to hopes or wishes.   
C- Dornyie and Otto’s studies (as cited in Dörnyei & Ushioda 2011) claimed that they 
completed this period by making their studies into two stages. 
Table 3. 9 Dörnyei and Otto's form 
Action stage  Motivation stage  
Goals transfer to the achievement Motivation forces, for example, setting 
goals or registering for a language class 
 
William and Burdh (1997) also focused on the learning process in classroom 
experiences by showing the differences between the past and present relating to what happens 
inside the classrooms. Later on, Dornyie and Otto (as cited in Dörnyei & Ushioda, 2011) 
focused on stages of motivation and who can support L2 to help attain their goals. In addition, 
Dörnyei and Otto mentioned who can best plan for the next step such as finding a language 
class. Finally, this period focused on the needs of the L2 learners and how they can get positive 
experiences and transfer these good factors towards their achievements. Also, this period 
focused on the level of L2 learners and what material they needed also see (Guerrero 2015). 
 
3.2.4 Recent L2 motivation sub-theories 
There is a significant difference between these historical periods of motivation theory and the 
current period regarding L2 motivation. In the past, writers thought about the needs of L2 
learners. Now, learners may know what they need and what their goals are. Second language 
speakers have different personalities, come from various communities, and have different 
characteristics that may impact their motivation during the L2 learning process: “There is a 
realization that individuals and L2 motivation involve a dynamic process rather than the static 
concept previously considered”(Guerrero 2015). 
Additionally, there is an ongoing change among individuals and communities towards 
language acquisition. Certain researchers are calling for more evidence to support claims 
regarding L2 motivation theories, as Guerrero (2015: P101) states: Our globalized societies 
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tend to offer individuals an opportunity to have more interaction with other language 
communities and access to learning resources. These opportunities might have an influence 
on the motivation towards the L2. The need to understand that L2 motivation is the result of 
more than two variables also plays a vital role in this period because it is clear that results are 
not predictable. Individuals have very distinct personal and emotional traits that cannot easily 
be measured with one approach. Some of the downfalls of the new approaches in this period 
seem to suggest that these studies are still too theoretical, and the lack of evidence implies 
that no assumptions or generalizations can be made. This thesis represents an attempt to tackle 
this declared lack of evidence by offering data gleaned from military cadets dealing with L2 
motivation in Saudi Arabia whilst showing a unique insight into other aspects of L2 
motivation. 
 
3.2.5 L2 Motivation self-system by Zoltan Dörnyei  
As we have seen L2 motivation is considered to be an important part of the second language 
learning process. In 2005, Dörnyei introduced the outline of the new theory in L2 motivation 
and called it ‘L2 motivation self-system. His study relies on two elements. The first one is 
psychological, and the second one is L2 motivation’. In connection to this, there are two 
important sources of motivation: (1) internal, (2) external. Dörnyei 's theory used 
psychological element for internal and L2 motivation for external. There are important 
theories in the psychological element that are used in L2 motivation self- system which are 
‘possible selves’ and ‘self-discrepancy’. Those theories are used to support the internal side 
which is called ‘Ideal L2 self’ and ‘ought-to L2 self’. The second part of the L2 motivation 
system is external motivation which draws on learning experiences. It draws on the study of 
L2 motivation. Also, Dörnyei indicated that the L2 motivation self-system is a dynamic 
process. The following paragraphs summarise the psychological field studies and L2 
motivation theories. 
3.2.6 Possible Selves 
One of the important aspects in the psychological element which was presented by Markus 
and Nurius (1986) involves ‘possible selves’. This study contains three important factors 
which focus on what the individual would like to become, what the individual can become. 
and what the individual is afraid of becoming. This theory is similar to the cognitive 
components of the person's wishes, fears, aims, and threats. The ‘possible selves’ theory links 
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into the current situation and the person’s mental image for their future. It has the power to 
initiate change in an individual from their situation in the present to what they would like to 
become in the future. Thus, it depends on the self, one’s imagination to encourage motivation 
and an individual’s courage to work towards their wishes and face any fears they have.  
According to Dörnyei (2009:12): “tangible images and senses ensures that they receive 
phenomenological validity and are experienced by an individual.” This feature is extremely 
important in this study and will be explored at length in chapter 7 and later in this chapter.  
 
3.2.7 Self-discrepancy  
The second theory in the psychological field is the self-discrepancy theory (Higgins, 1987). 
This theory introduced three domains to the self which comprises of the actual self, the ideal 
self (which represents what the person would ideally like to work towards, including such 
things as hopes and wishes) and ought-to self (which is representative of the features that you 
feel you ought to possess). Factors relating to motivational capacity of self-guidance are the 
focus throughout this theory. The goal of this theory has reduced the discrepancy between 
actual selves and ideal or ought–to selves (Higgins, 1987). 
 
3.2.8 Elements of L2 Motivation Self-System. 
As mentioned earlier, the theory of L2 Motivation Self-System consists of ideal L2 
motivation, ought-to L2 motivation and learning experiences. The ideal L2 self is the “L2- 
specific fact of one’s ideal self” (Dörnyei 2009). Ideal depends on one’s self-concept which 
means the conception and evaluation of yourself which includes physical and psychological 
skills, and qualities which make us who we are. It is also referred to as self-appraisal, self-
assessment or self-evaluation, and it entails having a strong opinion about one's self. The 
powerful motivator to learn the second language is the ideal L2 self because there is a desire 
to reduce the discrepancy between our actual and ideal selves. Normally integrative and 
internalised instrumental motives would typically belong to this component (Dörnyei 2009). 
The ought-to self, according to  Higgins (1987) (as cited in Dörnyei 2009:29): 
“concerns the attributes that one believes one ought to possess to meet expectations and to 
avoid possible negative outcomes such as representations, obligations, and responsibilities for 
someone.'' In his 1987 paper, Higgins pointed out that both the ideal and the ought selves can 
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be derived from either the individual’s own or someone else’s views, which means that the 
ideal self might represent attributes that another person would like the individual to possess 
in an ideal case. 
The learning experiences concern “situated, executive motives related to the 
immediate learning environment and experience'' (Dörnyei 2009:29). It is powerful for both 
the environment and for students. The teacher has influence over their students and they have 
the power and learning setting to motivate them. The curricula also have an impact on 
motivation levels (Dörnyei 2009). The L2 motivation self-system has been tested in many 
countries such as Japan, China, and Saudi Arabia. The results provide convincing 
confirmation of the construct's validity. In summary, the L2 motivation self-system depends 
on both the psychology field and L2 motivation field. We may observe at this juncture that 
these three main elements of Self-system theory rely heavily on the self-image and wishes 
that an individual carries out in order to change their situation from its current position to a 
goal-orientated one. Again, this goal-orientated theme will be explored extensively in chapter 
7. 
Dörnyei also, highlights 2 other instruments which he calls promotion and prevention. 
According to L2 motivation self-system theory:  “Ideal self-guides have a promotion focus, 
concerned with hopes, aspiration , advancement , growth and accomplishments; whereas 
ought self-guides have a prevention focus, regulating the absence or presence of negative 
outcomes, concerned with safety, responsibilities and obligations (i.e. avoidance of feared 
end-state) to live up to various responsibilities and obligations” (Dörnyei 2009:18). There is 
some clear evidence of promotion and prevention in our data (see chapter 5) coming from the 
cadets, and their importance is assessed and analysed in chapter 7.  
 
3.2.9 Complexity in the L2 motivation  
Defining motivation can be a complex affair. It depends on many fields such as psychology. 
According to Ushida (2010:44) who argues that: “Traditionally, researchers have tended to 
focus on language learning motivation in isolation. The literature has emphasized the 
distinctiveness of the motivation to learn language by identifying the unique behavioral and 
psychological implications of acquiring a new set of habits, and of allowing 'elements of 
another culture into one's own life space’” and indeed here, she is echoing similar thoughts 
51 
 
and writings from Gardner (1979:193). With Gardner going on further to clarify: “But what 
perhaps been overlooked in the process is the reality that the flesh-and-blood language student 
is often at the same time a student of mathematics or science or history and has been a student 
of other disciplines in the past. This relative perspective may be instrumental in helping to 
define or modify the developing goal structure of students' language learning motivation, as 
they weigh the potential pros and cons of making particular choices and pursuing different 
vocational directions” (1998: 83). Defining L2 motivation is indeed complex and within this 
complexity, we have and will emphasis several important aspects in our study, such as, in this 
instance, the development of a ‘good structure’. It will be shown how highly important the 
goal structure is for the military cadet students and their responses are reported in chapters 5 
and 6 and analyzed in chapter 7. 
 
3.3 Possible Selves 
3.3.1 Introduction:   
There are several studies about self-concept and self-knowledge, however, there are very few 
studies about ‘possible self’ (Murkus & Nurius, 1986). There is a difference between self-
knowledge and ‘possible self’. Whereas self-knowledge is about an individual thinking about 
their future, ‘possible selves’ is what one would like to become and what one should not 
become in his future. The following table shows some examples of ‘possible selves’. 
Table 3. 10 Examples of possible selves 
I could become  I could not become  
A restaurant owner  A writer who can’t get a novel published  
A marathon runner  A person cannot lose 20 pounds 
 
‘Possible selves’ derive from representations of the self in the past and they include 
representations of the self in the future. They are different and separable from the current- or 
now -selves, yet are intimately connected to them. Possible future selves, for example, are not 
just any set of imagined roles or states of being. Instead, they represent specific, individually 
significant hopes, fears, and fantasies. Practical examples include: I am now a psychologist; 
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but I could be a restaurant owner; a marathon runner; a journalist; or the parent of a 
handicapped child. 
These ‘possible selves’ are individualised or personalised, but they are also distinctly 
social. Many of these ‘possible selves’ instances are the direct result of previous social 
comparisons in which the individual's own thoughts, feelings, characteristics, and behaviours 
have been contrasted to those of significant others, e.g., “What others are now, I could 
become’’ (Murkus & Nurius, 1986). According to Murkus and Nuris (1986), ‘possible selves’ 
are linked to the past but also influence one’s image in the future. So, ‘possible selves’ explain 
the power of the image as will become evident in the next part of this research. 
 
3.3.2 Possible selves as the representative of the learner and what they might become.  
Self-concept is defined as self-knowledge for an individual and it involves a person showing 
his or herself in the current situation. Murkus and Nuris (1986:954) said that possible selves 
explain ideas for an individual and they mention that they include: “ideas of what they might 
become, what they would like to become, and what they are afraid of becoming”. They focus 
on the future of somebody more than the present according to Carver (1994). Self-concept 
depends on information that is derived from an individual’s past experiences. Possible selves 
work as a self-guide because the individual draws on their hopes, goals, and wishes. 
‘Possible self’ has the power to transfer someone from a current position to another 
position in the future. (as cited in Dörnyei 2009:11). In this regard, Markus (2006:75) stated 
that: “our excitement with the notion of possible selves had multiple sources. Focusing on 
possible selves gave us license to speculate about the remarkable power of imagination in 
human life. We also had room to think about the importance of the self-structure as a dynamic 
interpretive matrix for thought, feeling, and action, and to begin to theorize about the role of 
sociocultural contexts in behaviour. Finally, the concept wove together our mutual interests 
in social psychology, social work, and clinical psychology.”  
As it has been pointed out, there are three types of possible selves (i.e., which is what 
a person would very much like to become, we could become, what we are afraid of becoming) 
in the theory presented by Murkus and Nuris (1986) and these types have many facets. The 
first type (ideal) is related to the successful self, creative self, and a rich in self-esteem self. 
The second type of possible selves is the feared self, such as the unemployed self. The last 
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type looks at what we expect in our future or what is likely, such as becoming a great teacher. 
According to Markus and Ruvolo (1989:217) who argue that: “it is a major advantage to frame 
future goals in this way because this representation seems to capture some elements of what 
people actually experience when they are engaged in the goal-directed behaviour.” Markus 
and Ruvolo (1989:217) further stated, by focusing on possible selves we are 
“phenomenologically very close to the actual thoughts and feelings that individuals 
experience as they are in the process of motivated behaviour and instrumental action”. Finally, 
possible selves is a concept that works with learners, because it has human nature at its core 
as Murkus and Nuris (1986) emphasised that the possible selves have an image and a sense 
which means it represents in the same imaginary and semantic way. So, this can be described 
as the realty for the individual because people can see, hear and smell. 
 
3.3.3 Possible-selves as the representative of learner’s future imagined self-state.  
Possible selves are derived from representations of the self in the past and they include 
representations of the self in the future. They are different and separable from the current or 
now selves yet are intimately connected to them (Markus & Nurius, 1986). There is an 
important idea in the possible selves’ theory which is called image or imagination. It is an old 
idea in our life which is from the time of the Greeks. Aristotle defines imagination as 
“sensation without matter'' and stated that' “there is no desiring without imagination''. This 
implies that there are no hopes, and goals without imagination. “Aristotle defined the image 
in the soul as the prime motivating force in human action; he believed that when an image of 
something to be pursued or avoided was present in imagination, the soul was moved in the 
same manner as if the objects of desire were materially present” (Modell 2003:72). There are 
other definitions of image or imagination which are to Aristotle’s definition. For example, 
Kosslyn (2002:88) stated: people respond to mental images in their life similar to the visual 
image: “Imagining one’s own actions through the construction of elaborated possible selves 
achieving the desired goal may thus directly facilitate the translation of goals into intentions 
and instrumental actions” (also cited in Markus & Ruvolo, 1986:213). 
There is a powerful influence associated with the motivation of mental imagery as is 
evident in sports performance. According to Paivio (1985), there is a certain level of power 
cognitive function of imagery in human performance. Hall (2006), mentioned that mental 
imagery is very influential on sports performance while Cumming (2001) reported that every 
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great athlete around the world has a type of imagery that supports him/her during training. As 
a result, Markus and Nurius (1986) made a strong and persuasive theory for the motivational 
power of the mental image. 
Also, Taylor (1998:54-5) supported possible selves according to her statement which 
goes thus: “We were impressed by the fact that people spend an enormous amount of time 
envisioning their futures. We now know that this work to energize actions and to buffer the 
current self from everyday dragons and many less overt indignities as well. In the U.S., it is 
both a birth right and a moral imperative to tailor one's personal version of the American 
Dream. The notion that one should ‘dream on,’ ‘keep the dream alive,’ and that ‘if you dream 
it, you can become it’ is a critical element in the world’s cultural imagination about the U.S. 
people across a wide array of contexts are capable and willing to generate possible selves”. 
One of the main factors of the possible selves’ theory is imagination. In the learning 
field, possible selves’ theory has a role in L2 motivation self-system theory.  According to 
Dörnyei (2009), possible selves’ theory is important in the language and motivation areas as 
it helped the learner to construct the L2 motivation self-system. He added, “This is certainly 
the aspect that grasped my own attention when I first encountered this work, and this is, I 
believe, what makes the concept of future self-guides such as the ideal and the ought selves 
suitable to be the lynchpins of a broad theory of L2 motivation'' (Dörnyei 2009:33). Boyatzis 
and Akrivou (2006) agree with Markus (2006) in this regard while others contended that the 
main factor of the future image is the ideal self and that image plays an important role in 
human nature right from the ancient to the present time.  
3.3.4 Possible selves as the representative of the learner's strong incentives 
Possible selves coupled with self-concept work can be utilised as a motivational tool to 
encourage hopes and avoid bright and successful future. This includes achieving goals, 
building a good future career, or creating a successful business. So, possible selves help 
people to think about the future in a positive way. Possible selves have the power to make 
changes to any person because it has the power to support good feelings and thinking. That 
means there needs to be change and development within the individual. Also, it works as a 
long-term method as an individual gets to believe in something (Markus & Nuris, 1986). 
According to Dörnyei (2009:18), “Motivation in this sense involves the desire to 
reduce the discrepancy between one’s actual self and the projected behavioural standards of 
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the ideal/ought-to selves. Thus, future self-guides provide an incentive, direction, and impetus 
for action, and sufficient differences between these and the actual self can initiate distinctive 
self-regulatory strategies with the aim to reduce any discrepancy; future self-guides represent 
points of comparison to be reconciled through behaviour''. There are two terms that 
characterise possible selves, with the first one being long-term (positive) such as goals, and 
the second one being identified as a negative term which indicates things like threats. 
Murkus and Nuris (1986:961) reported that: “Possible selves are represented in the 
same way as the here-and-now self (imaginal, semantic) and can be viewed as cognitive 
bridges between the present and future, specifying how individuals may change from how 
they are now to what they will become. When certain current self-conceptions are challenged 
or supported, it is often the nature of the activated possible selves that determines how the 
individual feels and what course the subsequent action will take”. 
Possible selves are an example of a long-term incentive for action. Possible selves are 
a self- state that anyone can believe in as their own reality (Dörnyei 2009). Finally, Higgins's 
(1987) self-discrepancy theory presented the idea that motivation has the desire to decrease 
the discrepancy between self-action and the projected behavioural standards of the 
ideal/ought-to selves. That means possible selves are future self-guides that can provide an 
incentive for the individual. 
3.3.5 Possible selves as specific vivid senses  
Everyone has different abilities with some people readily accepting development and changes 
in their lives while some do not (Higgins, 1987). Firstly, the main idea of possible selves is to 
increase positive (goals) and decrease negative ones (threats). According to Dörnyei 
2009:19): “It has been found that the more elaborate the possible self in terms of imaginative, 
visual and other content elements, the more motivational power it is expected to have’’. In 
Markus and Nuris’s (1986) view, everyone has experiences and it is difficult to ignore or 
forget them at least for a long time. 
Possible selves may have the potential to protect a person because they depend on 
positive and negative thoughts and actions. It makes developing and changing oneself 
accessible to anyone and may also serves to avoid negative feelings. So, positive and negative 
aspects of possible selves are good elements to support anyone to achieve what they want in 
life. In other words, positive (goals, and hopes) or negative (bad action) in possible selves’ 
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theory work in the same way albeit in opposite directions. ”Only the individual himself or 
herself can determine what is possible, and only the individual can decide what is challenging, 
confirming, or diagnostic of this possibility. For this reason, positive possible selves can be 
exceedingly liberating because they foster hope that the present self is not immutable. At the 
same time, negative possible selves can be powerfully imprisoning because of their associated 
effect and expectations may stifle attempts to change or develop. Positive and negative 
possible selves are alike, however, in that they often make it difficult for an observer to fully 
understand another person's behaviour,” (Markus & Nuris, 1986: P963). Hence, the possible 
selves theory gives learners specific vivid senses. The following figure (3) illustrates and 
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3.4 Twelve studies that applied the L2 motivation self-system theory 
L2 motivation self-system (L2MSS) is a theory proposed by Dörnyei (2005, 2009) and 
contains three main factors which are Ideal L2 self, ought-to self, and learning experiences. 
Dörnyei (2005, 2009) applies the theory in many countries, all of which do not have English 
as their first language such as, Saudi Arabia, Iran, and China. As will be seen in the following 
sections, there are some studies that agree with this theory and some of them disagree with 
L2MSS.  
In 2013, Hamid Ali Khan Eusafzial conducted a quantitative study related to L2 motivational 
selves of Saudi preparation year EFL learners. The participants of this study were Saudi 
preparatory year students of three Saudi higher education schools in a western coastal city, 
Yanbu Al-Sinaiyah in Saudi Arabia. The study accounted for 500 students aged between 18-
20 years. The researcher divided his questionnaires between males and females. To examine 
L2 motivation self-system in these scenarios, the researcher measured ideal L2 self, ought-to 
L2 self, parental encouragement, instrumentality-promotion, instrumentality-prevention, 
linguistic self-confidence, attitudes towards learning English, travel orientation, fear of 
assimilation, and attitudes towards the L2 community. In total, there are 15 factors identified 
in this study in which seven factors strongly support result regarding the L2 motivation theory 
while eight factors disagreed with L2 motivation self-system. To this extent, this study did 
not support Dörnyei 's theory.  
In 2016, a qualitative study on L2 motivational self-system and L2 achievement was 
conducted by Turki Assulaimani in two Saudi universities (King Abdulaziz University and 
Taif University). The participants in this study consisted of 360 Saudi students, male and 
female 19 and 31 years. The study was targeted at two goals namely; (1) examination of the 
relationship between the L2 motivation self-system (L2MSS) theory's three main constructs 
(Ideal L2 self, ought-to, and learning experience) and learners' intended learning efforts 
(ILEs), and (2) confirming whether the theory's predictive power extends to L2 achievement. 
There were 48 parts to the questionnaires which were divided them into two parts. The first 
part centred on L2 motivation while the second part looked at demographic information. This 
study used Likert- scales to measured Ideal L2 self, Ought-to self, L2 learning experiences, 
positive L2 learning experiences, negative L2 learning experiences, intended learning efforts, 
intended learning behaviour and perceived learning efforts. It was concluded that the 
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outcomes of this study did not support L2MSS. Also, Turki Assulaimani confirmed that the 
link between self-guidance and achievement in this study was weak.  
L2 motivational self-system analysis of Korean EFL students by Tae Young Kim that took 
place in 2012 compared L2 motivation self-system theory of Dörnyei  2009 to Gardner’s 1985 
theory on the socio-education model. The participants in this study consisted of 2,783 Korean 
students from 3 through grades 14. They were from 14 different schools where English 
Language is as a second language. This study explains the power of L2 motivation self-system 
and Gardner’s socio- education theory. Specifically, it examined the instrumentality for ideal 
and ought-to as well as examined instrumentality integrativeness. This study outlined that the 
ought-to L2 self, which is an external and social form of L2 motivation functions only at the 
cognitive level. There are 11 psychological factors identified in this study which include Ideal 
(9 items), ought-to L2 self (10 items), instrumentality (promotion-prevention), family 
influence, demotivation, attitudes to learning English, attitudes to L2 communities, and 
cultural interest. The results of this study show that Dörnyei 's L2 motivational self-system is 
a better predictor than Gardner's socio-education model in terms of the explanatory power for 
student's English proficiency. The student's ideal L2 and ought-to L2 selves are explained 
better with integrativeness included and two types of instrumentality (promotion and 
prevention). 
Ali Ayed Alshahrani conducted a quantitative study on Saudi perspective of L2 motivation 
self-system among Arab EFL learners in 2016 in southern Saudi Arabia. The participants of 
consisted of 400 Saudi students who studied English language as a major with the aim of 
examining the validity of the motivational L2 self-system tripartite model in terms of 
explaining the L2 motivational behaviours of the sample taken at the Arab university. 
Applying Dörnyei 's L2 motivational self-system 2009 as a theoretical framework, this study 
examined the following factors:   
1- The relationship between ideal L2 and integrativeness in the Saudi EFL context. The 
result of this exam found that there is a high correlation between the ideal L2 self and 
integrativeness in the Saudi EFL context. 
2- The relationship between the L2 motivational self-system and three main components. 
Firstly, this study measured the strongest factor for the L2MSS. The result showed 
that an ideal L2 self is the strongest one that emerged from the main components of 
the theory. Also, the result showed that there is a relationship between the three 
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components of the theory particularly between L2 self and learning experiences. Ali 
Ayed Alshahrani noted that there is a strong relationship between learning experiences 
and a learner’s L2 cultural experiences and attitudes to the L2 community. The study 
revealed that the ought-to L2 self is weaker than the ideal L2 self and learning 
experiences. The instrumentality promotion has the highest correlation with the ideal 
L2 self. In addition, the instrumentality prevention has a high correlation with the 
ought-to L2 self, and the correlation between the promotion and prevention is low. 
3- Other motivation variables that can predict variance in Saudi EFL learners learning 
behaviours. The study showed that the main components of the L2MSS make a 
significant contribution to the prediction of the study sample in relation to cultural 
interest and the prevention focused on aspects of instrumentality. The study further 
indicated that the Saudi students are open-minded and accepting of other cultures 
around the world. Also, it means that Saudi students have the interest to learn L2 to 
see and experience other cultures. 
The findings of this study revealed three observations. The first observation indicated 
that ideal L2 self is better than integrativeness. Other observations suggested that the ideal L2 
self is one of the highest important factors in L2MSS, and there is a weak relationship between 
promotions versus prevention, implying that it is difficult to divide both of them into two 
instrumentalities; in other words this study goes against L2 motivational self-system theory 
and divides them into separate instruments. 
 
Martin Lamb's (2010) study is called ‘A self -system perspective on young Adolescents' 
Motivation to learn English in Urban and Rural Settings’. The aim of the study was to examine 
the motivation to learn English in an Indonesian junior high school. This study sampled three 
cities in Indonesia, a metropolitan city, a provincial town, and a rural district. The participants 
of this study were 527 ELF learners between 13-14 years. He used questionnaires as an 
instrument. The language of the survey was the Indonesian language. There were two parts to 
this study. The first one was targeted at learner's motivation while the second one gathered 
background information. This study applied Likert’s Scale 1 that goes from definitely do not 
agree to definitely agree to examine 50 items, such as Ideal L2 self, instrumentality, family 
influence, language use anxiety, and motor learning behaviour. Also, the researcher examined 
the relationship between the motivational scales and criterion. The researcher measured the 
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relationship between the motivation scales, background variables, and language proficiency. 
The result of this study is one of the three main components of the L2 motivation self-system 
which is the ought-to. Thus, the study is somewhat similar to some studies such as Csizer’s 
2010 study which confirmed the weakness of the instrumentality of the ought-to. Also, he 
mentioned ideal L2 self and learning experiences are revealed as the most important factors 
in L2 motivational self-system. 
Cszer and Lukacs (2010) presented a comparative analysis of motivation, attitudes, and selves 
for learning English and German Languages in Hungary. The study is aimed at examining L2 
motivation self-system theory, where the participants consisted of 237 EFL learners - 109 
male and 126 females in three different schools from three different geographical locations. 
The average age of the participants who had the same background and studied two foreign 
languages is 16.7 years. The researchers used questionnaires which means a quantitative study 
was carried out using the Dynamic System Theory (Dörnyei 2009) as the main framework. 
The instrument for this study is measured on the five-point Likert–type questionnaire 
process. There are two sources of the questionnaires, the first was on previous motivation 
questionnaires used by Dorntei and Csizer in a variety of Hungarian research projects and 
second one entailed the newly developed questionnaires by Ryan 2005. Also, some 
questionnaires with additional dimensions were used, such as language learning anxiety by 
Dörnyei and Csizer (2005), parental encouragement by Kormos and Csizer (2005). This study 
examined 58 Likert-scale items and 10 items containing multiple choice and short answer 
questions. The researchers examined ideal L2/L3 self, ought-to L2/L3, learning experiences, 
English/German use anxiety, parental encouragement, cultural interest, direct contact and 
motivation learning behaviour. The result of this study, like other similar studies (Kormos and 
Csizer, 2008), showed a weakness in the ought-to self because The Cronbach Alpha value did 
not reach an acceptable level. This study proved that the ideal L2 self and learning experiences 
have high-reliability coefficients, confirming the validity of L2 motivation self- system theory 
(See Table 3.5). Moreover, this study mentioned the role of the teachers in increasing 






Table 3. 11 Some related studies about L2 motivation self-system theory 
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Misbah Rosheen Khan analysed the relationship between L2 motivation selves and L2 
achievement in a Saudi perspective in 2015. The aim of this study was to explore the 
relationship between L2 motivation self-system and L2 achievement in a Saudi EFL context. 
The study was carried out in the King Abdulaziz University, Jeddah where the participants of 
this study are 100 (foundation year) EFL students. All participants are female aged between 
18-20 years. Mixed methods were used in designing this study in which Dörnyei (2009) was 
used as a framework. Three aims were broadly considered in this study; the first one is the 
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self which sought to show that the ought to or ideal L2 self does prove to be the strongest 
predictor of motor learning behaviour for foundation year Saudi students. The second one 
sought to confirm if the well-developed L2 self of foundation year Saudi students significantly 
related to their achievement of English language proficiency? And the last one sought to 
clarify what other motivation patterns does this study yield?  The researcher used 
questionnaires and semi-structured interviews in her study as a methodology. 
The result of this study is presented by using the quantitative data gathered through 
the statistical analysis of the questionnaires using SPSS. The results showed that there is a 
correlation between attitudes towards learning English, L2 selves (ideal and ought to) and 
students' intended efforts to learn English. Similarly, Ideal L2 self and attitudes towards 
learning English have the highest significant impact on the criterion measured and there is a 
clear relationship between the ideal L2 selves of the students and their achievement in formal 
exams. 
The qualitative data which was analysed under seven themes; such as attitudes towards 
learning English; importance of English; intended efforts to learn English; vision of future 
self; the role of English in a future career; and utilitarian value of English, showed the strong 
effect of the L2 motivation self-system.  
The result of this study agrees with the L2 motivation self-system and the researcher 
said it will help EFL students to achieve success in their academic life. Also, the study 
revealed that all examined themes for this theory confirmed that L2MSS have a positive 
attitude towards learning English and a having clear image of L2 ideal self, enables them to 
direct their learning outside the classroom. Similarly, there is a significant relationship 
between the ideal L2 selves and the learners and their achievement in the formal English 
language exam. 
In a study by Ali Falah Al Qahtani (2017) to investigate language learning motivation of Saudi 
military cadets in Saudi Arabia, in Riyadh City, at the King Abdulaziz Military Academy. 
The participants of this study consisted of 194 Saudi military cadets and their ages are between 
18-22 years. The researcher used Dörnyei’s 2009 L2 motivation self-system as a main 
framework for the study. Two aims were set for this study. The first aim was to investigate 
the usefulness of the Dörnyei model for understanding and explaining the English language 
motivation in the Saudi context while the second aim was to find other motivation factors that 
are relevant to the designated group's motivation to learn English. Also, the hypothesis of this 
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research is based on a new construct - one’s religious interest – and how that may have 
impacted on the participants' motivation to learn English. There are two questions posed in 
this study; (a) How useful is the L2 motivation self-system as a means of understanding and 
explaining the English language learning motivation of KAMA cadets? (b) What other 
motivation factors seem to be important in understanding the English learning motivations of 
this group? 
The instrument of this study is the five-point Likert scales questionnaires with each 
response being allocated a score ranging from one to five (strongly disagree =1 to strongly 
agree =5.) This study examined 53 items which were assessed based on 11 scales which are 
parental encouragement, ideal L2 self, ought-to L2 self, language learning attitudes, learning 
effort, instrumentality promotion, instrumentality prevention, cultural interest, traveling, 
national interest, and religious interest. The researcher mentioned that there are correlation 
and regression analyses between all scales and the reliability of the analysis is above 60 on 
Cronbach's Alpha. Findings of this study proved the usefulness of the L2 motivation self-
system by employing this assessment of L2 learners' motivation to learn English in a specific 
and institutional context and then make comparisons with L2 learners in other global contexts. 
The unique contribution of this study is the element of religious interest and whether it plays 
a part in increasing the motivation among Saudi military cadets in King Abdulaziz’s Military 
Academy. 
A Pakistani-based perspective of L2 motivational self-system and notional interest was 
investigated by Muhammed Islam (2013) in Punjab, Pakistan in 2013. The participants of this 
study consisted 1000 student undergraduates in various institutions in the Pakistani province 
of Punjab with their age ranging between 16-23 years. The first aim of the study was to 
examine the L2 motivation self-system theory and the second aim was to uncover any other 
factors that effect EFL students in Pakistan. The researcher used Dörnyei 's 2009 as a main 
theoretical framework and a number of questions put forward in this study include:  
1- How useful is the L2 motivational self-system as a means of understanding and 
explaining the L2 motivation in a sample of Pakistani university students from central 
Punjab? 
A- What is the relationship between the three main components of the L2 motivational 
self-system and with the learners’ reported efforts to learn English?  
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B- Are the promotional and prevention aspects of instrumentality related to the separate 
future L2 selves of the participants? 
2- Which other motivational factors appear to be important in understanding L2 
motivation in this context? In particular, does the national interest/notional attachment 
show any influence in relation to their future L2 selves and their reported learning 
behaviour? 
The instrument used in this study were questionnaires with which 13 motivational 
scales were used to examine 71 items. The researcher applied six-point Likert scales 
consisting of 13 scales: cultural interest, attitudes towards L2 community, integrativeness, 
instrumentality promotion, instrumentality prevention, English anxiety, milieu, Ideal L2 self, 
ought-to L2 self, attitudes to learning English, international posture and national interest. 
After conducting a reliability analysis and descriptive statistics, the interconnections among 
scales measuring L2 motivation and regression analysis became evident. The results show the 
usefulness of the L2 motivation self-system. The new factor - national interest which is 
considered to increase motivation in a Pakistan context - is the unique contribution of this 
study.  
In 2015, Tort Calvo conducted a study on L2 Motivational Self System and its relationship 
with learning achievement as it affects language learning Motivation. The study took place in 
Barcelona, Spain where the researcher investigated 29 Spanish high school with students aged 
between 17-18 years. The researcher utilised Dörnyei's (2009) framework as a main 
theoretical structure. The aims of this study were to find the relationship between the 
dimension of the L2 motivation self-system and language achievement. The hypothesis of this 
study concentrated on whether motivation is measured in terms of the L2 motivation self-
system and if there is a correlation between motivation and achievement scores. The 
researcher had 3 scales to measure which were Ideal L2 self, Ought-to L2 self, and L2 learning 
experiences. She divided questionnaires into 24 items which were measured on the Likert 
scale (1-not at all) to (5-very much). The questionnaires were translated into Catalan so the 
students could understand them. Here are the research questions: Is L2 learning achievement 
related to the L2 motivation self-system, and if so, what is the variable from the L2 motivation 
self-system that most influences English achievement? What language learner type is the most 
proficient in English according to the L2 motivation self-system? 
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The main purpose of this study was to find the relationship between the L2 
motivational self-system and students learning achievement. It provided a deeper relationship 
between the L2 motivational self-system and motivational characteristics of English students. 
The ideal L2 self and the L2 learning experiences correlated with the criterion measures, 
which were the achievement scores. The ought-to and the L2 self-dimension not only had the 
least relation to achievement scores but also had a similar impact on the ideal L2 self and L2 
learning experiences. The researcher mentioned that after analysis of his survey, students who 
had high scores in their school had more motivation, especially in the ideal and learning 
experiences while on other hand, students who had low scores did not have high motivation 
levels in all three components of the L2 motivational self-system theory. Overall, the result 
of this study shows that three dimensions of the theory have an impact on language learning. 
The Ideal L2 self is the most important factor of the theory. 
The relationship between L2 motivation self-system and L2 learning among TESL was 
studied by Azizah Rajab in 2012 at the Mashhad Azad University, Iran. There are 33 items in 
this study. The aims of this study included uncovering the major findings in previous studies 
and to investigate whether the findings are consistent in a different context. There are 308 
first and final year university students involved in this study. He uses Likert scales type (6 - 
strongly agree and 1 - strongly disagree) to examine the following variables: Ideal L2 self, 
ought-to L2 self, attitudes to learning English, and integrativeness. Findings of this study 
reflected the researcher’s use of SPSS to analyse all the variables. There is a relationship 
between L2 motivation self-system and students intended efforts to learn English. The main 
part of the study is to test the relationship between variables using the correlation coefficient, 
but it is also used to find the status of data in relation to the probability line. All variables 
correlated with the criterion measure. There is a significant correlation between attitudes to 
learning English and the criterion measure, which proves the rather high status of the English 
language and the effort invested in mastering it. Overall, the study provided insights into L2 
motivation self-system in this context. 
Abdullah Al-Shehri (2009) organised a study on the motivation and vision regarding the 
relation between the ideal L2 self, imagination and visual style. The study was carried out in 
Saudi Arabia and the UK, where 200 participants investigated. L2 motivation self-system 
theory was used as a main theoretical framework of this study (see Table 3.6). The hypothesis 
of this research was that learners with a marked visual learning style preference, such as 
imagination are therefore learners that are likely to develop a more potent ideal language self, 
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given the prominent imagery content of the ideal self. The instrument of this research included 
41 items that focused on four main variables which are: motivation behaviour and effort, ideal 
L2 self, visual learning style, and imagination.  The study used Likert’s scales (5=strongly 
agree and 1=strongly disagree) to examine these variables. This study was quantitative 
because it depended on questionnaires. To facilitate comprehension of the questions, the 
researcher translated the questions into the Arabic language because he wanted students to 
fully understand the main ideas of the study. For data analysis, the researcher used SPSS to 
analyse reliability for this study (Cronbach alpha) in which all variables had points above than 
.65. 
The results of this research showed that there is a strong correlation between the ideal 
L2 self and the criterion measure, and there is a strong correlation between visual style and 
ideal L2 self. The link might explain the finding that visual learners usually outperform 
tactile/kinaesthetic learners. The imagery aspect of the ideal language self is evidenced by the 
significant positive correlation between imagination and ideal L2 self. 
“The ultimate aim of the present study was to examine the relationship among the 
learners' visual learning style, imagination, ideal language selves and motivated behaviour. 
This researcher’s expectation was that learners with a visual style preference are more likely 
to access a richer domain of imagination and that because of the prominent imagery content 
of the ideal self, the learners' overall visual/imaginative capacity will be positively related to 
their ideal language selves. The significant correlations confirmed this hypothesis, indicating 
that visual learners are more capable of perceiving a vivid representation of their ideal selves, 





Table 3. 12 Some related studies about L2 motivation self-system theory  
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In conclusion, when it comes to L2 motivation self-system theory some studies might 
agree and other disagree with it. As in the above studies there are two main points which are 
the focus of the argument (1) ought-to L2, (2) the instrument. However, there is agreement on 
the definition of the Ideal and learning experiences in all the above studies. 
 
3.5 Discipline  
The definition of discipline is the practice of training people to obey rules or a code of 
behaviour, using punishment to correct disobedience. The term discipline comes from the 
word “discipulus” in Latin, which refers to study and training. This means to exercise control 
in the classroom, “to teach someone to obey rules and control their behaviour or to punish 
someone in order to keep order and control,” (Longman Dictionary of Contemporary English 
2005, p.443).  
According to (Harmer 2001, Harmer 2003),  one of the effective ways to teach 
students is to maintain discipline in the classroom. There is a link between the teacher and 
students in an effective working classroom. A good teacher gets students to respect and 
cooperate in class (Williams and Robert 1997). Also, a teacher’s behaviour has an important 
role in order to gain discipline in classroom. “The way teachers discipline their teaching 
effectiveness impacts on the way they project themselves as effective teachers’’  (Kyriakides, 
Creemers et al. 2009) .  It is a good method that increases the responsibility of students inside 
the class (Lewis 2001).  
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Discipline keeps the classroom from getting disruptive. Teachers who exercise 
discipline strategies help students to gain better knowledge than those whose class has no 
discipline. Also, it supports students to increase their performance (Lewis 2001). In some 
studies, it was noted that discipline influences students towards higher levels of achievement 
and motivation. It is a reason for students to care about their class and put more care into their 
tasks (Teven and McCroskey 1997),p.167).   
In an EFL class, the situation is different than a regular class. There are many activities 
in an EFL class which can result in more noise. Students have more chances to speak, talk, 
and read out loud. This all helps them to gain the target language (Yanaihara, Caplen et al. 
2006),p.132). It put teachers at risk of a situation where they lose control of the class. Some 
cases like teaching a large number of EFL students is more difficult than a small number 
because there are chances that the class can become boring and students can sometimes try to 
sleep in class or fail to complete their homework or do not comunicate in target language 
(Wadden and McGovern 1991). 
In some countries, such as Asian countries, they do not condone noise in the 
classroom. So, they follow different strategies, for example, PPP (Presentation, Practice, and 
Production) to avoid noise and disruption in the classroom (Carless, 2009). It gives teachers 
more control and they can manage their classes in the correct way.  There is an old model for 
motivation. It focuses on factors such as developing positive attitudes towards learning a 
second language (Gardner and Lambert, 1972). Later, the role of teachers and their behaviour 
has been looked at as a way to increase motivation to learn a second language. Also, teachers 
manage their class in order to increase motivation among second language learners (Dörnyei 
, 1994). According to (Williams & Burden, 1997), “interpersonal teacher behaviours such as 
the nature and amount of feedback, rewards, praise, punishment and sanctions are considered 
key factors that influence creating and maintaining a positive and warm classroom atmosphere 
conducive to learning.”  
According to Rahimi and Karkami (2015), a great classroom has a good management 
system in place. The class is more effective, and students have high achievement levels in 
their performance. On the other hand, in poor management classrooms, students do not learn 
so well and their grades fail short of those who are in better managed classrooms. Teachers 
who do not use an influence management system in their classrooms have seen their students 




3.6 Dynamics in L2 motivation  
Integrative/instrumental orientation and intrinsic/extrinsic motivation are L2 motivation 
models that believe dynamics in L2 motivation does not change over time. New studies such 
as (Henry 2015, Mercer 2015, Ushioda 2015) showed that there is a dynamic nature to L2 
motivation. They focused on changes about the individual learners’ motivation over time. 
According to Henry (2015:86), there is a gap between the actual and ideal self, hence, the 
learner will try to fill this place. “This change occurs when learners interact with each other 
in social networks that result in individual, idiocentric and dynamic and change throughout 
the L2 learning experience” ( Ushioda 2015). 
According to Pinel and Csizer (2015), the dynamics changes in L2 motivation over 
time. Students are motivated to study English as a foreign language in their study and they do 
not forget their motivation over the time during the study. In the last weeks of the course, the 
gap between Ideal L2 self and ought-to L2 self became narrowed. In this study, scholars try 
to examine dynamic changes in L2 motivation over the period of the course. According to 
(Waninge, Dörnyei et al. 2014), “As most language teachers are generally aware, while a 
certain group of learners or an individual learner may display a higher or lower level of 
motivation overall, their motivation in the language classroom is still susceptible to change’’. 
Also, Dörnyei categorised L2 motivation into two parts which are negative motivation and 
positive L2 motivation. Examples of this include long grammar explanation and introduction 
of a vocabulary game.  This means L2 motivation is fixable and changeable over time 
(Waninge, Dörnyei et al. 2014). 
Macintyre and Serroul (2015) used new methods to examine dynamics in L2 
motivation. They used ‘second-by-second’ in real-life and in real-time classroom situations. 
They further examined real students interacting with the language course and found that 
negative motivation consequences and positive motivation consequences are two factors that 
characterise students’ L2 experience. Students who spend a long time answering or picking 
their choices in vocabulary displayed negative motivation. On other hand, students who 
answer and pick their choices quicker seemed to exhibit pleasure and encouragement and have 
positive motivation. The important element of this study is second–by-second recordings of 
the reactions in real-life situations. This is a new concept in L2 motivation regarding learning 
a second language. According to Dörnyei (2014), human behaviour changes over the time. 
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Other scholarly theories (Henry 2015, Mercer 2015, Ushida 2015, (Waninge, Dörnyei et al. 
2014) support this idea.  
 
3.7 Affiliation in second language 
There is a long history for affiliation in second language motivation. It began in 1970 (Fought, 
2006; Gumperz & Cook-Gumperz, 1982; Pavlenko & Blackledge, 2004 ; Ricento, 2005). 
Many scholars discussed this subject and a lot of studies (Gatbonton et al. 2005; 
Lambert,1967) have focused on it as they tried to find the link between affiliation and second 
language. In Gatbonton and Trofimovich’s (2008) work, it was shown that students who have 
a high affiliation have significantly higher levels of proficiency in English class. So, according 
to this study affiliation in L1 increases motivation to learn the target language and a link 
between affiliation in first language and motivation to learn a second language was 
established.  
The second study is affiliation in Welsh by Coupland Nikolas (2006). There is more 
than one point that highlights the role of affiliation in target language motivation in this study.  
Firstly, students focused on their culture and they wanted to apply their culture to all of their 
interactions with friends by displaying the value of their culture. Therefore, affiliation for a 
specific nation supports a citizen to exchange their culture. The second point is nationality in 
which affiliation is believed to increase nationality between Welsh people and others. 
According to this study, Welsh people believe their nationality is important and for this reason 
they speak English in their native accent. Bourhis and Giles (1977) stated it is important to 
“provide evidence for this deliberate strategy used by L2 users in order to differentiate 
themselves from their interlocutors. When challenged by an interlocutor speaking in a clear 
English accent about the usefulness of learning Welsh, the interactively motivated learners in 
the group broadened their Welsh accent in English in an apparent move to show their 
disapproval of the challenger’s position’’. Also, Labove (1972) mentioned “Long-term 
inhabitants of Martha’s Vineyard who wished to affirm their claim as the true residents of this 
fishing community differentiated themselves from non-residents (who invaded the place in 
the summer) by pronouncing their vowel sounds differently from non-residents’’ (Segalowitz, 
2009). They tried to show their nationality to all people. This is a good reason to motivate 
them to gain a second language. Welsh students learn a second language to communicate with 
others. It is a challenge to learn a second language to show others your nationality or your 
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culture. Students pointed out that sometimes they learn a second language to explain what 
they believe in their society. This is another factor for affiliation in the Welsh study. Also, 
this study provided results on the effect of affiliation to motivate students to get a new 
language. 
Finally, affiliation has a big role to play to increase L2 motivation to learn a second 
language according to many studies. The first role is to increase knowledge of one’s culture 
among other people and to show others their culture. The second one is to increase nationalism 
among citizens. Also, it is an essential part in the challenge to communicate with others.  
 
3.8 Conclusion 
This current chapter explains much of the history about L2 motivation. In addition, it presents 
the major theories of L2 motivation self-system. The definition of motivation is presented in 
this chapter and its many aspects were discussed, such as Gardner’s (1975) definition as well 
as the nature of intrinsic and extrinsic motivation. The next section focused on the role of 
motivation. Several distinct motivation theories are comprehensively reviewed.  
The second part of this double chaptered literature review focused on L2 motivation self-
system theory. This section attempted to define the history of L2 motivation and highlighted 
some research studies in this regard. Subsequently, the chapter moved on to L2 motivation 
self-system theory. There were 12 studies presented with 6 showing disagreement and 6 more 
showing agreement with the L2MSS theory from Dörnyei (2009). This literature review, 
covered in 2 chapters, has been done in order to illustrate the main theoretical influences 
followed for our own study, which would in itself allow us a sound and solid framework in 
which to address the main research questions that have been posed and attempted. 









CHAPTER FOUR: METHODOLOGY 
 
4.1 Introduction  
Chapter four explains the methodology used in conducting the investigation in this study and 
justifies why this methodology is employed. The methodology addresses the underlying 
problem being studied, namely identifying factors that affect EFL students' motivation to 
learn English language in Saudi Arabia. This research overall, has based upon a number of 
research questions which have already been highlighted earlier, in chapter 1. Next, 
information is presented to describe the research design and how it is organised around the 
problem and the research questions. Moreover, the regression model will also be explained in 
this chapter.   
The research population is identified and described, along with how this sample is 
determined. Additionally, the chapter describes what method of data collection is used, 
including the development of the questions, and where and how data was obtained, as well as 
the methodology that was used in the analysis of the data. In this context, mixed methods 
techniques are chosen for the design of this research to answer the following research 
questions: 
How does L2 motivation self-system affect language learning process of military academy 
school cadets?  
Sub1- What are the methods that impact the cadets’ motivation to learn English? 
Sub2- What factors enhance or impede EFL Saudi students’ motivation to learn English? 
Sub3- What is the relationship between motivation and a learner’s attitude toward learning 
English and how does it affect LL? 
 
4.2 Research Design  
The research design is a plan for conducting the whole research study. So, in this study, a 
mixed method research design (involving a combination of qualitative and quantitative 
processes) was adopted. The main purpose of using Qualitative and Quantitative processes is 
to identify defining factors that affect EFL students' motivation to learn English and defining 
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factors that increase motivation among EFL students. According to Creswell (2003), the 
rationale for this technique is that quantitative data results provide a general picture, and the 
qualitative data collection helps to refine, extend or explain the general picture. Also, using 
quantitative and qualitative provides an increased understanding of the research problems. 
According to Creswell 2009, there is much strength associated with using both qualitative and 
quantitative in research.  
This study will firstly consider interviews and then a questionnaire. Then, data 
collection will form part of the second phase. The main reason for this approach is to enable 
researchers to have more information and understanding about the motivation to learn English 
by asking the participants. This is all about the timing, as Creswell (2009) has shown.   Since 
mixed methods research is relatively new in the social and human sciences as a distinct 
research approach, it is useful to convey a basic definition and description of the approach in 





































                       
 
                       Figure 4.2: Research Design 
 
4.2.1 Quantitative and Qualitative  
In the context of research design discussion, one must define the merits and usefulness of 
applying both a quantitative and a qualitative approach. In the following sections, we 
attempt to define our mixed methods approach and how we employed them in our own 
study.  
Quantitative studies refer to numerical data which is appropriate to use in human science and 
behavioural analysis. Data analysis gives a clear and fast result. Also, quantitative methods 
work with a large number of societies. There is a direct result of using Quantitative methods 
which is quite fast. By considering Quantitative methods, there are prospects for suggestions 
and more development in any field. Also, there is a factual benefit by doing data analysis 
based on quantitative methods which have potential for analysing important phenomena in 
the education sector (For example: A questionnaire) Hughes (2012). 
In the quantitative methods proposed by Gardner and his colleagues from 1959 to 
1990, it was demonstrated that a quantitative method is a notable way to study the motivation 
behind someone’s desire to learn the second language. Also, Dörnyei and Ushioda in 2011 
used a quantitative method to build models of motivation. This study focuses on motivation 
to learn English as a second language in Saudi universities. This study will use Quantitative 
methods to get feedbacks from participants. Although, the Quantitative method has many 
advantages, it is characterised by some limitations which will be mentioned in a separate part 
in this study. 
           Findings  
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According to a study qualitative and Quantitative approaches by Hughes (2012), the 
qualitative studies depends on getting the answer to why, where, when, and which type of 
questions. It means there is no numbers associated with Qualitative methods. Therefore, it is 
more revealing than Quantitative methods. It specifically depends on the subject, which 
makes it complicated because there is no specific answer. It needs more time and effort to 
conduct and the results are not always very clear. So, it depends on interpretation. Qualitative 
methods are useful in interviews because they give more space to talk and provide 
suggestions. Some researchers have used qualitative methods to determine motivation when 
one learns the second language, such as Dörnyei (2001). 
This study will use Qualitative methods to give students more opportunities to talk or 
provide motivational tips among Saudi students to learn English as a second language. Also, 
the students will mention the best ways for them to learn English in Saudi schools.  
 
4.2.3 Mixed Methods  
According to Creswell (2009), developments on Quantitative and Qualitative methods in 
research around the world revealed that a mixed method approach is great technique to deal 
with any development in research. There are many reasons to use mixed methods in research.  
Firstly, it is beneficial to avail of the strength of both Qualitative and Quantitative to find 
solutions to problems. Secondly, employing combine qualitative and quantitative techniques 
can lead to deterministic outcomes. Moreover, future plan for solutions are more direct and 
specific. Finally, the results depend on numerical data and interpretation.  
Ushioda (1998) noted that quantitative method is not enough to explore motivation. 
In addition, Dörnyei (2001) remarked that it is better to use both quantitative and qualitative 
as a way of studying motivation around learning the second language because it has the 
potential to deeply understand a special aspect. There are less limitations to the study when 
using mixed methods, (Dörnyei 2007). When there is a plan to use mixed methods, there are 
some aspects faced by researchers such as time, weight, mix, and theorising.  
 
A-Timing  
According to Creswell (2009), timing is important in mixed methods. There are two aspects 
of data collection; the first one being sequential and the other is concurrent. Some researchers 
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need more information to expand this type of study. So, they collect data from a group of 
participants first to support special points in their research. On the other hand, some 
researchers use concurrently collected data, especially in some fields, like a medicine. In other 
words, quantitative and qualitative depend on the time available to collect data. When 
researchers first collect quantitative or qualitative data, they try to find some information to 
support their study. “In many projects it may be unworkable to collect data over an expanded 
time period like in health sciences when busy medical personnel have limited time for data 
collection in the field” (Creswell 2009:14). 
 
B-Priority 
An important factor in the mixed methods is weighing. There are priorities in some studies 
for qualitative or quantitative. Also, some studies have no priorities. This depends on the 
researcher and the field. Some studies depend on interviews while others depend on numbers. 
The researcher may be known for using qualitative or quantitative and should choose which 
one is important to the study. “In practical terms, weight occurs in a mixed method study 
through such strategies as whether the quantitative or qualitative information is emphasized 
first” (Creswell 2009:27). 
 
C-Mixing  
According to Creswell, in the mixed method, there are two questions: the first one is when do 
researchers mix in mixed method study? And how does mixing occur? A researcher can mix 
data collection in any phase such as data collection, data analysis, or interpretation. It is 
important to know when the data mix should occur. “Qualitative and Quantitative data 
actually merged on one end of the continuum, kept separate on the other end of the continuum, 
or combined in some way between these two extremes” (Creswell, 2009:37).  
There are three types of mixing mentioned in the literature which are connected, 
integrating and embedding. Connected entails mixing quantitative and qualitative in the first 
and second phase of the research. Integrating consists of transferring qualitative data to the 
numeral data and comparing it with quantitative in the same phase. The last category is 




D-Theorising or transforming perspectives  
According to Creswell (2009), this factor is an essential part of the study because it will lead 
to the final design. Some researchers adopt a theory or focus on a small part in any field. The 
mixed method shows questions, data collection, and analysis, and it is capable to show explicit 
results. The result transfers within phases in the mixed method. Researchers used the mixed 
method to support the theory or to make a new theory. Mertens has stated that: “A good 
discussion is how a transforming lens shapes all phases of the research process in mixed 
methods research” (Mertens, 2003:44). 
4.2.4 Definition of mixed method     
The definition of the mixed method is integrating quantitative and qualitative data collection 
and analysis in a single study or a program of inquiry (Creswell, 2003). Similarly, Stange 
(2006:24) defines the mixed method as a process that “Involved integrating quantitative and 
qualitative approaches to generating new knowledge and can involve either concurrent or 
sequential use of these two classes of methods to follow a line of inquiry”. Mixed methods 
research is a methodology for conducting research that involves collecting analysing, and 
integrating, (or mixing) quantitative and qualitative research (and data) in a single study or a 
longitudinal program of inquiry. The purpose of this form of research is that combination of 
qualitative and quantitative research provides a better understanding of a research problem or 
issue than either research approach alone (Bulsara, 2015). 
 
4.2.5 Types of mixed method  
Mixed method is an important way to create research in many fields. There are several useful 
fields in the mixed method (see Fig. 4.1). According to Creswell and Clark (2017), there are 
more than 12 classification systems drawn from the fields of evaluation. 
 
Table 4. 2 Some examples of mixed method fields 
1 Nursing 
2 Public health 







4.2.6 Strengths and weaknesses of qualitative and quantitative  
There are many points that make up the strengths of a mixed methods approach. Likewise, 
there are some points that define the weakness inherent in mixed methods (see Table. 4.2 & 
Table. 4.3). According to Choy (2014), there is no strength and weaknesses to each study.  
 
Table 4. 2 Qualitative research Strengths and Weakness (Choy.L 2014) 
Strengths  Weakness 




     Qualitative research 
 
 
No objectively verifiable 
result 
Raise more issues through 
broad and open-ended inquiry 
A skilful requirement for 
interviewers. 
Understanding behaviours of 
values, beliefs, and 
assumptions 
Time-consuming during 
interviewing process and 
intensive category process 
 
 
Table 4. 3 Quantitative research Strengths and Weakness (Choy.L 2014) 
Strengths  Weakness 




    Quantitative  research 
No human perception and 
beliefs. 
A short time frame for an 
administered survey. 




Facilitated numerical data for 
groups and extent of agree or 
disagree from respondents.  
 
 




4-3 Target Population 
 
4-3-1 Military academic school  
The participants consisted of 231 first year EFL students (cadets) from a military academy 
school in Saudi Arabia. The students were aged between 18 to 21 years whose first language 
is Arabic. Cadets will study at three levels (elementary, intermediate, and final) during a three-
year period before graduation as a lieutenant, and they are required to pass an exam to move 
to the next level. Each study level has more than 320 cadets. Two departments in military 
academic school consist of the military department and the civil department. There are six 
academic terms in total, each term consisting of English language as the main subject. 
Specifically, English language study comes under the civil department. Questionnaires and 
interviews for this study took place on the same day.  The researcher preselected 100 cadets 
from each level. After answering the questionnaires, the researcher selected 10 cadets to 
further conduct intensive interviews.  The researcher put an announcement on the bulletin 
board to ask them to answer questionnaires and interviews.  The researcher then asked the 
Dean of the Civil Department to send two or three people to assist him with the investigation. 
All participants attended three or four classes and answered questionnaires in a specific class 
while some of them took part in the interviews. It was an option for the cadets to answer the 
questionnaires and participate at any level. 
The researcher inquired about the students’ preferred language leading to two samples 
of the questionnaires and interviews (Arabic and English).  After collecting the data, the 
researcher thanked participants. To initiate data collection, approval was obtained from the 
ethics committee of University of Limerick (References number: 2018-04015 AHSS) and 
from the military academic school itself. Corresponding references in this regard are presented 
in Appendix (9). 
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4-3 Sample procedure  
The sample procedure group or sub-group was chosen from the whole group as a 
representative. This group or sub-group have similar characteristics (Ogula 2005). A sample 
is a group of people whom researchers actually examine, and the population is the group of 
people whom the survey is about (Dörnyei 2002). Also, the sample procedure is a technique 
which the researcher adopted in this study (Ogula 2005). According to Dörnyei (2002), it is 
time consuming and expensive to conduct the survey with the whole group without choosing 
a representative. The sample may have similar characteristics such as gender, age, ethnicity, 
education, background, social class, status, etc, to the target population (Dörnyei 2002). This 
study is based on random sampling. The researcher’s plan was to use a sample size of 30% of 
the population or more which exceeds the acceptable limit of 1-10% in second language 
research, according to Dörnyei  (2002).  
The sample procedure of this study followed Dörnyei’s approach regarding second 
language research. Therefore, the researcher randomly selected the participants. The 
researcher made the announcement on the main board of the military academic school. The 
researcher asked cadets to answer the questionnaire and take part in interviews. The almost 
300 cadets involved in this sampling are male of average age of 19 years with the same level 
of education (high school degree). The students are from Saudi Arabia who are similar to each 
other in many aspects, such as culture and social life and religious affiliation.   
   
4-4 Sample size  
The search sample totals nearly 300 representative students (cadets) who study at the Military 
Academic School. The researcher informed the students about the main purpose of online 
questionnaires and then requested the students to voluntarily respond to the questionnaire. 
Similarly, the students were aware that there is no grade either a pass or a fail associated with 
these questionnaires. The students studied English in the public schools as a second language 
subject from grade 4 to the last year in high school. The students also studied English at 
military academic school as the main subject under the civil department. In this study, the 
researcher used the quantitative method for this type of data collection since it involves 
response to questionnaires. The researcher carefully conducted extensive interviews with 5 
cadets. The main purpose of the interviews is to gain more information about motivation to 
learn English in Saudi Arabia. The researcher used qualitative method for the data collection 
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to determine and explore the ‘why’, ‘when’, and ‘where’ responses of the students (Creswell, 
2009). 
 
Table 4. 4 The Stages in the Selection of a Sample 
Stages in Selection of a Sample Selection of a Sample for This Research 
Stage 1: Define Target Population EFL students (cadets) in Saudi Arabia. 
Stage 2: Select a Population Frame EFL students (cadets) from military academic school  
Stage 3: Determine Sampling Design Random Sampling Methods. 
Stage 4: Determine Sample Size EFL students (cadets) from military academic school 
province. 
Stage 5: Conduct Fieldwork Interviews and Questionnaire. 
 
4.5 Research instruments  
First, there are two main factors for research instruments. The first one is quantitative and the 
second one is qualitative. This study design used quantitative techniques for questionnaires 
and used qualitative techniques for conducting interviews. Also, there is a pilot study in this 
research. 
4.5.1 Qualitative Method: Interviews EFL  
Hughes (2012) indicated that qualitative studies depend on answers to why, where, when, and 
which type of questions. Qualitative methods are useful in collecting in-depth information 
from the research participants. According to Creswell (2009), there are priorities in some 
studies for qualitative or quantitative.  The first part of the data collection for the present study 
is the interview. Qualitative methods enable the researcher to conduct systematic data 
gathering and analysis which take into consideration the complexity of the setting under study 
as well as the context since it shapes the experiences of the informants (Patton, 2002). 
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Qualitative research methods are those in which the observed data exists in a non-numerical 
form, such as reports of conversations with participants. Cannell and Kahn (1968:73) defined 
interviews as: “a two-person conversation initiated by the interviewer for the specific purpose 
of obtaining research relevant objectives of systematic description, predication, or 
explanation”. In describing the importance of interviewing for qualitative research, Seidman 
(1991:7) reports that interviewing is a powerful way to gain insight into educational issues 
through understanding the experience of the individuals whose lives constitute education”. 
According to Dörnyei’s (2001:33) research, the interview is a very useful way to get 
more information and a deeper knowledge about the study: “Interpretive techniques such as 
in-depth interviews or case studies are in many ways better suited to explore the internal 
dynamics of the intricate and multilevel construct of student motivation than quantitative 
methods, and the richness of qualitative data may also provide new slants on old research 
methodology”. The next part will explain the process of the interviews, and participants in 
this study. 
 
4.5.1.1 Participants  
The researcher used semi-structured interviews with five cadets whose first language is 
Arabic. The main purpose of the interviews with cadets is to get more information about their 
motivation to learn English in Saudi schools or universities and to go deeper into 
understanding motivation that students have. The researcher conducted the interviews two 
months prior to questionnaires presentation. This technique gives the researcher time to reread 
questionnaires and add questionnaire-based interviews. 
The researcher hosted the interviews in the military academic school where 
participants were interrogated Arabic language since it is their first language. The researcher 
used the Arabic language for the interview to ensure that the participants understand and can 
explain their answers clearly. In this interview period, the researcher explained the goal of the 
interviews and topic of the study to the participants. Also, the students were informed that 
these interviews will be translated into the English language. The researcher requested 
interviewees to focus on the use motivation to learn English in Saudi schools and universities. 
The interview followed the structure outlined below:  
The researcher introduced himself to the cadet and then explained the main purpose 
of the interview as well as the topic of the study. This was followed by signing the sheet before 
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starting the interview. The participants understood that there is no grade associated with the 
interviews which were documented with a recording device and a paper on the table in front 
of the participant. The target time to conduct each interview was between 10 to 30 minutes 
for each cadet (see Table 4.5). The participants were given opportunity to ask questions from 
the researcher so that more themes can emerge from the cadets. Also, the researcher made 
short friendly conversations to make each participant more comfortable during interview time. 
After each interview, the researcher thanked the cadet for his effort in providing valuable 
information.  
 
Table 4. 5 Duration of the Interviews 
Cadets  Duration  
Cadet 1 15 minutes  
Cadet 2 15 minutes  
Cadet 3 15 minutes  
Cadet 4 15 minutes  
Cadet 5 10 minutes  
  
4.5.1.2 Data analysis  
Data collection methods for qualitative studies can include a number of approaches, such as 
one-on-one interviews, document analysis, focus groups, participant observation, and 
journaling (Bogdan & Bilken, 1998). Bogdan and Biklen (1998) defined qualitative research 
as an inquiry approach that uses several strategies to understand a phenomenon. It is often 
concerned with inductive processes and the analysis of data and how to make meaning out of 
the data collected (Denzin & Lincoln, 2000). In order to collect data for this study, interviews 
were conducted in a military academic school in Saudi Arabia. 
The main goal of interviews is to transfer information into coding. The qualitative data 
will be transferred for coding by using MS Word. After the information transfer, the 
interviews are coded to generate new themes. Any themes related to the motivation (internal 
or external) are categorised into one group. Semi-structured is an optimal way to collect data 
and it is a good way to strengthen the outcomes of the study. All related data were 
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subsequently used to develop questionnaires for the study. The next part of this study will 
look at the questionnaires and data collection. 
 
4.5.2 Quantitative Methods: questionnaires  
The quantitative method was used to collect a part of the research data. According to Sekaran 
(2003:43), a questionnaire is defined as: “a preformulated written set of questions to which 
respondents record their answers, usually within rather closely defined alternatives” and the 
same is also reported by Waidi (2016). For the purposes of this study, the data will be gathered 
by means of a questionnaire and interviews. It’s well known that quantitative studies deal 
solely with numerical data collection. It is particularly useful for this type of data collection 
in the field of human sciences and behaviour. A quantitative method is an appropriate method 
when the total sample contains a large number of participants. Gardner (1972) suggests that a 
quantitative method is an appropriate method of data collection in the field of motivation to 
learn the second language. Dörnyei (2005) used a quantitative method to build models of 
motivation. In this study, there are 13 items that influence the motivation to learn English 
among Saudi students. These items are listed in Table 4.6. 
 
Table 4. 6 Factors effect on motivation 
1 Motivation in general  
2 Teaching method and motivation  
3 Teachers and parents  
4 Ideal L2 self  
5 Ought-to L2 self  
6 Attitude to learning English  
7 Challenge of learning English 
8 Integrativeness, instrumentality (promotion) 
9 Instrumentality (prevention) 
10 Cultural interest 
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11 Travelling  
12 National interest  
13 Religious interest  
 
There are three important sources of information that feed into the questionnaires used 
in this study. These sources consist of exploratory interviews, Dörnyei’s (2005) framework 
and previous studies, such as Higgins (1987), Gardner and Lambert (1972), Alqahtani (2017), 
Al ssulaimani (2016), Alshahrani (2016) amongst others. In addition, to assess the 13 
questions addressed in the questionnaire, this study applied Likert’s scales and numbers 
ranging between a scale of one to six where one denotes ‘strongly disagree’ and six stands for 
‘strongly agree’.  
 
4.5.2.2 The process of questionnaire translation 
The table shown in Table 4.7 highlights the processes for translation of the questionnaires:  
Table 4. 7The processes involved in questionnaire translation 
No  Questionnaires 
1  Received questionnaire approval from Dr. Dörnyei in email correspondence. 
2 Questionnaires from L2 motivation self-system theory translated by researcher. 
3 Sent questionnaires to expert to translate them. (Translation certificate in Appendix.) 




 4.5.2.3 Questionnaire items  
In this study there are 13 items that influence the motivation to learn English as a second 





Table 4. 8 List of questionnaire items 
1 Motivation in general 
2 Teaching method and motivation 
3 Teachers and parents 
4 Ideal L2 self 
5 Ought-to L2 self 
6 Attitude to learning English 
7 Challenge of learning English 
8 Promotion 
9 Prevention 
10 Cultural interest 
11 Travelling 
12 National interest 
13 Religious interest 
 
The current study aims to measure these items (listed in Table 4.8). This study has 13 themes, 
in which ten themes came from L2 motivation self-system theory while three additional 
themes were added by the researcher to fit the Saudi society. The three additional themes are 
questions (1), (12) and (13) as illustrated in Table 4.9:  
 
Table 4. 9 Scales of the study 





A-Saudi students in general are not highly 
motivated to learn English 
 
 
Al rabai 2014 
 
B- Saudi cadets are not highly motivated to learn 


































B -Translating grammar is a good method to 
learn English 
 
C- I like learning English by using my first 
language 
D-Translating English grammar is a useless 
method to learn English 
E-I can learn English better from native speakers 
F-I like to learn English without using my first 
language 
G-I prefer learning English directly from native 
speakers 
D-Watching YouTube in English is a good idea 








A-My teachers encourage me to study English. L2MSS  
 
 
B-My parents encourage me to study English. 
C-Studying English is important to me in order 





3-Teachers and Parental 
encouragement  
(7 items) 
D-My teachers encourage me to practise my 
English as much as possible. 
E-My parents put a lot of pressure on me to 
learn English. 
F-Being successful in English is important to 
me so that I can please my teachers. 
G -Being successful in English is important to 












A - I can imagine myself living abroad and 




B - I can imagine a situation where I am 
speaking English with foreigners. 
C- I imagine myself as someone who is 
able to speak English. 
D- I think about English as important to my 
future career.  
E- I can imagine myself studying abroad. 






5-Ought-to L2 self 
(6 items) 
A- I study English because close friends of 








B- I think that learning English is 
necessary for me because people 
surrounding me expect me to do so. 
C- I consider learning English important 
because the people I respect think that I 
should do it. 
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 D- I believe studying English is important 




E- I think studying English is important to 
me because other people will respect 
me more if I have the knowledge of 
English.  
F – If I fail to learn English, I will be letting 
other people down. 
 











B-I really enjoy learning English. 
C-I find learning English really interesting. 
D- I like the atmosphere of my English 
classes. 
 
7-Challenge of learning 
English  
(4 items) 





B-Learning English is a challenge for me. 
C-Learning English is a challenge with my 
friends in Saudi society.  












B-Studying English is important to me because 
I would like to spend a longer period living 
abroad (studying and working). 
C-I believe that knowing English is important 
for me in order to achieve a special goal. 
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(5 items) D-Studying English is important for me to 
attain higher social respect.  












B-I have to study English and get high grade in 
it. 
C-I have to study English to be more passionate 
about my career. 
D -Studying English is important to me, 
because I do not like to be considered a poorly 





A-I like English movies. L2MSS  
 
 
B-I like English novels like Shakespeare’s 
novels. 
C-I like TV programmes made in English- 
speaking countries. 
D-I like English books. 
 
 











B-I like to travel internationally. 
C- Studying English is important to me 
because without English I won’t be able to 






D-Studying English helps me to travel with 
foreign people. 
 
12-National interest  
(3 items) 
A -Knowing English develops my country 







B -Knowing English helps me to explain 
the correct image about my country. 
C -Knowing the English language would 
help Saudi people to obtain knowledge 





A -As a Muslim, I believe that knowing 
English can help me to explain the true 






B As a Muslim, knowing English is 
important in order to visit all of the Islamic 
world.  
C As a Muslim, the English language helps 
me to talk with other religious people. 
 
4.6 Validity and Reliability 
When using statistics to prove the validity and reliability of the used questionnaires, it is 
essential to understand the very notions of statistical validity and reliability. The following 
sections attempt to provide a justification and explanation of these two concepts. 
There are several stages of procedures to follow in order to achieve validity. Firstly, the 
questionnaire items are not only from a previous reading, but the researcher sent an email to 
Dörnyei himself for further information (See Appendix to get permission to use and translate 
questionnaires of the L2 motivation self-system theory). Also, this study contains a pilot that 
checks the wording and translation, as well as the meaning of the questionnaire items. The L2 
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motivation self-system questionnaires have been used in many studies around the world, for 
example, Eusafzial (2013), Assulaimani (2016), Kim (2012), Alshahrani (2016), Al-qahtani 
(2017) etc. This study has validity for all the scales because this researcher used the same 
questionnaires that are used as part of the L2 motivation self-system theory. 
Achieving internal reliability for the multi-items scale is recommended by scholars such as 
Dörnyei (2007) and it should be 70% or above. Also, they said it is difficult for short scales 
with 3-4 items to reach 70% (Dörnyei 2007). Therefore, Dörnyei (2003:17) suggests that: “if 
the Cronbach Alpha of the scale does not reach 60%, there are warning bells”. Also, Briggs 
and Cheek (1986:44) suggest that: “the optimal level of homogeneity occurs when the mean 
inter-item correlation is .2 to .4 range”. This study uses the Cronbach Alpha to measure 
internal reliability. 
According to Dörnyei (2009), all scales should attain 60% or above. The goal of using 
the Cronbach Alpha is to examine the reliability of each scale in this study. The mean of the 
inter-items correlation of all scales is 60% or above which means this study has a good mean. 
In other words, all scales should measure .70 or above in the Cronbach Alpha but according 
to scholars such as Dörnyei and Develis (2004), the range for short scales with 3-4 items is 
.60 or above. To provide reliability for this study, the researcher considered .60 or above for 
each scale.  
4.7 Pilot Study 
It is recommended that a pilot study be conducted before the actual collection of data in order 
to test the instruments. The aim of the pilot study is to test the experimental procedure before 
embarking on the main study. Meredith, Joyce and Walter (2003) stated that the purpose of a 
pilot study is to develop and try out data collection methods and other procedures. As it is 
known, a pilot study is normally conducted in order to assess the face validity, the wording 
of the survey instrument, and the ease of the implementation of the procedures so as to 
determine if any final adjustments need to be made. 
Therefore, in order to improve reliability, the pilot study should involve the pre-testing 
of the instrument before carrying out the actual study. Thus, the adapted research instruments 
will be checked according to the research questions and objectives. Secondly, two experts will 
translate the instrument’s items (questionnaires and interviews) from the English language 
into Arabic, in order to make it easier for the respondents to understand the questionnaire 
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items of the pilot study. Thirdly, a random sampling method will be used to select 30 subjects 
to participate in the pilot study. 
 
4.8 Data collection analysis procedure 
Data analysis will involve the examination of both the qualitative and quantitative data. Data 
analysis is the process of systematically searching and arranging the interview transcripts, 
field notes, and other materials that researchers accumulate to increase their own 
understanding and to enable researchers present what has been discovered to others (Robert 
& Sari 1992). Analysis involves working with data, organising it, breaking it into manageable 
units, synthesising it, searching for patterns, discovering what is important and what needs to 
be learned, and deciding what to tell others (Robert & Sari 1992). In this study, the purpose 
of the statistical analysis is to demonstrate relationships between the independent and 
dependent variables. Quantitative data included participants’ responses to the study 
questionnaires. There are a number of procedures for analysing survey data. The gathered 
data was analysed via the use of IBM’s SPSS software. 
 
4.8.1 Qualitative and Quantitative Data Analysis 
Since data analysis is an ongoing process in qualitative research, data collection and analysis 
go hand-in-hand (Robert & Sari 1992). Chaudhary (1991) suggested that qualitative data 
analysis refers firstly to the level of arranging the collected data in such a way that it can be 
subjected to either the longitudinal or the cross matrix type of analytical procedures, and 
secondly, so that it can be able to answer the research question(s) or research hypothesis. 
Qualitative research requires a series of steps and iterations in data analysis (Gay & 
Airasian 2003). According to John and James (1998), there are three steps for analysing 
qualitative data; (1) data organisation, (2) description of the data, the setting in which they 
were collected, and the participants, and (3) data interpretation. In the current research, the 
three steps were used during the data analysis. Qualitative data included responses from 




4.9 Regression Models  
Regression analysis is a statistical tool that constructs a statistical model to estimate the 
relationship between one quantitative variable and any dependent variable(s) and another 
quantitative variable or several quantitative variables. This equation, i.e., regression model, 
can be used to determine the type of relationship between variables and the estimation of the 
dependent variable using other variables. When the relationship in the statistical model is 
between a dependent variable and one independent variable, this model is the simplest 
regression model. The model is called simple linear regression. When several independent 
variables are more than one quantitative variable, the model is called multiple regression. 
Multiple linear regression is based on the determination that the data is appropriate for use in 
the research. 
Linear regression analysis is one of the most important research tools and is untilled 
in various fields . It aims to study the relationship between a dependent variable and an 
independent variable (Y), or the relationship between dependent variable(s) and more than 
one independent variable (X) by a mathematical equation called the multiple linear regression 
model. It is necessary to differentiate between two types of relationships that link the 
dependent variable(s) to the independent variables. The first type of relationship is the 
mathematical one while the second type is the statistical relationship. Another type of 
relationship is the relational relationship which can be documented by using this equation: y 
= f)x(. This means that changing the values of the dependent variable depends only on the 
variance of the independent variables in the model . 
It is practically impossible to include all variables affecting the phenomenon studied in the 
model as multiple linear regressions does not include just one method, but a set of methods 
that can be used to determine the relationship between a continuous dependent variable and a 
number of independent variables that are usually continuous. The form of linear equation in 
multiple linear regressions is represented thus: 
Yi=B0+B1xi1+B2xi2+….+Bkxik+ui 
where 
 Yi: represents the dependent variable . 
B0: Constant value. 
B1: Y is the slope of  the first independent variable . 
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B2: slope of y on the second independent variable . 
Bk: slope of y on the last independent variable k. x1, x2, ......, xk are independent variables . 
Ui: The random error . 
Multiple linear regression can be used if the following conditions are met : 
▪ The relationship should be linear between independent variables and a dependent 
variable . 
▪ The data should be distributed naturally to the independent and dependent variables . 
▪ The values of the dependent variable(s) must be at least at the ordinal level . 
 
After obtaining the results of the regression equation, it is important to show whether 
these coefficients are statistically acceptable and statistically significant, noting that the 
morality denotes each factor separately. To judge the significance of regression coefficients, 
the T test was applied, and the corresponding probability level was calculated. 
 
4.10 Summary of the Chapter 
Chapter four contained an overview of the methodology and procedures for this study. This 
chapter described the procedures used to select subjects to participate in this study, as well as 
outlining the timeline for analysis of the described sample population. It discussed the 
research design that was applied to the sample population plus the research questions that the 
research design was developed around. Furthermore, it described the instrument that was 
distributed to the sample population. Also, it detailed how the data was collected and how the 
data was analysed after collection. Also, the researcher explained the regression model in this 









CHAPTER FIVE: OBJECTIVE PRESENTATION OF THE QUANTITATIVE 
DATA 
5.1 Introduction  
This chapter sets out to present objectively the main themes that emerged from the 
quantitative data. These main themes will be later analysed and discussed in chapter 7, where 
relevant external research related to the aforementioned themes, as recommended by many 
scholars, is included (e.g. Credwell 2009; Creswell & Plano Clark 2007; Teddlie & 
Tashakkori 2009). The data analysis procedure consisted of two main phases: the quantitative 
data analysis followed by the qualitative data analysis. The results of this study were inputted 
into the SPSS program Version 23 to analyse the quantitative data (see the previous 
methodology chapter).   
 
In order to objectively report on the main themes derived from the data, this chapter has four 
sections, as follows:  
1- The internal reliability of scales 
2-  Detail the reliability of the instrument 
3-  The regression model used 
4-  The analysis of variance.  
The first section examines the coefficient relating to the consistency of the responses of 
the sample members of the study. The second section examines the reliability of the 
instruments chosen. A reliability coefficient is a measure of how well a test measures its 
achievement. The regression model will provide an answer to specific research questions, 
such as; how does L2 motivation self-system theory affect the language learning process of 
military academic school cadets? are there are many methods to teaching English? which 
methods influence the motivation of cadets to learn English? is the relationship between 
motivation and learner’s attitude towards learning English affect LL?.  By providing answers 
to these questions, this study shows the relationship between motivation and a learner’s 
attitude and how this outcome affects English language learners (LL). 
The last section is the analysis of variance which is useful for comparing (testing) data 
between two or more groups. It is effective for statistical purposes. It should be remembered 
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that the overall purpose of this research work is to identify the role of motivation as proposed 
by Dörnyei’s Theory L2 motivation in foreign language learning in a particular part of the 
Saudi education sector.  
5.2 Quantitative Data Analysis 
The questionnaire was the only quantitative instrument used in the study. Thus, it was 
necessary to measure its consistency in order to guarantee the validity of the results before 
collecting the data. In this regard, the researcher applied Cronbach’s Alpha coefficient to 
measure the internal reliability of the multi-item scale. Based on recommendations by many 
researchers (e.g. DeVellis (2003), it was indicated that measurements on Cronbach’s Alpha 
should be above 0.70. However, for short scales with 3-4 items, it is difficult to reach 0.70 
(Dörnyei, 2007b; Pallant, 2010).  In the case of scales with a Cronbach Alpha less than 0.70, 
it is suggested that the mean inter-item correlation of each scale should be between 0.2 and 
0.4 to ensure the internal reliability of the scale. Briggs and Cheek (1986, p.114) noted that 
“the maximum level of similarity happens when the mean inter-item correlation scale is 
between a 0.2 to 0.4 range”. As shown in Table 5.1, the Cronbach Alpha of three scales of the 
instrument is more than 0.70, which is considered a good ratio. On the other hand, eight scales 
have a Cronbach Alpha reading of between 0.66 and 0.51. 
Based on the previous arguments about internal reliability, ‘the warning bells’ sound 
for four scales in this study whose Cronbach Alpha does not reach 0.60. Therefore, the mean 
of inter-item correlation for each scale has been checked to ensure the internal reliability of 
each scale. The mean of inter-item correlation of all scales was between 0.2 and 0.4, which is 
an effective mean. For more details about internal reliability tables for each scale, please see 
Appendix X.   
 
Table 5:1 The Internal Reliability of Scales 
The Cronbach Alpha of the instrument’s 
scales 
No. of items The mean of inter-item 
correlation 
Learning Experiences 8 0.32 
Teachers and Parental encouragement 6 0.75 
Ideal L2 self 6 0.86 
Ought-to L2 self 4 0.84 
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Attitude to learn English 4 0.83 
Challenge to learn English 4 0.66 
Promotion instrument 5 0.74 
Prevention instrument 4 0.76 
Cultural interest 4 0.71 
Travelling interest 4 0.74 
National interest 4 0.86 
Religious interest 3 0.87 
 
Table 5.2 Reliability of the Scales 
Reliability Statistics 
Scale No. of items Cronbach Alpha 
General Question 2 .54 
Learning experiences 8 .36 
Teachers and Parental encouragement 6 .78 
Ideal L2 self 6 .83 
Ought-to L2 self 6 .86 
Attitude to learning English 4 .87 
Challenge to learn English 4 .73 
Promotion instrument 5 .78 
Prevention instrument 4 .81 
Cultural interest 4 .77 
Travelling interest 4 .80 
National interest 3 .90 
Religious interest 3 .91 




Table 5. 2 shows the weakness in the general question about motivation among Saudi 
cadets because the coefficients of the Alpha stability of the scale for the general question are 
equal to 0.54 Alpha. In the reliability scale for the learning experiences and motivation, the 
Alpha has a high stability coefficient which is satisfactory because stability coefficients are 
acceptable at a minimum of 0.70. The study can be applied to the sample and this completed 
the Alpha method. The next scale in Table 5.2 presents information on teacher and parental 
encouragement. The reliability of this scale is .78 Alpha, depicting high stability coefficient 
of Alpha which is within the acceptable limit. The minimum stability is .60 for stability 
coefficients which is adequate for the sample. In addition, Table 5.2 shows details of the Ideal 
L2 self in which the alpha range for this scale is .83. These responses describe the strong 
reliability for the Ideal L2 self. It is acceptable because the stability coefficients exceed .60 
are optimal in the Alpha method. In the previous table, there is an Ought-to L2 self-scale that 
produced Alpha reliability of .86, demonstrating satisfactory and acceptable stability 
coefficient. Therefore, the study can be applied to the sample, and as noted before, the Alpha 
method can be applied. With regards to Attitude to Learning English, the score for this scale 
is .87 Alpha which connotes acceptable Alpha coefficient.  
The table also displays the Challenge to Learn English scale. The results are 
acceptable since the stability coefficient is above .60 as recommended in the Alpha method. 
The Challenge to Learn English question is equal to .73. Alpha. while Promotion instrument 
produced a reliability of .78 Alpha. These results demonstrate the applicability of the Alpha 
method since acceptable Alpha score was attained. The reliability for the Prevention 
instrument scale is .81 Alpha which exceeds the acceptable score of 0.60. So, alpha method 
is recommended for this sample. Also, the Cultural interest scale score in Table 5.2. exceeds 
0.60 as the reliability scale for this is .77 Alpha. This highlights a strong reliability measure 
for culture interest. The last two scales of this study are the National interest and Religious 
interest. These scales produced alpha scores in excess of 0.90, a reflection of high stability 
coefficient and acceptability. The overall reliability of this questionnaire is .93 Alpha which 




5.3 Quantitative Data Analysis themes  
5.3.1 General Question Analysis:  
Table 5.3 illustrates the frequencies and percentages relating to the analysis of the general 
questions.  
Table 5.3 General Question 
 
(SD) Strongly disagree, D Disagree, SL-D Slightly disagree, SAL- Slightly agree, A agree, 
SA strongly agree, M mean, Stander of deviation, R range A, question A , B question B  
‘A’ represents the findings from 50 (21%) of the study sample members who state 
they strongly disagree, 16.5 disagree, 16.5%, slightly disagree, 18.5 slightly agree, only 15.2% 
agree and 11.7% strongly agree with question A. The mean of the question A which 
mentioned that Saudi students in general are not highly motivated to learn English is 3.24 
with a standard deviation of 1.68 and this is corresponds to the number 3 on the scale, which 
means they ‘slightly disagree’. This outcome represents ‘slightly disagree’ on the scale. From 
the second part of the table, 35% of the sample respondents strongly reject 15%, 12% disagree, 
18%, slightly disagree, 26% slightly agree, 15 agree, and 14% strongly agree with question 
B. The mean of the question B which stated that Saudi Cadets are not highly motivated to 
learn English is 3.57 with a standard deviation of 1.60 and this agrees with scale number 4, 
which means they ‘slightly agree’. With reference to the general average of the scale, the 
mean is 3.4 and corresponds to the hexagonal 3, which means they ‘slightly disagree’ with 
question one in the questionnaires. 
 
Scale  SD D SL-D SL-A A SA M S R 
A 
F 50 38 38 43 35 27 
3.24 1.68 2 
% 21% 16.5% 16.5% 18.5% 15.2% 11.7% 
B F 35 27 42 59 35 33 
3.57 1.60 1 
% 15% 12% 18% 26% 15% 14% 
Mean  3.40 
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5.3.2 Learning Experiences L2 
Table 5.4 shows the results of the second scale of this study. In tabular illustrative form, we 
may present a summative version of the learning experiences in L2 motivation and self-
system theory, thus:  
Table 5.4 Learning Experiences L2 
Scale  SD D SL-D SL-A A SA M SD R 
A 
F 37 23 28 52 47 44 
3.78 1.70 6 
% 16 10 12 22.5 20.3 19 
B F 24 25 39 49 42 51 
3.93 1.61 4 
% 10  11 17 21 18 22 
C 
F 24 30 40 45 44 48 
3.86 1.62 
5 
% 10 13 17 19.5 19 21 
D 
 
F 50 39 37 35 36 33 
3.29 1.74 
8 
% 22 17 16 15 16 14 
E 
F 21 18 24 37 44 87 
4.41 1.66 
3 
 % 9 8 10 16 19 38 
F 
F 47 29 36 38 35 45 
3.52 1.79 
 
7 % 20 13 16 17 15 20 
G 
F 9 9 20 21 49 118 
4.95 1.39 
1 
% 4 4 9 11 21 51 
H 
F 6 15 16 43 54 95 
4.79 1.36 
2 
% 3 7 7 19 23 41 




There are 8 themes in this question. Question A relates to if Saudi students prefer to 
learn English by translating it into Arabic. 37 (16%) study sample students strongly disagree, 
23 (10%) of them disagree, 28 (12%) cadets slightly disagree, 52 (22.5%) of them slightly 
agree, and 47 (20%) students agreed and 44 (19%) of the cadets strongly agree. The mean of 
Question A is 3.78 with a standard deviation of 1.70 and this corresponds to the number 4 on 
the global scale, which means they ‘slightly agree’. 
Question B relates to translating grammar and if this is a good method to learn English.  
Twenty-four study sample members (10%) strongly disagree that this is a good, twenty-five 
students (11%) disagree, 39 (17%) cadets slightly disagree, 49 (21%) of them slightly agree, 
42 (18%) students agree, and 51 (22%) students strongly agree.  The results from Question B 
have a mean 3.93 with a standard deviation of 1.61 and this mean corresponds to number 4 
on the global scale, which means ‘slightly agree’. 
With regards to question C, this question deals with learning English and using it as a 
first language. 24 (10%) students answered that they strongly disagree, 30 (13%) of the cadets 
disagreed. Also, 40 (17%) of the students slightly disagree, 45 (19.5%) of the students slightly 
agreed, 44 (19%) of the study students agreed, and 48 (21%) of the participants indicated 
strongly agree.  Question C has a 3.86 mean with a standard deviation of 1.62 and this mean 
corresponds to the number 4 on the global scale, which signifies ‘agree’.  
Question D asked if translating English grammar is a useless method to learn English. 
55 (22%) of the study cadets strongly disagree, 39 (17%) of them disagree, 37 (16%) of the 
study members slightly disagree, 35 (15%) of the study students slightly agree , 36 (16%) 
cadets answered that they agree, 33 (14%) students who strongly agreed. The mean of 
question D is 3.29 with a standard deviation of 1.74. The global mean on the scale corresponds 
to number 3, which means the sample group ‘slightly disagree’. 
Question E asked if I can learn English better from native speakers. 21 (9%) of the 
study members answered strongly disagree, 18 (8%) of them disagree, 24 (10%) of the 
students slightly disagree, 37 (16%) of them slightly agree, 44 (16%) students agree, and last 
of the group consisting of 87 students strongly agreed. Question E has a 4.41 mean with a 
standard deviation of 1.66 and this mean is met in the scale number 5, which means ‘agree’.  
Regarding Question F, there are 47 (20%) study sample students that strongly 
disagreed, 29 (13%) of them disagree, 36 (16%) cadets slightly disagree, 38 (17%) of them 
slightly agree, and 35 (15%) students agreed and 45 (20%) of the cadets strongly agree. 
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Question F presents a mean of 3.52 with a standard deviation of 1.79 and this correlates to 
number 4 on the scale, which means ‘slightly agree’. 
For Question G, 9 (4%) study sample students strongly disagree, 9 (4%) of them 
disagree, 20 (9%) cadets slightly disagree, 21 (11%) of them slightly agree, and 49 (21%) 
students agreed and 118 (51%) of the cadets strongly agree. Question G has a mean of 4.95 
with a standard deviation of 1.39 and this correlates to number 5 on the scale, which indicates 
‘agree’. 
The last question is H which inquired if watching YouTube in English is a good way 
to learn the English language. 6 (3%) study sample students strongly disagree which 
represents. 15 (7%) of them disagree, 16 (17%) cadets slightly disagree, 43 (19%) of them 
slightly agree, 54 (23%) students agree and 95 (41%) of the cadets strongly agree. Question 
H has a mean of 4.79 with a standard deviation of 1.36 and this correlates to the number 5 on 
the scale, which means ‘agree’. By studying the general average of the scale, the mean is 4.04 
and this corresponds to the hexagonal 3, which means ‘slightly agree’.  
 
5.3.3 Teacher and Parental encouragement 
The table below presents the results of the analysis of teacher and parental encouragement.  
Table 5.5 Teacher and Parental encouragement 
Scale  SD D SL-D SL-A A SA M SD R 
A 
F 21 19 39 59 42 51 
4.02 1.54 4 
% 9 8 17 26 18 22 
B F 21 20 38 39 31 82 
4.23 1.68 1 
% 9 9 17 17 13 36 
C 
F 23 18 39 39 40 72 
4.17 1.66 
2 
% 10 8 17 17 17 31 
D 
F 18 19 48 50 42 54 
4.04 
1.53 3 




F 50 25 47 46 30 32 
3.33 1.68 
6 
% 21 11 20 20 13 14 
F 
F 37 15 41 48 37 52 
3.82 1.71 
5 
% 16 7 18 21 16 23 
Mean  3.93 
 
The scale relating to the above table has six themes. It presents important information 
about frequencies and percentages. Question A in this scale relates to Saudi teachers and how 
they encourage students to study English. 21 (9%) members of the sample strongly disagree 
that this support is important, 19 (8%) of the study sample students disagree, 39 (17%) of the 
study members slightly disagree while 59 (26%) students slightly agree with this question, 42 
(18%) of the cadets agree, and 51 (22%) students stated that they strongly agree with the 
question and this represents of the total. Question A has a mean of 4.02 with a standard 
deviation of 1.54. This mean correlates to number 3 on the scale, which means overall, they 
‘slightly disagree’.  
In relation to Question B which asked if my parents encouraged me to study English. 
This researcher finds that 21 (9%) of the study’s sample members strongly reject this, 20 (9%) 
disagree, 38 (17%) students slightly disagree, 31 (13%) cadets slightly agree, 31 (13%) of 
them agree and 82 (36%) of the study’s members strongly agree.  These figures have 4.23 as 
a general mean with a 1.68 standard deviation which means the final reading of this correlates 
to the answer ‘agree’.   The next question is C which asked if studying English is important 
to the participants in order to bring honour to their parents. This question had 23 students 
(10%) who answered strongly disagree, 18 (8%) cadets disagreed, while 39 (17%) of the 
members slightly disagree, 39 (17%) of the students slightly agree, 40 (17%) of the students 
agree while the last group to respond had a total of 72 (31%) who strongly agree. Results from 
Question C present a mean of 4.17 with a standard deviation of 1.66 and this mean 
corresponds to the number 4 on the global scale, which means ‘slightly agree’. 
Theme D in this scale asked if Saudi teachers encourage their students to practice their 
English as much as possible. 18 (8%) study sample members strongly disagree with this which 
represents, 19 (8%) students disagree, 48 (21%) cadets slightly disagree, 50 (22%) of them 
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slightly agree, 42 (18%) students agree, and 54 (23%) of them strongly agree.  Question D 
has a mean of 4.04 with a standard deviation of 1.53 and this mean corresponds to the number 
4 on the scale, which denotes ‘slightly agree’. Question E dealt with the question surrounding 
if parents put a lot of pressure on students to learn English.  50 (21%) study sample students 
strongly disagree which represents 21%, 25 (11%) of them disagree, 47 (20%) cadets slightly 
disagree, 46 (20%) of them slightly agree, 30 (13%) students agree and 32 (14%) of the cadets 
strongly agree. Question E has a mean of 3.33 with a standard deviation of 1.68 and this mean 
corresponds to the number 3 on the scale, which signifies ‘slightly disagree’. 
Question F in this scale looked at the area of being successful in English and if it is 
important to the participant and if so, is it important that they can impress their teachers?  37 
(16%) of the study sample members strongly disagree, 15 (7%) disagree, 41 (18%) of the 
study members slightly disagree, 48 (21%) students slightly agree, 37 (16%) of the cadets 
agree, and 52 (23%) students stated that they strongly agree. The results from Question F have 
a mean of 3.82 with a standard deviation of 1.72 and this mean relates to number 4 on the 
scale, which denotes ‘slightly agree’.  With reference to the general average of the global 
scale, the mean is 3.93 and this corresponds to the hexagonal 4, which means ‘slightly agree’. 
 
5.3.4 Ideal L2 Self 
The analysis of Ideal L2 self-items are shown in Table 5.6 this scale has six themes. It shows 
the scores in frequencies and percentages. 
Table 5. 6 Ideal L2 Self 
Scale  SD D SL-D SL-A A SA M SD R 
A 
F 11 7 15 41 60 97 
4.83 1.36 4 
% 5 3 7 18 26 42 
B F 6 9 15 42 62 96 
4.88 1.27 3 
% 3 4 7 18 27 42 
C 
F 5 5 21 31 71 97 
4.95 1.21 
1 




F 8 7 21 44 151  
4.40 
1.01 6 
% 4 3 9 19 65  
E 
F 7 5 23 28 67 101 
4.93 1.28 
2 
% 3 2 10 12 29 44 
F 
F 9 17 15 34 56 100 
4.78 1.44 
5 
% 4 7 7 15 24 43 
Mean  4.80 
 
Question A in this scale asked participants if they can imagine themselves living 
abroad and having a discussion in English. 11 (5%) of the study sample members strongly 
disagree which represents, 7 (3%) of the study sample students disagree, 15 (7%) of the study 
members slightly disagree, while 41 (18%) students slightly agree with this question, 60 
(26%) of the cadets agree, and 97 (42%) students stated that they strongly agree with the 
question. Question A has a mean of 4.83 with a standard deviation of 1.36 and this mean is 
attained in the scale number 5, which means ‘agree’. 
Participants were asked in Question B if they can imagine a situation where they are 
speaking English with foreigners. The results reveal that 6 (3%) of the study sample members 
strongly disagree, 9 (4%) disagree, 15 (7%) students slightly disagree, 42 (18%) cadets 
slightly agree, 62 (27%) of them agree and 96 (42%) of the study members strongly agree.  
This theme had 4.88 as general mean with 1.27 of a standard deviation which means the final 
overall result is that the students ‘agree’. 
The next question is C which asked participants if they could imagine themselves as 
someone who is able to speak English. 5 (2%) students answered that they strongly disagree 
(2%), five cadets disagree, 21 (9%) of the study members slightly disagree, 31 (13%) of the 
students slightly agree, 71 (31%) of the study students agree, and 97 (42%) strongly agree 
which represents. Question C has a mean of 4.95 with a standard deviation of 1.21 and this 
mean corresponds to the number 5 on the scale, which means ‘agree’.  
Theme D in this scale examined this statement: ‘I think about English as being 
important to my future career’. 8 (4%) study sample members strongly disagree which 
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represents, 7 (3%) students disagree, 21 (9%) cadets slightly disagree, 44 (19%) of them 
slightly agree, and 151 (65%) students agree. Results from Question D have a mean of 4.40 
with a standard deviation of 1.1 and this mean corresponds to the number 4 on the scale, which 
means ‘slightly agree’. 
Question E asked participants if they could imagine studying abroad.  7 (3%) study 
sample students strongly disagree which represents, 5 (2%) of them disagree, 23 (10%) cadets 
slightly disagree, 28 (12%) of them slightly agree, 67 (29%) students agree and 101 (44%) of 
the cadets strongly agree. The mean for Question E is 4.93 with a standard deviation of 1.44 
and this mean corresponds to the number 5 on the scale, which denotes ‘agree’.  
Question F asked the study participants if they can imagine writing English fluently. 
9 (4%) of study sample members strongly disagree which represents, 17 (7%) of the study 
sample students disagree, 15 (7%) of the study members slightly disagree while 34 (15%) 
students slightly agree, 56 (24%) of the cadets agree, and 100 (43%) students stated that they 
strongly agree. Results from Question F have a mean of 4.78 with a standard deviation of 1.44 
and this mean corresponds to the number 5 on the scale, which denotes ‘agree’. The mean is 
4.80 and corresponds to the hexagonal 5, which also means ‘agree’. 
 
5.3.5 Ought to L2 Self 
Results related to Ought-to L2 Self are presented in the Table 5.7. This scale has six themes. 
The table below shows scores in terms of frequencies and percentages. 
Table 5. 7 Ought to L2 Self 
Scale  SD D SL-D SL-A A SA M SD R 
A 
F 46 29 37 46 30 41 
3.47 1.74 5 
% 20 13 16 20 13 18 
B F 30 25 28 41 56 51 
3.96 1.69 1 
% 13 11 12 18 24 22 
C 
F 33 22 37 44 47 47 
3.83 1.68 2 








% 13 12 15 23 19 18 
E 
F 40 29 25 46 37 54 
3.75 1.79 4 
% 17 12 11 20 16 23 
F 
F 85 28 37 39 25 17 
2.75 1.67 6 
% 37 12 16 17 11 7 
Mean  3.58 
 
As shown in Table 5.7 the Ought-to L2 self has six themes. It displays scores in terms 
of frequencies and percentages. Question A in this scale asks if participants study English 
because close friends think it is important. 46 (20%) of study sample members strongly 
disagree which represents, 29 (13%) of the study sample students disagree, 37 (16%) of the 
study members slightly disagree, 46 (20%) students slightly agree, 30 (13%) of the cadets 
agree, and 41 (18%) students strongly agree with this question. Question A has a mean of 3.47 
with a standard deviation of 1.74 and this mean correlates to number 3 on the scale, which 
denotes ‘slightly disagree’.   
As for Question B, this researcher believes that learning English is necessary because 
the people surrounding him expect him to do so. There are 30 (13%) of the study sample 
members who strongly disagree, 25 (11%) disagree, 28 (12%) students slightly disagree, 41 
(18%) cadets slightly agree, 56 (24%) of them agree, and 51 (42%) of the study members 
strongly agree.  This signifies a general mean of 3.96 with 1.69 of a standard deviation which 
means the final reading of this measures number 4 on the scale which denotes ‘slightly agree’. 
The next question is C, and this question focuses on considering if learning English is 
important because the people the participants respect think that they should do it .This theme 
had 33 (14%) students who answered that they strongly disagree, 22 (10%) cadets disagree, 
37 (16%) of the study’s members slightly disagree, 44 (19%) of the students slightly agree, 
47 (20%) of the study’s students agree, and the last respondents in this theme totalled 47 
(20%) who strongly agreed.  Question C consists of a mean of 3.83 with a standard deviation 
of 1.68 and this mean corresponds to the number 4 on the scale, which means ‘slightly agree’. 
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Theme D in this scale looks at how students believe studying English is important 
because it will earn them approval from their family. 30 (13%) study sample members 
strongly disagree, 28 (12%) students disagree, 35 (15%) cadets slightly disagree, 53 (23%) of 
them slightly agree, 43 (15%) students agree, and 42 (18%) students strongly agree. Question 
D’s mean is 3.77 with a standard deviation of 1.63 and this mean corresponds to the number 
4 on the scale, which means ‘slightly agree’. 
Question E focused on what the participant’s thoughts were around studying English 
and if it is important to them because other people will respect them more if they have a good 
knowledge of English. 40 (17%) of the study sample students strongly disagree, 29 (12%) of 
them disagree, 25 (11%) cadets slightly disagree, 46 (20%) of them slightly agree, 37 (16%) 
students agree and 54 (23%) of the cadets strongly agree. Question E has a mean of 3.75 with 
a standard deviation of 1.79 and this mean corresponds to the number 4 on the scale, which 
denotes that they ‘slightly agree’. 
Question F on this scale deals with the question around if the students fail to learn 
English, they will be letting other people down. 85 (35%) of study sample members strongly 
disagree which represents, 28 (12%) of the study sample students disagree, 37 (16%) of the 
study members slightly disagree, while 39 (17%) students slightly agree with this questions, 
25 (11%) of the cadets agree, and 17 (7%) students said they. strongly agree. Question F has 
a mean of 2.75 with a standard deviation of 1.67 and this mean corresponds to the number 3 
on the scale, which means on average they ‘slightly disagree’. The global mean is 3.58 and 
corresponds to the hexagonal 4, which means ‘slightly agree’. 
 
5.3.6 Attitudes to learning English 
Table 5.8 shows the attitudes of participants to learning English. This scale has four themes. 
The table presents the results in frequencies and percentages. 
Table 5. 8 Attitudes to learning English 
Scale  SD D SL-D SL-A A SA M SD R 
A 
F 6 7 13 37 53 115 
5.03 1.25 2 
% 2.6 3 5.6 16 22.9 49.8 
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B F 5 18 25 47 56 80 
4.61 1.37 3 
% 2.2 7.8 10.8 20.3 24.2 34.6 
C 
F 5 6 15 36 57 111 
5.03 1.22 1 
% 2.2 2.6 6.5 15.6 24.7 48.1 
D 




% 4.3 3.9 10.4 22.5 25.5 33.3 
Mean  4.82 
 
Question A in this scale asks Saudi students if they really enjoy learning English. 6 
(3%) of study sample members strongly disagree, 7 (3%) of the study sample students 
disagree, 13 (5.6%) of the study members slightly disagree, while 37 (16%) students slightly 
agree with this question, 53 (23%) of the cadets agree, and 115 (50%) students said they 
strongly agree with the question. Question A has a mean of 5.03 with a standard deviation of 
1.25 and this mean corresponds to number 5 on the scale, which denotes ‘agree’.  
In relation to Question B, participants were asked if they always looked forward to 
their English classes. The result reveals that 5 (2%) of the study sample members strongly 
disagree, 18 (8%) disagree, 25 (11%) students slightly disagree, 47 (20%) cadets slightly 
agree, 56 (24%) of them agree, and 80 (35%) of the study members strongly agree.  When 
calculated these results present 4.61 as general mean with 1.37 as a standard deviation which 
means the final reading of this relates to number 5 on the scale which means ‘agree’. 
The next question is C which focuses on if students find learning English really 
interesting. This theme had the following results: 5 (2%) students answered strongly disagree, 
6 (3%) cadets disagree which represent, 15 (7%) of the study’s members slightly disagree, 36 
(16%) of the students slightly agree, 57 (25%) agree, while the respondents in this theme 
totalled 111 (49%) students who strongly agree.  Question C has a mean of 5.03 with a 
standard deviation of 1.22 and this mean corresponds to the number? On the scale, this means 
‘agree’.  
Theme D in this scale concentrates on whether the cadets like the atmosphere of this 
researcher’s English classes.  10 (4%) study sample members strongly disagree which 
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represents, 9 (4%) students disagree, 24 (10%) cadets slightly disagree, 52 (23%) of them 
slightly agree, 59 (29%) students agree, and 77 (33%) students strongly agree. Therefore, 
Question D’s results present a mean of 4.61 with a standard deviation of 1.36. This implies 
that this mean corresponds to the number 5 on the scale, which means ‘agree’. The entire 
mean is 4.82 and corresponds to the hexagonal 5, which means ‘agree’. 
 
5.3.7 Challenges to learning English 
Table 5.9 details the challenges of participants in learning English. 
Table 5. 9 Challenges to learning English 
Scale  SD D SL-D SL-A A SA M SD R 
A 
F 21 11 27 43 56 72 
4.38 1.57 3 
% 9.1 4.8 11.7 18.6 24.2 31.2 
B F 13 15 25 33 56 89 
4.61 1.51 2 
% 5.6 6.5 10.8 14.3 24.2 38.5 
C 
F 17 18 26 55 56 59 
4.26 1,51 4 
% 7.4 7.8 11.3 23.8 24.2 25.5 
D 




% 1.7 3.9 6.1 14.7 19.9 53.2 
Mean  4.58 
 
Question A in this scale asks the students if learning English is a challenge in Saudi 
society. 21 (9%) members of  sample  strongly disagree, 11 (5%) of the study sample students 
disagree, 27 (12%) of the study members slightly disagree, while 43 (19%) students slightly 
agree with this question, 56 (24%) of the cadets agree, and 72 (31%) students stated that they 
strongly agree with the question.  The standard deviation of this sample group equals 1.57 




In relation to Question B, learning English is a challenge for this researcher. The 
results find that 13 (6%) of the study’s sample members strongly disagree, 15 (7%) disagree, 
25 (11%) students slightly disagree, 33 (14%) cadets slightly agree, 56 (24%) of them agree, 
and 89 (39%) of the study members strongly agree. The figure of 4.61 is a general mean and 
with 1.56 of a standard deviation which means that the final reading of this theme rates on 
number 5 on the scale which denotes ‘agree’. The next question is C that deals with the 
challenges of learning English with friends in Saudi society. In this theme 17 (4%) students 
answered strongly disagree, 18 (8%) cadets disagree, 26 (11%) of the study’s members 
slightly disagree while 55 (24%) of the students slightly agree, 56 (24%) of the students agree, 
and 59 (26%) strongly agree. The mean for Question C is 4.26 with a standard deviation of 
1.51. This mean corresponds to the number 4 on the scale, which means ‘agree’.  
Theme D in this scale examined if Saudi cadets like a challenge in their life. 4 (2%) 
study sample members strongly disagree, 9 (4%) students disagree, 14 (6%) cadets slightly 
disagree, 34 (14%) of them slightly agree, 46 (20%) students agree, and 123 (53%) students 
strongly agree. The mean for Question D is 5.08 with a standard deviation of 1.24 and this 
mean corresponds to the number 5 on the scale, which denotes ‘agree’. The global mean is 
4.58 and corresponds to the hexagonal 5, which also means ‘agree’. 
 
5.3.8 Promotion instruments 
Table 5.10 presents the findings relating to the promotion instruments. This scale has five 
themes. It illustrates the results in terms of frequencies and percentages. 
 
Table 5. 10 Promotion instruments 
Scale  SD D SL-D SL-A S SA M SD R 
A 
F 5 4 7 28 37 150 
5.33 1.13 1 
% 2.2 1.7 3 12.1 16 64.9 
B F 11 10 22 38 46 103 
4.77 1.45 4 




F 7 7 12 32 62 109 
5.02 1.26 3 
% 3 3 5.2 13.9 26.8 47.2 
D 




% 11.3 7.8 13 20.3 19.9 27.3 
E 
F 4 3 16 26 58 123 5.17 1.13 2 
% 1.7 1.3 6.9 11.3 25.1 53.2 
Mean   4.88 
 
Question A in this scale asks participants if they believe that English helps them to 
study abroad. 5 (2%) of study’s sample members strongly disagree, 4 (2%) of the study sample 
students disagree, 7 (3%) of the study members slightly disagree, 28 (12%) students slightly 
agree with this question, 37 (16%) of the cadets agree, and 150 (65%) students stated that they 
strongly agree with the question. The mean for Question A is 5.33 and has a standard deviation 
of 1.13 and this mean corresponds to number 5 on the scale, which signifies ‘agree’.  In 
relation to Question B, studying English is important to this researcher because he would like 
to spend a longer period living abroad (studying and working). 11 (5%) of the study’s sample 
members strongly disagree, 10 (4%) disagree, 22 (10%) students slightly disagree, 38 (17%) 
cadets slightly agree, 46 (20%) of them agree, and 103 (45%) strongly agree.  The general 
mean of this theme is 4.77 with a standard deviation of 1.45 which means the final reading of 
this theme comes under number 5 on the scale which means ‘agree’.   
In the next question, i.e. Questions C, the questionnaire seeks to confirm if knowing 
English is important to the participants in order to achieve a special goal. In this theme, 7 
(3%) students answered strongly disagree, 7 (3%) cadets disagree, 12 (5%) of the study’s 
members slightly disagree, 32 (14%) of the students slightly agree, 62 (27%) agree, and the 
final group of 109 (47%) students stated that they strongly agree. Question C’s mean is 5.02 
and with a standard deviation of 1.26. This mean corresponds to the number 5 on the scale, 
which means ‘agree’. Theme D in this scale focuses on if studying English is important in 
order to attain a higher level of social respect. 26 (11%) study sample members strongly 
disagree, 18 (8%) students disagree, 30 (13%) cadets slightly disagree, 47 (20%) of them 
slightly agree, 46 (20%) students agree, and 63 (27%) students strongly agree. Question D’s 
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mean is 4.12 with a standard deviation of 1.65, and this mean corresponds to the number 4 on 
the scale, which denotes ‘slightly agree’. 
Question E asks the members if they believe that English helps to develop skills. 4 
(2%) study sample students strongly disagree, 3 (1%) of them disagree (1%), 16 (7%) cadets 
slightly disagree, 26 (11%) of them slightly agree, 58 (25%) students agree, and 123 (53.2%) 
of the cadets strongly agree. Question E mean is 5.17 and with a standard deviation of 1.13, 
this mean corresponds to the number 5 on the scale, which means ‘agree’. The global mean 
is 4.88 and corresponds to the hexagonal 5, which also means ‘agree’ 
 
5.3.9 Prevention instrument 
In this section, four items were utilised to measure the prevention instrument. Table 5.11 
shows the findings in terms of frequencies and percentages. 
 
Table 5.11 Prevention instrument 
Scale  SD D SL-D SL-A A SA M SD R 
A 
F 8 7 23 38 55 99 
4.83 1.34 1 
% 3.5 3 10 16.5 23.8 42.9 
B F 4 7 19 31 49 120 
5.06 1.24 2 
% 1.7 3 8.2 13.4 21.2 51.9 
C 
F 4 4 16 25 61 119 
5.15 1.15 3 
% 1.7 1.7 6.9 10.8 26.4 51.5 
D 




% 8.2 2.2 7.8 19.5 17.7 42.4 




Question A in this scale focuses on if Saudi students have to learn English because 
they need to graduate. 8 (4%) of study’s sample members strongly disagree, 7 (3%) of the 
students disagree, 23 (10%) slightly disagree while 38 (17%) students slightly agree, 55 (24%) 
of the cadets agree, and 99 (43%) students strongly agree. The mean of Question A is 4.83 
with a standard deviation of 1.34. This mean corresponds to the scale at number 5, which 
means ‘agree’. 
As for Question B, it asks, ‘I have to study English to get high grades in it’. The results 
show that 4 (2%) of the study sample members strongly disagree, 7 (3%) disagree, 19 (8%) 
students slightly disagree, 31 (13%) cadets slightly agree, 49 (21%) of them agree, and 120 
(52%) of the study members strongly agree.  This theme has 5.06 as its general mean with 
1.24 as standard deviation which means the final reading of this theme rates at number 5, 
which signifies ‘agree’.  
Question C in this scale asks participants ‘Do I have to study English to be more 
passionate about my career?’ This theme saw 4 (2%) students answer strongly disagree, 4 
(2%) cadets disagree, 16 (7%) slightly disagree, 25 (11%) of the students slightly agree, 61 
(26%) of the students agree, and 119 (52%) strongly agree. Question C has a general mean of 
5.15 with a standard deviation of 1.15 places this mean at number 5 on the scale, which means 
‘agree’. Theme D on this scale asks if studying English is important to the participants, and if 
so, is it because they do not like to be considered poorly educated people?  19 (8%) of the 
study’s sample members strongly disagree, 5 (2%) students disagree, 18 (8%) cadets slightly 
disagree, 45 (20%) of them slightly agree, 41 (18%) students agree, and 98 (42%) of them 
strongly agree. Question D has a general mean of 4.67 with a standard deviation of 1.08, and 
this mean corresponds to the number 5 on the scale, which means ‘agree’.  
Question E focused on parents and asked if they put a lot of pressure on the participants 
to learn English.  50 (21%) study sample students strongly disagree, 25 (11%) of them 
disagree, 47 (20%) cadets slightly disagree, 46 (20%) of them slightly agree, 30 (13%) 
students agree, and 32 (14%) of the cadets strongly agree. So, Question D has a general mean 
of 4.67 with a standard deviation of 1.08. This mean indicates number 5 on the scale, which 





5.3.10 Cultural interest 
The below table presents an analysis of cultural interest. There are four items in this section. 
Frequencies and percentages are reported in Table 5.12. 
 
Table 5.12 Cultural interest 
Scale  SD D SL-D SL-A A SA M SD R 
A 
F 7 10 27 38 51 96 
4.76 1.37 1 
% 3 4.3 11.7 16.5 22.1 41.6 
B F 30 27 52 32 41 48 
3.74 1.68 4 
% 13 11.7 22.5 13.9 17.7 20.8 
C 
F 14 17 27 46 47 78 
4.44 1.53 2 
% 6.1 7.4 11.7 19.9 20.3 33.8 
D 




% 9.5 7.8 19 22.9 16 24.2 
Mean   4.23 
 
Question A in this scale asks if study members like English movies. 7 (3%) of the 
study’s sample members strongly disagree, 10 (4%) students disagree, 27 (12%) members 
slightly disagree, 38 (17%) students slightly agree, 51 (22%) of the cadets agree, and 96 (42%) 
students strongly agree. Question A has a general mean of 4.76 with a standard deviation of 
1.37. This mean attained number 5 on the global scale, which indicates ‘agree’. 
Question B asks participants if they like English novels like Shakespeare’s novels. 
The results revealed that 30 (13%) of the study’s sample members strongly disagree, 27 (13%) 
disagree, 52 (23%) students slightly disagree, 32 (14%) slightly agree, 41 (18%) of them 
agree, and 48 (21%) strongly agree. This theme has a general mean of 3.74 with 1.68 as 
standard deviation which means the final reading of this theme comes under number 4 of the 
scale which denotes ‘slightly agree’.  
119 
 
The next question is C which inquired whether the participants like TV programmers 
made in English-speaking countries. 14 (6%) students answered strongly disagree, 17 (7%) 
disagree, 27 (12%) slightly disagree, 46 (20%) of the students slightly agree, 47 (20%) of the 
students agree, and 78 (34%) strongly agree.  The mean for Question C is 4.44 with a standard 
deviation of 1.53 corresponding to the number 4 on the scale, which means ‘slightly agree’. 
Theme D in this scale asked if the members like English books. 22 (10%) strongly 
disagree, 18 (8%) students disagree, 44 (19%) slightly disagree, 53 (23%) of them slightly 
agree, 37 (16%) students agree, and 56 (24%) of them strongly agree.  The mean for Question 
D is 4.01 with a standard deviation of 1.58 indicating number 4 on the scale, which means 
‘slightly agree’. The mean is 4.23 and corresponds to the hexagonal 5, which also means 
‘slightly agree’. 
 
5.3.11 Travelling interest   
The table illustrates the findings relating to interests in travel. Four items were used to measure 
this scale. Frequencies and percentages are shown in Table 5.13. 
 
Table 5.13Travelling interest 
Scale  SD D SL-D SL-A A SA M SD R 
A 
F 10 8 23 35 52 102 
4.81 1.4 3 
% 4.3 3.5 10 15.2 22.5 44.2 
B F 3 8 11 28 48 132 
5.20 1.17 1 
% 1.3 3.5 4.8 12.1 20.8 57.1 
C 
F 8 15 32 57 45 73 
4.46 1.40 4 
% 3.5 6.5 13.9 24.7 19.5 31.6 
D 




% 4.3 3 4.3 17.7 23.4 46.3 
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Mean   4.85 
 
Question A in this scale relates to Saudi students and if studying English helps them 
to enjoy travelling abroad. 10 (4%) of study’s sample members strongly disagree, 8 (4%) of 
the study sample students disagree, 23 (10%) slightly disagree, 35 (15%) students slightly 
agree, 52 (23%) agree, and the last respondents totaling 102 (44%) students strongly agreed 
with the question. In this instance, Question A has a general mean of 4.81 with a standard 
deviation of 1.4 which relates to number 5 on the scale indicating ‘agree’. 
Question B asked the cadets if they like to travel internationally. The results reveal 
that 3 (1%) of the study sample members strongly disagree, 8 (21%) disagree, 11 (5%) 
students slightly disagree, 28 (12%) slightly agree, 48 (21%) of them agree while 132 (57%) 
members strongly agree. This has a general mean of 5.20 with 1.17 as standard deviation 
which means the final reading for this theme is number 5 on the scale which denotes ‘agree’. 
The next question is C, and it relates to whether studying English is important to the 
study’s members and asks if they don’t have English, do they feel they won’t be able to travel 
a lot? This theme realised that 8 (4%) students answer that they strongly disagree, 15 (7%) 
disagree, 32 (14%) slightly disagree, 57 (25%) of the students slightly agree, 45 (20%) agree 
while 73 (31%) strongly agree. Question C has a general mean of 4.46 with a standard 
deviation of 1.40, and this mean corresponds to the number 4 on the scale, which means 
‘slightly agree’. 
Theme D on this scale looked at if studying English helps when travelling with foreign 
people. 10 (4%) of the study’s sample members strongly disagree, 7 (3%) students disagree, 
10 (4%) slightly disagree, 41 (18%) of them slightly agree, 54 (23%) students agree, and 107 
(46%) of them strongly agree.  Question D has a general mean of 4.93 with a standard 
deviation of 1.34, and this mean corresponds to the number 5 on the scale indicating ‘agree’. 
The global mean is 4.23 and corresponds to the hexagonal 5, which means ‘slightly agree’. 
 
5.3.12 National interest  
As shown in the table below, findings related to national interest were reported. In this section, 





Table 5.14 National interest 
Scale  SD D SL-D SL-
A 
A SA M SD R 
A 
F 10 3 12 31 56 117 
5.06 1.29 3 
% 4.3 1.3 5.2 13.4 24.2 50.6 
B F 8 5 10 23 57 126 
5.16 1.25 1 
% 3.5 2.2 4.3 10 24.7 54.5 
C 
F 8 9 13 21 54 123 
5.07 1.33 2 
% 3.5 3.9 5.6 9.1 23.4 53.2 
Mean   5.08 
 
Question A looked at the benefits of knowing English and if it helps them to develop 
in their own country in many fields. 10 (4%) of study sample members strongly disagree, 3 
(1%) of the study sample students disagree, 12 (5%) of the study members slightly disagree, 
31 (13%) students slightly agree with this question, 56 (24%) agree, and 117 (51%) students 
strongly agree with this question. The general mean from the results of Question A is 5.06 
with a standard deviation of 1.29, and this mean is met on the scale at number 5, which means 
‘agree’. 
Question B examined if knowing English helps to describe the correct image about 
their home country. The result finds that 8 (4%) of the study sample members strongly 
disagree, 5 (2%) disagree, 10 (4%) students slightly disagree, 23 (10%) slightly agree, 57 
(25%) of them agree, and 126 (54%) of the study members strongly agree.  This theme has a 
general mean of 5.16 with 1.25 as standard deviation corresponding to a final reading attaining 
number 5 on the scale which denotes ‘agree’. 
Would knowing the English language help Saudi people to obtain knowledge around 
the world is the focus of Question C. In this regard, 8 (4%) students answered strongly 
disagree, 9 (4%) disagree, 13 (6%) of the members slightly disagree, while 21 (9%) of the 
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students slightly agree, 54 (23%) of the study students agree, and 123 (53%) strongly agree 
which represents.  Question C thus has a general mean of 5.07 with a standard deviation of 
1.33 indicating number 4 on the scale which means ‘slightly agree’. The global mean is 5.08 
and corresponds to the hexagonal 5, which means ‘agree’. 
 
5.3.13 Religious interest  
Findings related to religious interest are presented in Table 5.15 Descriptive analysis 
frequencies and percentages are presented as follows: 
 
Table 5.15 Religious interest 
Scale  AD D SL-D SL-A A SA M SD R 
A 
F 9 9 9 24 34 143 
5.17 1.36 2 
% 3.9 3.9 3.9 10.4 14.7 61.9 
B F 13 9 13 37 43 113 
4.87 1.46 3 
% 5.6 3.9 5.6 16 18.6 48.9 
C 
F 8 8 7 26 42 137 
5.18 1.30 1 
% 3.5 3.5 3 11.3 18.2 59.3 
Mean   5.07 
 
Question A in this scale asks: “As a Muslim, do I believe that knowing English helps 
me to explain the true teaching of Islam?” 9 (4%) of the study’s sample members strongly 
disagree, 9 (4%) students disagree, 9 (4%) slightly disagree, 24 (10%) students slightly agree 
with this question, 34 (15%) agree while 143 (62%) students strongly agree with the question 
(62%). Question A has a general mean of 5.17 with a standard deviation of 1.36, and this 
mean is met on the scale at number 5 which means ‘agree’. 
Question B asks: “As a Muslim, is knowing English is important to visit all of the 
Islamic world?” The result show that 13 (6%) of the study’s sample members strongly 
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disagree, 9 (4%) disagree, 13 (6%) students slightly disagree, 37 (16%) slightly agree, 43 
(19%) of them agree while 113 (49%) of the study members strongly agree.  This theme 
presents a general mean of 4.87 and has a standard deviation of 1.46 which means the final 
reading of this theme relates to number 5 on the scale signifying ‘agree’. 
The next question is C which asks: “As a Muslim, does the English language help me 
to talk with other religious?” For this theme, 8 (4%) students answered strongly disagree, 8 
(4%) disagree, 7 (3%) of the study’s members slightly disagree, 26 (11%) of the students 
slightly agree, 42 (18%) of the study students agree, and the final group of 137 (59%) students 
stated that they strongly agree.  Therefore, Question C has a general mean of 5.18 with a 
standard deviation of 1.30, and this corresponds to the number 4 on the scale, which means 
‘slightly agree’. The global mean is 5.08 and corresponds to the hexagonal 5, which means 
‘agree’. 
 
5.4.1 Regression model for learning experiences 
The table below, i.e., Table 5.16, illustrates the regression model which has been employed 
by this researcher. The variables are the variables that are strongly and morally related to the 
learning variables. The variables that do not affect the learning variables are excluded. 
 
Table 5. 16 Regression model for learning experiences 
Independent variable Bo T-sig 
Constant 2.527 .000 
Prevention instrument .172 .000 
Challenge to learn English .150 .001 
R =0.438   
R-SQUARE= 0.192   
F-Sig= 0.000   
 F significant , T standard error 
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In Table 5.15 above, the multiple linear correlation coefficient value is 0.438 and the 
multiple selection coefficient is 0.192.  Also, the findings revealed that the value of F is 
0.000> 0.05, which means that the multiple model as a whole is significant, highlighting that 
the independent variables have a significant effect on the dependent variable. Given the 
significance of independent variables, prevention has a significant effect on the learning 
experiences variable. The value of T which is 0.000> 0.05 indicates that prevention has a 
significant effect on the dependent variable and this effect is positive. The challenge to learn 
also has a significant effect on the learning experiences variable because the value of T is 
0.000> 0.05, which means that the challenge to learn has a significant effect on the dependent 
variable and this effect is positive. 
 
5.4.2 Regression model for Ideal L2 Self 
Table 5.17 illustrated below displays the regression model utilised by this researcher to 
measure variables that are strongly and morally related with the Ideal L2 Self variables. The 
variables that do not affect the Ideal L2 Self variables are excluded. 
 
Table 5. 17 Regression model for Ideal L2 Self 
Independent variable Bo T-sig 
Constant .931 .007 
Attitude to Learning English .389 .000 
Promotion instrument .229 .001 
 Learning experiences .214 .009 
R =0.663   
R-SQUARE= 0.439   
F-Sig= 0.000   
 
In Table 5.17 above, the multiple linear correlation coefficient value is 0.663 and the 
multiple correlation coefficient is 0.439. The researcher discovered that the value of the moral 
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F is 0.000> 0.05 which indicates that the multiple model is significant, and the independent 
variables have a significant effect on the dependent variable. Given the significance of 
independent variables, the Attitudes to Learning English has a significant effect on the Ideal 
L2 Self variable. The value of T is 0.000> 0.05 which means that Attitude to Learning has a 
significant effect on the dependent variable and this effect is positive. In addition, Promotion 
and Learning has a significant effect on the Ideal L2 Self variable because the value of T is 
0.000> 0.05. So, Promotion and Learning has a significant effect on the dependent variable 
in the Ideal L2 Self and this effect is positive. 
 
5.4.3 Regression models for Ought-to 
According to Table 5.18, the variables that are strongly and morally related with the Ought-
to variables are illustrated by the regression model. The variables that do not affect the Ought-
to variables are excluded. 
 
Table 5.18 Regression model for Ought-to 
Independent variable Bo T-sig 
Constant -.592- .233 
Teacher and Parental encouragement .390 .000 
Promotion instrument .362 .000 
Learning experiences  .292 .011 
National interest  -.302- .000 
Travelling interest .255 .010 
R =0.592   
R-SQUARE=0.351   




The above table displays that the multiple linear correlation coefficient value is 0.592.  
The researcher also obtained information on F, which has a value of 0.000> 0.05, indicating 
the significance of the multiple model. Therefore, the independent variables have a significant 
effect on the dependent variable. Given the significance of independent variables, learning 
experiences have a significant effect on the Ought-to variable. The value T which is 0.000< 
0.05 indicates that Prevention, also as seen in the Table on Promotion Instrument, has a 
significant effect on the Ought-to variable, and this effect is positive. Moreover, Learning 
experiences have a significant impact on the Ought-to variable because the value of T is 
0.000< 0.05. National interest also has a significant effect on the Ought-to variable because 
the value of T is 0.000< 0.05. Similarly, Travelling has a significant effect on the Ought-to  
variable because the value of T is 0.000< 0.05. 
5.4.4 Regression models for Attitudes to learning English 
Table 5.19 illustrates the regression models that were used to demonstrate how the variables 
are strongly and morally related to the Attitude to learn English variables. The variables that 
do not affect the Attitude to learn English variables were excluded. 
 
Table 5.19 Regression model for Attitudes to learning English 
Independent variable Bo T-sig 
Constant .029 .910 
Prevention  .262 .000 
Cultural Interest  .288 .000 
Ideal L2 Self .274 .000 
Challenge to Learn English .210 .000 
R =0.794   
R-SQUARE=0.631   




In Table 5.19 above, the multiple linear correlation coefficient value is 0.794 and the 
multiple correlation coefficient is 0.631. The findings revealed that the value of F is 0.000> 
0.05 which indicate that the multiple model is significant. In this context, the independent 
variables have a significant impact on the dependent variable. Given the significance of 
independent variables, the researcher uncovered that Prevention has a significant effect on the 
Attitude to learn English variable. In this case, the value of T is 0.000> 0.05. This implies that 
Prevention on Cultural Interest has a significant effect on the Attitude to learn the English 
variable which denotes a positive effect. 
Ideal L2 Self and the challenge to learn English also has a significant effect on the 
Attitude to learn English variable as the value of T is 0.000>0.05. As a result, Ideal L2 Self 
and the challenge to learn English has a significant positive effect on the Attitude to learn 
English dependent variable. Through the statistical analysis of the tables above, the researcher 
realised that valid comparisons exist between teaching methods and motives and self-
motivation to acquire a second language. The focus on self-motivation to learn English 
provides an optimal comparison as it shows that the ideal self-motivation for a second 
language is the variable that has the greatest impact on the theory. The self-correlation in this 
case is 0.66 whereas the coefficient of correlation of the learning variable reached 0.43. It 
terms of the Ought-to L2 self, it is the least influential factor on the theoretical factors. 
 
5.5 Analysis of Variance (ANOVA) 
In this case, attention is focused on the study of the effect of one factor on a number of 
different levels, and at each level the experiment is repeated a number of times. For example, 
if the study requires the researcher to test whether there are differences between three methods 
of teaching the course of statistics, it is imperative to note the degree of achievement of the 
student, noting that the differences between the grades of students may be due to several 
factors, including individual differences, the number of hours of study completed, and the 







Table 5.20 Analysis of variance (Factorial Design) for Promotion and prevention 
 a. R Squared = .976 (Adjusted R Squared = .973) 
This analysis explains that the model is an optimal one, and that the promotion is 
separate from prevention and its effect is weak as the value of Sig is greater than 0.05. Also, 
given the value of F which is equal to 4.217, it can be concluded that promotion does not have 
an effect if there is a separation from prevention. The impact of prevention is also separate 
from the moral promotion since the value of Sig is equal to 0.040 which is smaller than 0.05. 
Thus, this indicate that prevention is more effective if it is conducted separately from 
promotion. Given the significant value of Sig at a level of 0.05, the result revealed that there 
is a strong interaction between promotion and prevention. Through the statistical analysis 
above, the researcher found that promotion and prevention cannot exist independently of each 
other. This will be further expatiated in the next section. 
 
5.6 Summary of the quantitative analysis  
These results of this study answer some of the research questions that was set out to achieve. 
First of all, the reliability level of the study is strong as the researcher employed the Cronbach 
Alpha reliability method together with the coefficient of internal consistency to examine the 
person’s correlation between themes for all the scales outlined. This examination helps to find 
strong or weak correlations between themes identified. The next section focuses on the 
quantitative data analysis which consists of frequencies and percentages, regression model 
and the analysis of variance (ANOVA).  
 
Source Mean Square F Sig. 
Model 194.177 259.203 .000 
Promotion 3.159 4.217 .301 
Prevention 11.723 15.649 .040 
Promotion * prevention 3.885 5.187 .000 
Error .749   
Total    
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5.6.1 Result Quantitative data analysis  
There are essentially three factors that influence the L2 motivation self-system theory which 
are the ideal L2 self, Ought-to L2, and learning experiences. The researcher examined these 
factors in relation to Saudi society. By studying the general average of the scale (learning 
experiences) the mean is 4.04 and this corresponds to the hexagonal 4, which means ‘slightly 
agree’. In the case of the ideal L2 self, the mean value gives 4.80 and this corresponds to the 
hexagonal 5 indicating ‘agree’. The mean value for Ought-to L2 totals 3.58 which translate 
to the hexagonal 4 which denotes ‘slightly agree’. Also, the researcher added another test to 
further investigate these factors. This test involves the regression model that was developed 
to understand the relationship between the independent variables and the dependent variable. 
The findings of this examination showed that the Ideal L2 and learning experiences have a 
high effect more so than the Ought-to L2. The last exam involved the analysis of variance 
(Factorial Design) for promotion and prevention. The main goal of this exam is to identify the 
instrument of the Ideal L2 and Ought-to L2 in different contexts. The result proved that 
Prevention and Promotion are stronger together. When separated, the result is weak.   Also, 
challenges to learning and attitudes to learning have a role in this result. The result of the Ideal 
L2 self reached 4.80 Alpha score which connotes agreement with the statement. Also, the 
correlation between themes in this scale is strong as the result of the regression exam is a 
positive one. The result of the learning experiences is weak when correlated between themes. 
Nonetheless, there is a positive result from the regression exam based on the value of the 
reliability test which equals to 4.07, a reflection of slightly agreement with the statement. The 
result of the third factor, i.e., Learning experience, has a 3.58 Alpha value which means 
‘slightly agree’. In addition, the regression test has significance. In general, this factor does 
not have a high effect on the members of the study sample.  
Another factor that has an influence on the students is their Attitude to learning English which 
produced high reliability grade of 4.82 Alpha indicating ‘agree’.  So, Attitude to learning 
English has a significant positive effect on the members of the study. With respect to 
challenges to learning English in Saudi society, the reliability test has a score of 4.58 which 
means ‘agree’. The regression exam shows a high influence on this scale. Also, there is a 
significant difference between the members of the study sample in relation to this scale.  
The last test is analysis of variance which the researcher performed to test the 
instrument for the L2 motivation self-system. Dornei's theory proposed two instruments - the 
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first one is promotion and the second one is prevention. Promotion is related to the Ideal L2 
self while prevention is related to the Ought-to L2. The reliability and acceptance of both 
scales is high. Also, the regression exam predicted two outcomes - the first one is weak and 
the second one is strong. However, when the test for both scales are put together, the results 
are strong. A separate exam showed that the other result was weak in the prevention 
instrument. The findings in this section will be explored later at length in chapter 7.  
    
5.7 Conclusion 
Chapter 5 presented the results of the questionnaires that formed part of this research. In other 
words, this chapter shows the quantitative findings. The findings from this depend on the 
opinions and thoughts from the students. This chapter contains four parts starting from 
providing information about the normality of the data in the first section of the study. 
Specifically, the section clarifies the internal consistency of the data which explains the 
statistical test that was used to analyse the data. There are 12 tables provided in this section 
to explain the coefficients of the internal consistency of the responses of the sample members 
of the study. The Pearson correlation method used between them is strong except in the first 
table where it is acceptable but not strong. So, there is an internal consistency between the 
terms of the question and the questions that can be used in the survey. 
The second part of this chapter explains the analysis of the data relating to the 
reliability of the study. In this regard, Cronbach’s Alpha is used to determine the internal 
consistency coefficient. A reliability coefficient is a measure of how well a test measures 
achievement. It is the proportion of variance observed in scores attributable to true scores (the 
theoretical “real” score that a person would get if a perfect test existed). All scales realised in 
this study are above the 0.54 Alpha score except one scale has a score of 0.364 Alpha. This 
researcher found that five scales are more important than the other scales and the most 
important scale is the Ideal L2 self. Other scales in order of importance are learning 
experiences, Ought-to L2, attitudes to learning English, and challenge of learning English. 
Apart from this realisation, the researcher performed an analysis of variance (Factorial 
Design) for Promotion and Prevention in which the researcher examined a factorial design of 
the exam instrument of the L2 motivation, self-system theory in different contexts. For more 
explanation see chapter 7. 
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The third section presented the results of the relationship between scales in the study.  
it shows the correlations between themes and whether they are strong or weak. It is an 
important section of this chapter as the researcher tried to answer a crucial element in this 
study. This part of the study measures a number of scales ranging from general question, 
learning experiences, teaching and parental encouragement, Ideal L2 self, Ought-to self, 
attitudes to learning English, challenges to learning English, promotion instrument, 
prevention instrument, cultural interest, and travelling interest. The second part of the data 







CHAPTER SIX: OBJECTIVE PRESENTATION OF THE QUALITIVE DATA  
6.1 Introduction  
 
This chapter sets out to present objectively the main themes that emerged from the qualitative 
data. Similar to the previous chapter, these main themes will be later analysed and discussed 
in chapter 7 where we include relevant external research related to the aforementioned themes. 
Qualitative methods enable the researcher to conduct a systematic data gathering and analysis 
which take into consideration the complexity of the setting under study as well as the context 
since it shapes the experiences of the informants (Patton, 2002) as we have seen in the 
methodology chapter. Qualitative research methods are those in which the observed data 
exists in a non-numerical form, such as reports of conversations in a participant observer 
research and ethnographic research (Rosnow & Rosental, 1999) and, involve a number of 
subjects. Cannell and Kahn (1968:47) defined interviews as: “a two-person conversation 
initiated by the interviewer for the specific purpose of obtaining research relevant objectives 
of systematic description, predication, or explanation”. 
The primary reason for using qualitative approach is that it can work practically and 
complement the role of the questionnaire. This chapter is organised into eleven themes already 
used in the questionnaire to allow for in depth examination of the topic.  These chapters are 
divided into the importance of English, learning experiences, teachers and parental 
encouragement, Ideal L2 self, religious interest, national interest, challenge of learning, 
questions producing additional themes and coding. Examples of important student quotations 
relevant to the identified themes will be objectively reported throughout this chapter. 
 
6.1 Student interview  
The researcher used the following questions to cover all scales in the study and to explore any 
new themes that may have arisen during the course of the interviews:  
1. English language is important in this age, how do you explain that? 
2. There are many ways to learn English for example, translate English grammar or key 
words, or directly from native speakers, could you explain other ways?  
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3. How do your parents support you in learning English? 
4. How do your friends or teachers, support you to learn English? 
5. Do you think the English language is important to students? Why? 
6. What do you think about yourself when you speak English very well? 
7. How do you explain the relationship between English and Islam? 
8. How important is English in the new vision 2030 for KSA? 
9. Do you think there is a challenge to learn English in a society like Saudi Arabia? 
10. What do you like or do not like about the English language? 
11. How many years have you been studying English?  
 
Table 6.1 Student interview guidelines 
1 General questions to get more information about the English language 
2 Teaching method and motivation 
3 Ought L2 self 
4 Ought L2 self 
5 Ideal L2 self 
6 Ideal L2 self 
7 Religious interest 
8 National interest 
9 Challenge 
10 Producing additional themes 




6.2. Importance of English  
Through the sample answers of the study, the findings showed that 100% of the sample study 
recognize the importance of the English language in our age, as English Language is 
essentially required in daily communications. This means all students agree with the first 
question in the interview guide. One of them (student A) said ‘’English language in this age 
is in every place, including inside our homes such as on smart phones and media’’(Appendix 
X). When the researcher asked him to explain his answer more, he said that “during the 
daytime, you have to find many words in the English language. So, I need English language 
in my life, especially with technology. In fact, the English language is important in this time”.  
Student B also spoke about this first question. In his answer, he said it is very 
important. He explains further by dividing his answer into three parts which are travelling, 
work, and the new knowledge. Travelling without the knowledge of English language is not 
desirable for successful business. In the same way, while lodging abroad or exploring new 
arenas, ‘’you cannot express yourself in a better way and unable to explain your needs’’. He 
thinks while working Cadets can deal with anyone with their first language, knowledge of 
English language creates a chance to make themselves deem important among their 
colleagues. Also, there are many opportunities available for these cadets when they know 
English.  The third student showed the researcher his smart phone and he remarked that these 
devices have many programs. He said, “This is the main reason to study and try to learn 
English. It is in every place around us. So, we need the language of science”.  
The student D and E interviewed think that the English language is an international 
language in this age. Also, they mentioned business, and education with declaration of 
agreement. They said’’ English language is shared globally’’. They believe in learning 
English to increase their motivation to acquire new skills in their lives. So, they said that in 
the business field, English language is important because the world now is a small village and 
you can make your business into an international business by using the English language. If 
you have a dream to study aboard, you must learn English. 
 
Summary answers relating to first question  
The first question looked at the importance of the English language in this age. It is one-to-
one interview. Students mentioned many themes in these meetings such as new technology 
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and how the English language gives them the motivation to acquire it. The second theme they 
mentioned is travelling. The students believe English language helps them to enjoy and do 
business around the world. In addition, they think a second language helps them to improve 
their developing future skills and offers them good opportunities to have a good place to work. 
New knowledge is an important element for them. Furthermore, the students stated that 
English language helps us to know new knowledge in any field such as communication. In 
their view, anyone who knows English in an Arabic society obtains an enhanced social 
reputation, and knowledge of English Language creates opportunities to work in better places. 
International Education offers excellent experiences to have a high degree in their major 
subject. Additionally, a second language helps anyone to increase their skills in many fields. 
Table 6.2 shows the emerging themes.  
 






4 New knowledge  
5 Business 
6 Enhanced reputation 
7 Enjoy 
8 Opportunities/career 
9 Education  
10  Skills developing future  
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6.3 Learning experiences  
Students stated that teaching methods and motivation by using new ways to teach English 
would benefit them more, for example, by focusing on target language and learning more 
English words (vocabulary). This is known as the direct method which the students think will 
help them in developing their motivation to learn English. This method was mentioned 
frequently in their answers. Student (A) said: “translation from English to Arabic is an old 
method of learning English. This way does not help me to understand English very well. It 
has just helped me to know the structure of English grammar but does not build my English 
vocabulary. Also, it is always making me think about English grammar”. This student believes 
general discussion in the classroom before a lesson, new words in English, use of media in 
the classroom and making simple sentences are more useful for translating English into 
Arabic. 
A student (B) does not see the need for L1 language use in the classroom as he prefers 
to use the target language. Also, he wants to improve his language by listening and reading. 
He said: “I do not have more chance to practice in English language except in my class time. 
I do not want to spend my time in the class without improving my English language. He also 
added: ''I would like to improve my language by listening to native speakers through media 
such as YouTube. I believe this way is better than focusing on grammar and structure of 
English sentences. I think this is what I have about this question.”  
Student (C) mentioned about study English language overseas. He said: “This is a 
great way to improve and learn the English language. By following the structure of my 
military school, I can study abroad because there are some facilities that can help me, such as 
the language laboratory”. He added that learning the target language in the military school 
and achievement in this subject will give him a good chance to have good grades. He also 
added: “In fact, studying hard in all classes around me is my target. These factors increase my 
motivation to learn the target language. This is my answer about learning second language.” 
Student D and student E expressed a need for having some native speakers in their 
class as teachers. They think native speakers improve their language and improve their skills 
to learn English more and more.  Some cadets focused on the environment of the classroom 
as they indicated that their learning of English improves by practise-based teaching that takes 
place in class, by working in groups, and some activities in class during class time. These 
factors increase their motivation to learn English for the sample of the study.   
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6.4 Summary answers relating to second question  
The second question relating to learning experiences produced ten themes. Students need 
more focus placed on vocabulary, and they need to increase their English language acquisition 
by using more vocabulary during classroom time. Similarly, they suggested the use of new 
media in the classroom which they think will push their motivation to learn a second language. 
They emphasised their need to build their English skills such as reading and speaking, and 
that they would like to work only in the L2 target language. Some of the students preferred 
travelling overseas to learn English, a step they believe will enhance their vocabulary 
acquisition which in turn leads to a higher grade in English subject. In fact, these students 
remarked that they preferred native speakers as teachers. Those teachers will help them to 
study and improve English skills. So, all of the students agree about the environment of the 
classroom. Apart from this, the students want some activities relating to learning English and 
for the teachers to bring some different ways of learning to the classroom such as group study. 
Table 6.3 has the main themes of this question.  
 
Table 6.3 Themes of the second question 
Number Themes 
1 Vocabulary 
2 General discussion  
3 New media usage 
4 Direct method 
5 Improve English skills 
6 Studying overseas 
7 High grades 
8 Native speakers 
9 Environment of the class 
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10 Groups, activities 
  
6.4 Teacher and Parental encouragement  
The third question focused on teachers and parental encouragement. Cadets believe that 
parents want them to pass the course and that teachers support them to study their subject 
majors. Student (A) responded that ''they support us to improve our education skills, but the 
important thing is passing our course and go the next level. Also, he said: ''parents give us 
some advices for our life and teachers provide us some instructions to pass our exams''. 
There is a specific question from the researcher about this theme which asks, “If you 
do not pass or achieve a pass in one subject in your school, what is the reaction from your 
friends, parents, and teacher?” He said: “My parents will ask me, and they will try to help me. 
My friend, I believe it is not a big issue with them. My teacher will tell me to study hard in 
the next exam. I believe no one will punish me. I would like to be a successful person in my 
life''. As will be seen in the discussion chapter, this relates to the ought-to aspect of the L2 
motivation self-system theory.  
Student B mentioned the role of his family in his achievements in the semester without 
focusing on any subject. He stated that: “I think my family knows me very well. They are 
looking at me as a man. They support me to achieve in my life and make a great family. 
Especially my mother increases my motivation to do my tasks. In general, about your 
question, parents and teachers push me to do my work. I think no one will decrease my 
motivation if I do not achieve my task''. This is my answer for this question.”  Student C said 
that he wants to learn English for himself and he wants to improve his knowledge and his 
hopes. He added: “in fact, my family and teachers will take pride in me when I get a good 
grade. They have a dream to see me in a high position.” He further added: “In addition, they 
should help me to make my goals, but I know if I achieve my goals it reflects well on me. I 
have goals in my life, and I have planned for that. My motivation to get my goals is inside 
me. My parents and teachers know my dreams, but I have to achieve them. Teachers and 
family have a big role in my life. They support me in my work and in my study. They think I 
can get my dreams. I hope this answer helps you.” As will be seen in the discussion chapter, 
this relates to the ideal-L2 self-aspect of the L2 motivation self-system theory. 
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Also, Student D and student E stated that teachers and parents have a big role in their 
lives, and they are a source of encouragement. Specifically, student E stated that: "Your 
question, if we do not have successes in our life, what is the reflection? The simple answer is, 
no one will decrease my motivation because they will think we are not doing our job in the 
correct way. Also, they hope that we will get a great chance in our life.   They spend their 
lives supporting us to learn new subjects in our life.” 
   
6.4.1 Summary answers relating to third question  
The third question relates to the engagement from parents and teachers. Nine themes emerged 
from these interviews. They mentioned that a general course was sufficient, which means the 
important thing is passing the course without focusing on any special elements. Therefore, 
moving to the next level is important for them. Additionally, the students mentioned the social 
aspect and advice received from their parents and teachers. They believe that will not affect 
others if they do not achieve a pass in their exams.  Some cadets mentioned that getting high 
grades and doing well in the English language is in their own best interests according to the 
goals they have in life. In this instance, these cadets believe that English language is their way 
of achieving their goals. Moreover, they believe the English language is the gateway to the 
whole word. The main themes here are summarised in Table 6.4. 
 
Table 6.4 Themes of Teacher and Parental encouragement 
Number Themes 
1 General course 
2 Next level 
3 Social aspect 
4 Advice 




6.5 Ideal L2 self 
Two questions about the Ideal L2 self are part of these interviews. The first question asks: do 
you think the English language is important to cadets, and why? The second question is: what 
do you think about yourself when you speak English very well? These questions deal with the 
importance of the first factor about the L2 motivation self-system theory. Student A said: “I 
hope after 10 or 15 years that I know the English language to help myself in many fields, for 
example, in my work, travel, acquiring new knowledge, new cultures, new thinking and new 
friends.”  
When the researcher asked him could he explain all these factors?  He said: “In my 
work I can get a higher chance to get a good place because I have a unique skill. When I travel 
outside of my country, when I travel abroad, I can deal with everyone, because I know English 
language. You know every day we have a new invention in this age. English language helps 
me to know about it. The culture of people is an essential part of life. Knowing their language 
is the correct way to understand them. It is a way of life to them and an exchange of culture.” 
He further added, “I can explain my lifestyle with my culture. Knowing a new language helps 
me to change my thinking about other people around me and other people around the world. 
I believe through language, there is an opportunity to develop your knowledge. I think making 
friends around the world with a different culture is an excellent experience for anyone. I have 
an idea to become bilingual person. Those factors motivate me to learn a second language. 
This is my answer about this scale.” 
Student B explains his reasons for learning English as a second language in Saudi 
Arabia. Firstly, he wants to improve himself, to get a higher position, and he would like to 
share the new vision of Saudi Arabia 2030. The researcher asked him to explain more. The 
cadet said: “You know there are many workshops and courses outside of my country. So, I 
cannot share those workshops and courses without the English language. These workshops 
6 Making a family  
7 High grades 
8 Self-achievement 
9 Goals in life  
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give me high skills in my life. Also, in my work, the English language helps me to have good 
job such as in the air force.” The student added, “I know my job does not require me to speak 
a second language, but I would like to know a second language to understand every new thing 
in my major subject of study''. Continuing, he added: “The last point about this question is 
sharing the new vision of my country 2030. You know right now the Saudi government has a 
new vision for our future. It is so important to have English to grow up with this vision. So, 
my teacher knows those items to support me to learn second language. Thank you for your 
interviews. I hope my answers help you in your study.” 
Student C described his motivation to learn English in four points. The first one relates 
to uniqueness between his groups of military students. The second point is English learning 
importance to his colleagues while the third point focuses on the nature of the people when 
they spend some of their life outside of their country. The last point identifies him as someone 
who is good in his job. He noted: “In fact, I can explain my answer. About the first point I 
mentioned uniqueness between military students. We are in a great place to prepare us as great 
officers. There are many fields in this military school, one of them is education. So, in the 
education field, there is an English department. I believe it is one of the important 
departments. When I get a high grade in my English course it means I am one of the unique 
students because I know a foreign language. Also, my teacher will mention me in the 
department”. He also added, “when I know second language, I can help my friends in their 
exams and their homework. They will depend on me to know a second language. This means 
I am the important one between them. Also, my teachers will know me as an important one 
between my groups. My teacher knows that I have a dream to get high certificate from UK or 
USA. I have to share their culture, houses, facilities, and transportation. My teacher knows it 
is so important to me to learn a second language. Those things give me power to learn a second 
language. I do not need to just learn basic instructions about the target language. I want to be 
a good speaker, writer, reader, and a listener. I hope this information helps your research.” 
Student D and student E focused their answers on their work. They spoke of how there 
are many courses outside of Saudi Arabia especially in the USA and UK, and if one doesn’t 
have English proficiency, then one cannot attend these courses. Students focus on many points 
in this part of the interview. Here are their main points in summary: improving their skills, 
uniqueness, importance of the language, promotion in their work, and self- identify. The 
motivation of the military student to learn English is also increased by his personal motivation, 
in that learning English improves his chances of being promoted to the vital work departments 
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that require English language. Learning of English increases his status among its colleagues 
and leaders and expands opportunities for future training. The researcher found that 90% of 
the members of the study sample see themselves as distinguished if they know the English 
language especially in terms of having a full knowledge of other foreign communities and 
dealing with them easily. This means the Ideal L2 is important for all students. This revelation 
aligns with the L2 motivation self-system of Dörnyei  and will be further explored in the 
discussion chapter. Finally, the results revealed that 99% of the sample members of the study 
are seeking to learn English in order to distinguish themselves between the members of their 
current status and they also see it as a way to expand their opportunities in training and 
international work experience . 
6.5.1 Summary answers relating to fourth question  
The fourth question is about L2 ideal. There are 10 themes in this interview in which students 
spoke about their work. They considered it as a chance to have a good place at work. Also, 
by learning English language, the students have a unique aspect to their character. According 
to the culture theme of this interview, students think English language opens up new doors to 
understanding other people from different nations. Furthermore, spending long or short times 
in foreign countries is beneficial. A second language helps anyone to experience a new way 
of thinking about other people and helps to achieve more goals in life. There are many 
opportunities to gain new friends around the world, and the target language helps cadets to 
connect with new friends. It is also useful to improve one’s skills and helps to improve oneself. 
Cadets want to be a part of the new vision of Saudi Arabia which presents a unique advantage 
to learning and applying English proficiently.  A student who understands English is unique 
among his colleagues since they can learn from him. Students also mentioned that having a 
foreign language helps them to identify themselves. So, the 10 themes mentioned in this 








Table 6.5 Themes of Ideal L2 self 
Number Themes 
1 Work  
2 Culture  
3 New thinking  
4 New friends 
5 Excellent experience 
6 To Improve his life 
7  New vision of KSA 
8  Uniqueness 
9 Important person 
10  self-identity  
 
6.6 Religious interest 
As part of the structure of Islam, it is encouraged that people should learn about religion in 
their lifetime. One of the study sample answers (Student A) stated: “I learn my religion by my 
first language, and this is enough. There are other persons and their major is the Islamic 
religion. I hope to reflect my behaviour as a Muslim. I believe religion is important for 
everyone, not just in the Islamic world. It supports us to do good work in our life. I do not 
think there is a big role for religion to support me to learn a second or foreign language. This 
is what I believe about religious interest.”  
Student B responded thus: “Religion needs a specific vocabulary to explain its special 
concept.” The researcher asked him to explain more about that. He said, “You know there are 
many synonym words in English and in Arabic also, there are many complex words in both 
languages. So, I believe religious interest may be better to explain to people who have a 
specific major student subject. Also, there are some concepts in Islam that I cannot explain 
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them in my first language never mind in the target language. I believe if someone knows better 
than me it his strength. This is what I believe at this point. I hope it is a clear answer for your 
question.” The third answer to this question focused on religious interest through individual 
behaviour which student B responded thus: “Religious interest is important to us as a guide 
in our life. There is no more motivation to learn English.  I would like to say motivation to 
learn a second language depends on me. There are some factors that help my motivation to 
increase like my hopes. In other words, there are some people where their motivation to learn 
a second language is religion. When I talk about myself, I have other motivation factors. I 
would like to focus on religion motives, and behaviour not learning. In fact, I do not have 
another answer about this question.” 
Contrarily, Student D and Student E who participated in this part of the study said it 
is very important to them. “It is strong motivation to learn a second language because we want 
to explain the correct image about Islam. They believe the English language helps them 
connect with other people from different religions. Also, religion is giving us more and more 
motivation to study and acquire a second language.  In fact, there is a special term about 
religion, but religion is a worthy field in which to learn new vocabulary.” Also, Student E 
stated: “Religious interest divided our life for the good and motivates us to learn other 
languages.  
 
6.6.1 Summary answers relating to fifth question  
The fifth question concentrates on religious interest. There are eight themes in this scale. Most 
Students said one language is enough to understand their religion and they do not want to 
study religion through a second language. In this regard, Student A said: “Religion supports 
the behaviour of a person. It is the main guide to doing a great job. It needs a specific 
vocabulary to explain it to foreign people. Some of the vocabulary is so difficult to know.” 
Students believe the concept that some words have different meanings. Some cadets believe 
that religion demands people know the specific meanings of some words while others agree 
that religion is a guide for their whole life. The student A said: “My hopes are supported to 
learn second language, no other factors do.” On the other side, some of them accept that it is 
a high motivation factor because they want to depict the correct perception of their religion.  
There are special terminologies in many religions which is difficult to express in one’s mother 
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tongue, and it is even harder in a second language. The main themes here are summarised in 
the Table 6.6.  
 
Table 6.6 Themes of Religious interest 
Number Themes 
1 Islamic religion  
2 Behaviour  
3 Specific vocabulary 
4 Concept  
5 Guide in life  
6 Hopes  
7 Correct image  
8 Special terms  
  
6.7 National interest 
A sample of the study relates to working in the military field. All of them have a high 
attachment to Saudi Arabia. They think and strongly believe that there is no higher role in the 
national interest, regarding the motivation to learn a second language. They specifically focus 
on the work experience. In this context, Student A said: “I want to be one of the new visions 
of Saudi Arabia 2030. I want to be a great officer in my future. In some cases, officers should 
have a second language. In fact, in my work in the Arabic language, I will deal with Arabic 
people, so I do not necessarily need a second language to help me in my work. I believe 
nationality is a love of our country and the people in it. In fact, my country does not need me 
to speak or know a second language. When I arrived at military school the first lesson about 
the military was not about a second language. It is clear that a second language is important, 
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but for myself and not for my work. This is what I believe about the motivation in the national 
interest.” This answer related to Ideal-L2 self as will be seen in the discussion chapter. 
In the case of Student B, he stated that: “Our country gives us everything and helps 
us. I believe learning a second language refers to us. In fact, if I know the English language 
very well, I can explain country, culture and society and life, but I can do that with my first 
language. Also, I work in the field not in the offices.” The researcher asked for more details 
at this point.  So, he further stated: “Of course, my teacher if I know English, especially 
English very well, I can talk about my country around the world. Also, I can explain my 
culture to anyone around me. In fact, knowing a second language is so useful for me. I do not 
work in a diplomatic field to explain everything in front of the media. So, I love my country, 
but I believe it is not a high motivational aspect to learn second language.” 
According to Student C’s statement: ''national interest is important in this life. It 
supports me to acquire new knowledge in any field. It supports me to have new skills in my 
life. I hope to help and improve my country in any field. It is clear if I know any knowledge 
of English it will help. In fact, I can say my country is the first factor that gives me motivation 
to get anything.” Moreover, Student D and student E said, “Motivation for learning a second 
language is an essential part for us. It will increase my skills, improve self-identity, and I will 
get to know other cultures.”  
As this part of the interview focused on the national interest, cadets focused on their 
skills; improving themselves, being part of the new vision 2030 for Saudi Arabia.  They said, 
“The Saudi government has a new vision and we want a part of this vision. In fact, we would 
know English in order to improve ourselves.  You (researcher) asked us a good question about 
nationality and motivation. We can say nationality is one part of our motivation to learn new 
skills but not to learn a second language. Finally, we think learning a new language depends 
on the person.”  
 
6.7.1 Summary answers relating to question six 
There are seven themes in this scale which focused on national interest. All students agree 
about their environment in the fieldwork. Student A, Student B, student C, and student E said: 
“Our country needs us in the field of work not in offices.” So, the importance of a second 
language in this case is not of high importance. One of them mentioned about his future as an 
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officer in which he aspires to be a great officer. So, he needs English to deal with foreign 
people. Some of them suggested that they will work with Arabs such that they do not need to 
be proficient in a second language. Accordingly, they stated that: “Our country needs product, 
not a second language,” These students also mentioned their social life and their culture. 
Concerning this, Student B thinks that a second language is useful to improve oneself.  Also, 
Student A, Student C, Student E mentioned that it helps them to gain new knowledge around 
the world. They think the English language gives them a chance to have something new in 
their life. The seven themes considered here are summarised in Table 6.7.    
 
Table 6.7 Themes of National interest 
Number Themes 
1 Field work 
2 Great officer  
3 Deal with Arabic people 
4 Product  
5 Social life 
6 Useful of second language  
7  New knowledge  
 
6.8 Challenge of learning  
The researcher found that 80% of the participants in the study believe that learning the 
language and using it in the Saudi public streets is not useful to them, because the public 
generally speak Arabic. Military students are of the view that if they want to learn English, 
they should be taught in an English-speaking environment . So, they mostly agree about the 
challenge of learning English in Saudi society which is clear from their answers. For example; 
Student A mentioned that it is so hard to learn the English language on Saudi streets since the 
language of the majority is Arabic language and English language is not widely used in Saudi 
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society. He further added: “My friends or my family do not accept that from me. Also, they 
will not understand me. In some places they accept the English language but will answer me 
in the Arabic language such as in coffee shops. I believe this is not acceptable in Saudi society. 
There are many customs and traditions to connect with other people. Foreign people in my 
society practice Arabic, hence you cannot talk with them in the English language. There are 
many challenges to learn English through Arabic society. The second point is in my work. It 
is also challenging because all my colleagues speak Arabic. I use some English words in 
society or in my work, for example, desk, mobile, and car. This is my answer, but I would 
like to say it is so hard to learn a second language in Saudi Arabia. There is no motivation to 
learn English.  I hope this answer will help you in your study.” 
Student B stated: “It is a big challenge to learn or to use the English language on the 
Saudi streets. Sometimes, you can use it with foreign people such as in coffee shops or in 
other places. My father knows English very well, but he does not use it in my house or Saudi 
society except in some places or outside of Saudi Arabia.  I would like to learn English in a 
foreign society.  You know my teacher in daily life there is no chance to learn English except 
in your class. I agree with you it is a challenge to learn a second language on the Saudi streets. 
I do not have the motivation to learn a second language through my society. This is what I 
think about this question.”  
Student C explains that this is a hard task in which he said: “It is impossible to learn 
English on the Arabic streets but there are some cases where it is possible. Also, some people 
do not accept the idea about using the English language in Arabic society. That is the main 
reason why learning English is difficult in my society. My teacher, please do not forget this 
great country is an Islamic country and the capital of the Islamic world. So, people come to 
this country to learn Islamic structures and the Arabic language. I think this is a strong reason 
that makes a learning a second language in my society so difficult. Thank you for this 
interesting question.” 
According to Student D and student E, majority of Saudi society speak the Arabic 
language. They believe that it is like a big achievement if anyone learns the English language 
on Saudi street. Also, there are many examples of this which they stated: “We have to say 
there are no factors to support you to learn a second language in Saudi society. English 
language depends on collecting more words to make correct English sentences. It is so hard 
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to do that in our society. You asked a good question about our challenge to practice English 
on Saudi streets. Thank you for this question.”  
This part of the interviews with a sample of the study members focused on many 
points. The first point is the challenge of learning a second language in Saudi society while 
the second part inquired if it is a hard to acquire a second language, and if someone learned 
it, it is like a big achievement?     
 
6.8.1 Summary of answers relating to seventh question  
The seventh question dealt with the challenge of learning English. Students mentioned seven 
themes in this meeting. Some of them focused on the environment of the society in which 
they believe it is difficult to learn the target language in an Arabic environment. They believe 
the best environment for learning a second language is in an English-speaking society. This 
means that the first language is widely spoken on the street. Also, as in any society there is a 
traditional way of talking with anyone. Typically, in Saudi society, there is a customary way 
to speak to people especially older people such as a father. For them, it is a big challenge to 
learn a second language outside of the classroom. They believe the classroom is the best place 
to learn the target language. One of the challenges is Saudi Arabia status as the capital country 
of the Islamic world. As a result, many Muslims come to Saudi to learn the Arabic language. 
Also, it is a huge achievement if someone learns English in Saudi society. These are some of 
the challenging factors mentioned by cadets.  Table 6.8 summarised all themes of this 
question.   
Table 6.8 Themes of Challenge of learning 
Number Themes 
1 English environment 
2 Language of majority 
3 Customs and traditions  
4 Big challenge out of the classroom 
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5 Islamic country 
6 Achievement  
7  Saudi street 
 
6.9 Producing additional themes 
The main idea of this question is to identify any other themes in this study. It is the first 
introductory part in the interview. The main question in this part was; what is your motivation 
in your work to learn a second language? This section contains many answers in this regard. 
In the statement of Student A: “You know I am a military student. I have to listen carefully to 
the instructions from my supervisor. I have to follow his instructions without any comment. 
This is the military system. So, discipline is more than important in my life. It gives me huge 
motivation to achieve in my military life. Also, discipline gives me many gifts such as after I 
graduate, I have a great place to work. It gives me the chance to travel outside of my country 
attending international courses in my major subject. In another way, discipline in second 
language courses supports me to acquire a second language. Also, if I learn English very well 
it is a great chance to be a military pilot.” He adds: “I believe discipline is a big motivation 
for us in military life and in second language acquisition.” When the researcher asked: “Could 
you explain why you want to be a military pilot?” The cadet replied: “My answer is divided 
into two parts. The first part is in my job. The second part is in my society. Being a military 
pilot is the highest position in my field. It gives me a big chance to improve myself. I can 
present many courses overseas. I can make a huge improvement in my second language. Also, 
it has a high income. About the second part, my family will take pride in me. My situation in 
Saudi society will be good because I have a good position. It means more respect and more 
chances to meet with important people. It is a dream for any cadets to apply for this position. 
So, discipline is one of the main reasons to push me to get this position.” When asked about 
other motivation factors in his military life? His answer was: “In military life you have to 
make your life as a part of military aspect, such as time, instructions, and follow the rules. 
That means a military affiliation is a part of life. It is supporting me to create in my field. 
Also, a military affiliation gives me a great feeling of pride because I am a part of this great 
work. It supports me to know any small details about my major. I would like to become an 
expert in my field.”  
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During the meeting with the student B, he informed the researcher thus: “I will tell 
you what the good L2 motivation is in my military life. In fact, military life has big differences 
when compared to civil life. First, you have to take any order from your manager. Second, 
you have to know you are one of the members of a team. So, you have to be careful about 
your individual actions, your behaviour, and your tasks. There is a schedule for everything 
such as sleeping, praying, eating, training, and studying. It means discipline in any place and 
any time. There are two ways if you follow the instruction you will get a reward in your day. 
On the other hand, if one does not follow instructions, he will get punished. So, discipline is 
important in our military life. It looks like the guide for any cadets. It has important rules to 
push us to study and to do our tasks during the day. Civil life does not have many instructions 
and rules in your home, but military life there are rules for each thing. We work as a team and 
if a member of this team makes a mistake we will get into trouble as a team together.” He 
further added: “Within the ten military affiliation is seen as being very important.  Military 
affiliation is an essential part of my life. It has rules that increase my motivation to study and 
to make me in my hopes in this field. In fact, there are long instructions and I have to follow 
them. Those orders make me an important member of military life. Also, my society outside 
of my workplace is supporting me to be successful in this field. Military affiliation gives me 
a great feeling to increase my motivation”. The interview primarily focuses on two points. 
The first one is society’s outlook on the military work. The second point is the feeling of 
military affiliation.  
The third interview with student C confirmed that military discipline and military 
affiliation raise the motivation of all the members to learn English. He stated that: “Discipline 
and military affiliation in attendance and departure and adherence to strict instructions makes 
the military student distinct and committed to instructions''. Students also mentioned that 
discipline is an important factor in military life as it increases the motivation to learn and to 
get a good place at work. “Also, military affiliation pushes our military life to create. It has a 
rule to raise our motivation to learn, work, and achieve in our life,” said student C. 
In fact, cadets totally agree with the opinions surrounding discipline and military 
affiliation. In conclusion, the researcher found that 100% of the study sample confirms that 
disobedience is not a good thing in the military and if a military student disobeys an 




6.9.1 Summary answers relating to eighth question  
Question number eight was devised to gather new themes. The researcher asked the cadets to 
explain more about the factors that help them to acquire a second language in their work. They 
mentioned ten themes about this question. Listening carefully to the instructions from their 
supervisors is more important than anything. As such, discipline is a term in military school 
that widely applied. There is a designated time for each activity of the day such as working, 
sleeping and eating. This act of discipline is important for them to increase their motivation 
to learn second language. Military affiliation is also important to the cadets because it gives 
them a great feeling about their place and their work. This encouraged them to study hard for 
the second language to acquire knowledge in their major subject. It is important for the cadets 
cultivate teamwork habits since they receive instructions as a team. Working in a team can 
provide them with many useful skills which can consequently enhance the rewards or grades 
in their academic subjects. On the other hand, punishment is also inflicted if this team does 
not follow instructions. The last theme examined students’ feelings about their job. Military 
school has a big role to play regarding increasing their feelings about their tasks as 
summarised in Table 6.9.  
 
Table 6.9 Themes of producing additional themes 
Number Themes 
1 Listen carefully 
2 Discipline  
3 Military affiliation 
4 One team  
5 Reward 
6 Punishment 
7  Feelings of the students  
8 High position 
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9 High income 
10 instructions 
 
6.10 English experience 
All the students have the same background and culture, and they had similar educational 
experiences concerning the English language. All students spent 9 years learning English, 
except student A who has 10 years of English language experience. The role of the Ministry 
of Education in Saudi Arabia is one that places the English language as a subject which starts 
from level 7. Presently, English learning starts from level 4 in public schools as explained in 
chapter one. 
 
6.11 Coding  
Through interviewing most of cadets they agree with the themes of the L2 motivation self-
system theory which was clear from their responses. However, they do not agree with the role 
of the Ought-to L2 self in their society. After the interviews, here are main the themes that 
emerged. It is important to note that all of the sample study members mentioned how 
important two concepts are. These words are discipline and military affiliation which are 
considered new themes in this study. Table 6.10 contains the list all the themes used in the 
interviews. 
 
Table 6.10 Themes of the coding 
1 General questions to get more information about their experiences with 
English language 
2 Teaching method and motivation 
3 Ought-to L2 self 
4 Ideal L2 self 
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5 Religious interest 
6 National interest 
7 Challenges 
8 producing new themes 
9 English experience 
10 Discipline  
11 Military affiliation  
  
6.12 Conclusion  
 
This chapter reports the results of the interviews with a sample of the study’s respondents. 
New themes that emerged from this research work are significantly different from those 
identified in the survey data. There is a summary for each interview and the important themes. 
Each interviewee answered a number of questions, such as those on religious interest, national 
interest and L2 ideal-self. The questions from the survey informed most of the questions used 
in the interviews. 
There are nine questions in this study which are the subjects of the interviews. These 
questions centered on issue bordering on the Importance of English, Learning Experiences, 
Teacher and Parental encouragement, Ideal L2 self, Religious Interest, National Interest, 
Challenge of Learning, Explanation to get new themes, and the years spent on English 
language acquisition. Finally, all the questions in this chapter were generated based on 
participants’ responses.  Participants in this study gave the researcher insightful and revealing 
answers and ideas about their motivation in second language learning. They also explained 
their future motivations and goals after they would learn English. Participants in this study 
agreed with two significant points that refer to discipline in military life, and military 
affiliation. The majority of them agreed about getting high scores in English courses as this 
qualifies them to study in military pilot school, which is their utmost career desire. Hence, 
these factors, i.e., discipline and military affiliation, increase L2 motivation among them.  The 
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following chapter is the discussion chapter and it will explore deeply the points and issues 
revealed in the previous two chapters, situating them in a larger debate surrounding L2 






















CHAPTER SEVEN: ANALYSIS AND DISCUSSION 
7.1 Introduction 
In Chapter 7, the results from the questionnaires and interviews will be presented and 
discussed. This chapter will give a clear idea of how the findings from the present study have 
attempted to go some way to answering the original research questions. The research 
questions and aims from Chapter 1 are reviewed in this section. This chapter is divided into 
the main themes and findings of the study along with a comparison with other relevant studies 
already reported in the literature review chapters. The final section consists of several themes 
that emerged from the interviews, followed by a final summary of the discussion. 
 
 7.1.1 Aims of the Study 
1. To examine Zoltan Dörnyei’s Theory on L2 motivation self-system in a Saudi 
teaching context. 
2. To investigate how EFL Saudi students explain their process of learning English as a 
foreign language. 
3. To examine the factors that enhance and impede the motivation of military academic 
school cadets to learn English. 
4. To find other motivational factors that affect military academic school cadets. 
 
7.1.2 Research Questions  
As was revealed in chapter 1, the main research question and sub-questions remain:  
How does the L2 motivation self-system theory affect the language learning process of Saudi 
cadets?  
Sub-question 1- What are the methods that impact the motivation of the cadets to learn 
English? 
Sub- question 2- Which factors enhance or impede EFL Saudi students’ motivation to learn 
English? 
Sub-question 3- What is the relationship between motivation and the learner’s attitude 




7.2 Scale of the Study  
The study comprised of 13 themes as stated in the questionnaire.  The themes are listed as 
follows:  
A. General question 
B. Teaching methods and motivation (learning experiences)  
C. Teachers and parental encouragement 
D. Ideal L2 self-motivation 
E. Ought-to L2 self-motivation 
F. Attitudes to learning English. 
G. Challenges to learning the English language 
H. Promotion instrument 
I. Prevention instrument 
J. Cultural interest 
K. The traveling themes  
L. National interest 
M. Religious interest. 
  
The researcher conducted the statistical analysis of the data collected from the 
questionnaires that was designed specifically for this study, which is in line with the 
methodology of Dörnyei (2009). 
 
7.3 Main Findings of the Study  
During the analysis of quantitative and qualitative data the researcher uncovered three factors. 
These are the L2 motivation self-system theory, the ideal L2 self, Ought-to L2, and learning 
experiences. The researcher, through the study’s findings discovered that Ideal L2 self and 
learning experiences are more influential than Ought-to L2 among Saudi cadets who were the 
main source data of the study. Furthermore, new themes emerged from the study (for further 
details see Chapter 6). The researcher’s findings revealed that the tool used in Ideal L2 was 
influenced by promotion, whereas the scale of the Ought-to L2 self was not affected by the 
prevention instrument. Finally, the researcher concluded that the Promotion and the 
Prevention cannot be separated from each other. The results indicated by this study are 
158 
 
different from previous research studies that were conducted in this discipline (See Chapter 
3). In the following section we address the core elements of the research questions and 
examine L2 motivation self-system theory.  
   
7.3.1 To examine Zoltan Dörnyei ’s Theory on L2 motivation self-system in a Saudi 
teaching. (Questionnaires)   
L2 motivation self-system theory consisted of three factors.  
A. Ideal L2 
B. Ought –to L2 
C. Learning experiences L2  
 
To examine L2MSS theory, the researcher used the regression model to find the 
correlation between dependent and independent variables. The researcher computed 
frequencies and percentages to find the general mean of the scales. The results of the 
regression model exam are presented in Table 5.15, Table 5.16 and Table 5.17.  Whereas, the 
scores of the frequencies and percentage are shown in Table 5.4, Table 5. 6, and Table 5. 7. 
A.Ideal L2 self (intrinsic motivation) / Dörnyei  (2009:13) defines Ideal L2 self  as 
having: “a definite guiding function in setting to-be-reached standards and, in a negative way, 
the feared self also regulates behaviour by guiding the individual away from something’’. 
Markus and Nurius (1986:954) also defined ideal L2 self as: “ideal selves that we would very 
much like to become”. According to other researchers like Higgins et al. (1985:320): “the 
ideal self refers to the representation of the attributes that one would ideally like to possess 
(i.e. representation of hopes, aspirations, or wishes)”. Khan (2015) reported that ideal L2 self 
highly affects both the motivational level to learn an L2 and formal L2 achievement. The ideal 
L2 self is defined as the “L2-specific facet of one’s ideal self” (Dörnyei  2005:106). The ideal 
L2 self not only subsumes the traditional conceptualizations of L2 motivation but also 
presents a broader frame of reference with increased capacity for explanatory power (Oz 
2015). 
‘Ideal L2 self’, refers to the L2-specific facet of one’s ‘ideal self’ – namely to the person 
who wishes to become a competent speaker of an L2. The Ideal L2 self is a powerful motivator 
to learn the particular language because one strives to reduce the discrepancy between one’s 
actual and ideal self (Cszer and Lukacs 2010). 
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Many researchers in the field of the L2 motivation self-system agree with Dörnyei about 
the importance of the Ideal L2 self. Some examples of such researchers include: Ali Falah in 
a 2017 study entitled “A study of the language learning motivation of Saudi military cadets”, 
Khan (2014) in a study entitled “Analysing the relationship between L2 motivation selves and 
L2 achievement, A Saudi perspective”, Assulaimani (2016) in work entitled ”System among 
Arab EFL learners: Saudi perspective’’, and Lamb (2012) in his research titled “A self -system 
perspective on young Adolescents’ Motivation to learn English in Urban and Rural Settings’’. 
This researcher believes that the Ideal L2 Self has a major role in second language 
learning. This study was different from others regarding the Ideal L2 self, because the 
participants of the study knew their jobs. Furthermore, they had set up further goals for 
themselves after learning second language in their military life. The L2 motivation self-system 
depends on the perception of the future of each person indicating that the ideal L2 factor is 
the most important factor. Furthermore, the results of this study confirmed what the researcher 
thought about the process regarding the Ideal L2. The researcher postulated that Ideal L2 self 
–motivation is the most important element for achieving many goals in life and thus second 
language acquisition is just one example of self-motivation. 
Our study agrees with some studies such as Eusafzial (2013), Assulaimani (2016), and 
Kim (2012) about the importance of the Ideal L2 self.  Through analyzing the data extracted 
from the questionnaires, this researcher investigated the significance of the independent 
variables, which revealed that a certain ‘Attitude to Learning English’, ‘Promotion’ and 
‘Learning experiences’ had significantly affected the Ideal L2 Self variable in the research. 
These repeat four of our original themes - B, F, H and I respectively (see section 7.2). 
Consequently, promotion and learning had a significant effect on the dependent variable Ideal 
L2 Self in this study, and this effect was positive as it was discovered through the statistical 
analysis.  For more detail on these states and the students' responses elicited by the 
questionnaire, see Chapter 5. 
  
B. Ought- to L2 self (extrinsic motivation) is the second factor from L2 motivation self-
system. This subject consisted of six themes that were determined from the results. A 
regression model was created to discover the relationship between Ought-to L2 self as a 
dependent variable versus promotion and learning experiences, prevention instrument, 
promotion instrument, travelling interest, and nationality interest as independent variables. 
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The results showed that all independent variables had a significant effect on the Ought-to 
variable and this effect was positive. The general result about this factor denoted ‘slightly 
agree’ which meant that the ought-to L2 in this study was weak in the Saudi context.   For 
more details see chapter 5. Dörnyei (2009:13) has defined the Ought-to L2 self as, the: 
“Ought-to L2 Self, which concerns the attributes that one believes one ought to possess to 
meet expectations and to avoid possible negative outcomes”. Higgins et al. (1985:321) have 
also defined the Ought-to as follows:  “The ought-to self refers to the representation of 
attributes that one believes one ought to possess (i.e. representation of someone else’s sense 
of duties, obligations or moral responsibilities) and which therefore may bear little 
resemblance to one’s own desires or wishes”. 
As was explored at length in chapter 3 of the literature review, and taking Cszer and 
Lukacs (2010:37) as evidence, the: “ought-to L2 self, refers to the attributes that the learners 
believe they Ought-to possess to avoid possible negative outcomes – this motivational 
dimension may therefore bear little resemblance to students’ own desires or wishes”.  Zentner 
and Renaud (2007) also defined Ought-to as: “the ought self-projected by significant others”. 
Therefore, the self-approach may not be appropriate for pre-secondary students. In fact, most 
of the studies that do not agree with L2 motivation self- system theory depend on the result 
of the Ought-to L2. Cszer and Lukacs (2010) reported in their study an Ought-to self whose 
Cronbach alpha value did not reach an acceptable level. This meant there was a weakness in 
the ought-to self. Another study which does not support Dörnyei’s theory is entitled: “The L2 
Motivational Self System and L2 Achievement: A Study of Saudi EFL Learners” by 
Assulaimani (2016:14) and in his study, Assulaimani stated: “the ideal L2 self is better than 
the ought-to L2 self”. Similarly, the reports by Csizér and Kormos (2009) fail to agree with 
L2MSS criteria in Dörnyei’s theory. Within this debate it is our contention that the data 
analysis leads us to conclude that greater recognition must be applied to the place and age of 
the learner such that Ought-to L2 Self may not have a major role in the second language 
learning. The current study supported the researcher’s thought out process which contends 
that ought-to depends on the place and on the age of the learner.  
 
C. Learning experiences L2: This researcher, after analysing the regression model, 
discovered that some variables were strongly related to the learning experiences L2 variable. 
Among these variables that had a significant impact were the prevention factor and the 
challenge of learning English both of which significantly affected the learning experiences of 
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the students. The effect of these variables was positive as it appeared through the statistical 
analysis of the relationship between these variables with learning experiences (for more 
details sees chapter 5 Table 5.16). As it was established in-depth in chapter three where 
Dörnyei  (2009:29) defined learning experiences L2 self as being the: “L2 learning 
experience, which concerns situated, 'executive' motives related to the immediate learning 
environment and experience (e.g. the impact of the teacher, the curriculum, the peer group, 
the experience of success). This component was conceptualised at different levels from the 
two self-guides and future research will hopefully elaborate on the self-aspects of this bottom-
up process”. Also, it should be remembered that the L2 learning experience is affected by the 
environment and learning conditions, according to Dörnyei and Ushioda (2011:86). 
Papi (2010) found that the Ideal L2 self-impacts students’ English learning 
experiences, in that it affects their motivated behaviour as well. It seemed that learners with a 
positive future image of themselves as L2 speakers enjoyed their learning experience more, 
while learners with a weak Ideal L2 self, did not have the same perception of their learning 
environment because they could not see the purpose or value of it. These presented findings 
were also echoed in the research of Tort Calvo (2015). According to Calvo’s (2015:72) 
investigation: “the Ideal L2 self has been found to be the most contributing factor to learners’ 
achievement, followed by the L2 Learning experience”. Another study from Flowerdew 
(1998) reported that there is a large and important role for teachers to increase motivation 
among students. So, the environment has an impact on language learners and this includes 
factors such as teachers, curricula, group study work and the classroom.  Jonita Stepp-Greany 
(2002) describes how the computer lab environment also helped learners to improve their 
scores and this is submitted as an excellent example of a successful environment for classroom 
learning. 
Adding to this ongoing debate, it is the belief of this researcher that learning 
experiences have a role in increasing motivation among students. There are two examples 
identified in this study which support this idea. The first one is military discipline while the 
second example is military affiliation. As mentioned in the previous paragraphs here from 
other researchers, environment has a major role in increasing L2 motivation. In this study, 
cadets interacted with each other in their learning environment, as detected from their 
responses during interviews. Thus, in this case, discipline can be defined as one of the 
effective ways to teach students to maintain discipline in classrooms. There is a link between 
the teacher and students in an effective working classroom (Harmer 2001, Harmer 2003). In 
162 
 
our own study, and more locally, the cadets also had a specific and rigidly enforced schedule 
for sleep, learning, sports and also to carry out other military-related activities. They thought 
that following instructions was the main factor to increase L2 motivation among them.  
This researcher believes that discipline is an important factor in this study and accepts 
that in military life, cadets have to follow rules on a daily basis. The uniqueness of this study 
was the interaction between cadets (teamwork) and upholding the act of discipline to increase 
their learning motivation. The clear implication for other areas of research in SLA here 
deserves further and urgent investigation. For example, certain language learners such as our 
cadets prefer and relate to external discipline in order to increase their motivation. Our cadets 
in the study, readily welcomed the imposed discipline of their military academy and this 
aspect of language teaching and language learning has been largely forgotten (or ignored) in 
recent SLA motivation research, as far as our current searches have informed us.    
The second factor is military affiliation. There is a link between second language and 
affiliation, also uncovered, in various forms and types of ‘affiliation’ by other researchers 
(Segalowitz 2009). From our investigation, cadets liked their work and they believed that 
military affiliation is the pathway for a good future career. As was discussed in Chapter 3, 
affiliation helps a person to identify themselves with an idea, concept, notion, association or 
belief. We believe that affiliation for specific aspects such as cultural appreciation, increased 
employability prospects significantly increases L2 motivation among second language 
learners within our research context.  This researcher believes that L2 learning experiences 
are an important aspect in the second language learning field, more so when the learner is 
seeking to identify himself or herself with a culture or concept. For example, a leader 
identifies with a future projected position in society.  This aspect needs more studies 
especially in a military context and indeed beyond this context to the more general educational 
environs. 
 
7.3.2 To examine the factors that EFL Saudi students feel and understand enhances 
and impede their motivation to learn English. 
The researcher used frequencies and percentages to discover the general mean of the scales 
for ten themes (Table 7) and developed a regression model to find correlations between 




Table 7.1 Enhancing Factors   
N Themes 
1 Ideal L2 self  
2 L2 learning experiences  
3 Challenges to learning English 
4 Culture interest 
5 Teacher and parental encouragement 
6 The Promotion instrument 
7 The Prevention instrument 
8 Traveling interest 
9 General question 
10 Attitudes to learning English 
 
Table 7.2 Impeding Factors 
1 Religious interest  
2 The National interest 
3 Ought-to  
 
 
A. Attitudes to learning English 
 
As we saw earlier in chapters two and three, and according to Montano and Kasprzyk 
(2015:71) how: “Attitude is determined by the individual’s beliefs about outcomes or 
attributes of performing the behaviour (behavioural beliefs), weighted by evaluations of those 
outcomes or attributes. Thus, a person who holds strong beliefs that positively valued 
outcomes will result from performing the behaviour will have a positive attitude toward the 
behaviour. Conversely, a person who holds strong beliefs that negatively valued outcomes 
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will result from the behaviour will have a negative attitude.” Strong echoes of this emerged 
from the data analysis that emerged from our survey where this researcher found the 
significance of the independent variables which uncovered the prevention aspect. Moreover, 
cultural interest and ideal L2 self also have a significant impact on the variable related to the 
attitude to learning the English language. So, cultural interest and ideal L2 self significantly 
affect the dependent variable, i.e. attitudes to learning English, positively. For more details 
about the results see (chapter 5, Table 5.18).  The researcher showed that attitudes to learning 
the target language have a significant role to play in increasing L2 motivation among Saudi 
students. The result of this study confirmed the researcher’s thought-out process about the 
high importance of attitudes to learning English. 
 
B. The Cultural Interest 
 
The Cultural interest scale contained four themes showing the frequencies and percentages 
for different themes. The general mean for the scale equals to 4.23 which corresponds to the 
hexagonal 5, meaning ‘strongly agree’. The researcher's conclusion showed that the approval 
on the scale of the sample of the study of the cadet students reached 4.23 corresponding to the 
hexagonal 5 which means ‘slightly agree’ (see Chapter 5, table 5.12.): This finding is also 
echoed in other researchers work , such as Gardener (2001) and Dörnyei  (2005) who stated 
that: ''Cultural Interest reflects the appreciation of cultural products associated with the 
particular L and conveyed by the media (e.g., films, videos TV programs, pop music, 
magazines, and books). In certain learning environments-which have of- ten been referred to 
as foreign language learning contexts-direct contact with L2 speakers is minimal, yet the L2 
community may still be well-known to the learners through indirect contact with it, that is, 
through their exposure to a range of L2 cultural products and artefacts''. With respect to 
Gardner’s (2001) article, he highlighted that the definition reflected “a genuine interest in 
learning the second language in order to come closer to the other language community”. 
Furthermore, Gardner (2001:1) explained that integrativeness involves two levels, where at 
one level, it refers to openness towards other cultural groups and at the other extreme level, it 
involves: “complete identification with the community (and possibly even withdrawal from 
one’s original group)”. Gardner (ibid) also pointed out that the term has “slightly different 
meanings to many different individuals”. 
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Saudi students in our study openly and readily accepted western culture such as movies, 
play, and books. They accepted it as a way to learning a second language and to knowing 
about other cultural aspects. In fact, culture sometimes is the key word to acquire a second 
language. This researcher agrees with Gardener (2001) in this research about the role of 
culture for increasing L2 motivation. Although, Gardener (2001) claims this as the main 
motivation factor in SLA, our findings dispute this viewpoint as we found other more 
significant motivation factors, such as the L2 ideal-self and affiliation factors as being more 
important, as revealed and discussed in this chapter.  
    
C- Challenges to Learning English 
 
With respect to the various challenges to learning English, four themes emerged from this 
scale. The frequencies and percentages relating to the results are displayed in chapter 5. The 
overall mean for the scale equals to 4.58 and tallied with the hexagonal 5 which indicate 
‘strongly agree’. The researcher's final scale showed that it attained the approval level on the 
scale of the sample of the study of the cadet students and corresponds to the hexagonal 5 
which means ‘agree’. For more details about the results see Table 5. 9 in chapter 5. 
The researcher believes that the proficiency level of English language among our 
Saudi students is low. The result of this study confirmed the researcher’s thought-out process 
about challenges to learning English. He believes several reasons contribute to this, such as 
the curriculum and the textbooks and teaching materials. Rahman and Alhaisoni (2013:28) 
also noted that: “The mushrooming growth of ELT around the world creates a condition to 
develop a large and varied number of textbooks and materials in the markets. As a result, 
many of the writers and publishers start writing and publishing ELT textbooks and materials 
for the commercial purpose with minimum level of linguistic features.” 
Hence, these textbooks and materials fail to meet the learners’ needs and challenged 
the syllabus designers and other administrative bodies to find the best textbook from the 
already over-burdened ELT market. Like many other countries, the syllabus designers and the 
higher authorities of various schools and universities in Saudi Arabia are also unable to choose 
appropriate textbooks for their students. Therefore, the selection of appropriate ELT textbooks 
and materials is another point of concern. Ur Rahman and Alhaisoni (2013:33) have also 
declared that: “Many times, the policy makers and the syllabus designers of Saudi Arabia 
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have failed to design a curriculum or syllabus after conducting a needs analysis program. As 
a result, the outcome of teaching English fails to satisfy different bodies of ELT. Therefore, 
NA is another point of immense concern for curriculum development and syllabus design in 
Saudi Arabia”.  This researcher believes that there is a major challenge for Saudi students to 
learn English resulting from many issues such as the lack of localised cultural aspects and 
dimensions of the school textbooks. The Ministry of Education in Saudi Arabia should 
improve these aspects by researching, designing and implementing effective teaching 
materials that would address the local and specific needs of different types of learners such as 
our cadets.  
 
D- The scale of teacher and parental encouragement 
 
The teacher and parental encouragement scales contain seven themes which are explained 
using frequencies and percentages. The whole mean for this scale is 3.93 which indicates 
‘slightly agree’. The researcher's conclusion reveals that this scale attained approval level 
according to the cadet students score on the scale of sample (see Table 5.5 in chapter 5 for 
more details about the results). Other researchers like Bartram (2006:14) have also found that:   
“Parental influence appears to operate in a number of ways, ranging from the role model 
potential of positive / negative behaviours and the communication of educational regrets , to 
the ways in which parents help to construct their children' s understandings of language 
importance and status. The extent of parental language knowledge appears to be an important 
additional factor”. Gardner (2007:17-8) himself has also stated in this regard that: “It is clear 
that the teacher, the class atmosphere, the course content, materials and facilities, as well as 
personal characteristics of the student (such as studiousness, etc.,) all have an influence on 
the individual’s classroom learning motivation”. He further added: “It indicates too that 
Integrativeness, Attitudes toward the Learning Situation, and Parental Encouragement have a 
positive influence on Motivation while Language Anxiety has a negative influence”. 
Teachers and parents do play an important role in supporting L2 learners. This is clear 
for some researchers that teachers and parents play a vital role in the development of L2 
motivation among students. The role of the teachers and parents is certainly related to L2 
learning experiences. Effective teaching methods in classrooms and encouragement and 
support at home are active strategies for successful learning and acquisition of a second 
167 
 
language. Our finding also confirms the major role of teachers and parents in increasing 
motivation among students.  
 
E- The Scale Promotion Instrument 
 
In this study, the scale promotion instrument contains five themes which are explained in 
terms of frequencies and percentages. The general mean for the scale is 4.88 and this 
corresponds to the hexagonal five, which means ‘strongly agree’.  The researcher concluded 
that the result met an approval rating on the scale of the sample of the study of the cadet 
students – (for more details about the results see chapter 5, Table 5.10).  
The promotion instrument is considered as a significant factor in Ideal L2 self. The 
result of this study confirmed the researcher’s thought about the Ideal L2 self and the 
instrument of it. As mentioned in the literature review (chapter 3), promotions are related to 
hopes, success and goals. Therefore, the promotion instrument is an important factor that 
increases L2 motivation among second language learners. Other researchers confirm these 
results where promotion is defined as: “a promotion focuses versus a prevention focus. 
Evidence is presented that these different ways of regulating pleasure and pain, called 
regulatory focus, have a major impact on people’s feelings, thoughts, and actions that is 
independent of the hedonic principle per se” (Higgins 1998:2). Moreover, other researchers 
have defined promotion as where: “Ideal self-guides have a promotion focus, concerned with 
hopes, aspirations, advancements, growth and accomplishments (i.e. approaching a desired 
end-state)” (Dörnyei 2009:28). This point also represents and confirms our major finding. For 
our cadets, when promotion in related to the ideal self, the resulting motivation factor is the 
most significant of all our identified factors.   
 
F- The Prevention instrument Scale 
 
The prevention instrument scale has been discussed in terms of four themes showing the 
important scores regarding frequencies and percentages. The general mean for the scale is 
4.92 which matched the hexagonal 5, indicating ‘strongly agree’. The researcher's deduction 
aimed to show the approval on the scale of the sample of the study of the cadet students which 
reached 4.92 and corresponded to the hexagonal 5, signifying ‘agree’. For more details about 
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the results see (chapter 5, Table 5.11). In addition, the prevention instrument referred to the 
second factor of the L2 motivation self-system theory, which is ought-to L2. The result of the 
analysis showed significant scores.  As the researcher mentioned in the literature review 
(chapter 3), prevention relates to other actors. The researcher believes that prevention and 
ought-to need more studies in Saudi context. Prevention is defined as being “A prevention 
focus, regulating the absence or presence of negative outcomes, concerned with safety, 
responsibilities and obligations (i.e. avoidance of a feared end-state)” (Dörnyei 2009:28). 
Another definition by Higgins (1998:44) is: “a promotion focus versus a prevention focus. 
Evidence is presented that these different ways of regulating pleasure and pain, called 
regulatory focus, have a major impact on people’s feelings, thoughts, and actions that is 
independent of the hedonic principle per se”. 
According to the Analysis of Variance (Factorial Design) for Promotion and 
prevention, the result in our own study showed that promotion was related to the Ideal L2 self 
and prevention was related to the Ought-to L2. The reliability and acceptance of both scales 
was high. Also, the analysis showed two results - the first one was weak and the second one 
was strong. However, when the test for both scales was combined, the results became strong. 
A separate examination of the data showed the other result, which was weak in the prevention 
instrument. Therefore, it is concluded that prevention is stronger when associated with 
promotion within the context of this study.      
 
G- Traveling Interest 
 
Traveling interest generated four themes in this study. The findings are represented by 
frequencies and percentages. The general mean for this scale is 4.85 and tallies to the 
hexagonal 5, which signifies ‘strongly agree’. The findings illustrated that it attained the 
approval level on the scale of the study sample, and this coincided with the hexagonal 5, which 
denotes ‘agree’. For more details about the results see chapter 5, Table 5.13. Travelling abroad 
is the best opportunity to immerse oneself in other languages. Learners need to learn 
languages especially English language when they travel outside their country. It is well known 
that the English language has become the international language all over the world and our 
cadets are in full acceptance and recognition of this fact. They see it on being essential to their 




H- The National Interest and Religious Interest 
 
The national interest scale had three themes and results are shown in frequencies and 
percentages. The overall mean for the sale corresponds to 5.08 and identified to match the 
hexagonal 5, which means ‘agree’. The researcher established that the findings met an 
approval rating on the scale of the sample of the study of the cadet students. For more details 
about the results see chapter 5, table 5.14 
Religious interest examined three themes in survey, mainly appearances, the frequencies and 
percentages. The general mean for the scale tallies 5.07 corresponding to the hexagonal 5, 
which means ‘strongly agree’. The researcher confirmed that the approval rating on the scale 
for the sample of the study of the cadet students attained the hexagonal 5, which points to 
‘agree’. For more details about the results see (chapter 5, table 5.15). The researcher believes 
that national and religious interests are important factors for the research participants, but they 
are not confirmed to have a significant influence on L2 motivation on second language 
learners in our study. 
 
7.3.3 Zoltan Dörnyei ’s Theory on L2 motivation self-system 
Our third aims in this study is to examine Dörnyei’s Theory on L2 motivation self-system in 
a Saudi teaching context and find any other motivational factors that have effects on Saudi 
cadets. We needed to glean more results and analysis in addition to the questionnaire, so the 
researcher conducted interviews that were designed in accordance with the nature of the study 
and its objectives that are compatible to the questionnaire. The researcher interviewed the 
cadet students to identify their motivations for learning English and the factors that influence 
these motives. A total of five cadets were interviewed for this task (see methodology chapter). 
Regarding learning experiences in L2 motivation self-system theory in interviews, the 
researcher confirmed that 100% of the sample of the study confirmed that any form of 
indiscipline is not a good attitude in the military. In this case if the military students display 
any act indiscipline regarding their tasks, the punishment is spontaneous. The motivation of 
the military students to learn English is also facilitated by his personal motivation, in that 
learning English improves his chances of being promoted to the important work departments 
that require the English language. The learning of English increases their social status among 
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colleagues and leaders and enhances their opportunities for future training. Learning English 
is also useful to tutor children in the family.  
        The researcher found that 100% of the members of the study sample saw themselves as 
distinguished if they know English language in terms of having a better knowledge of other 
foreign communities and being able to deal with them easily. Through the analysis of this 
statement, 99% of the sample members of the study were seeking to learn English to 
distinguish themselves in terms of their payment scale and being able to expand their 
opportunities in training and external work. 
        Whilst the researcher found that 90% of the members of the study sample viewed 
themselves as distinguished if they knew the English language in terms of having a better 
knowledge of other foreign communities and being capable of dealing with them easily, when 
viewed in relation to motivation skills, the researcher found that 80% of the sample of the 
study believed that learning the language and using it Saudi society was not beneficial as the 
public mainly speaks Arabic. Military students observed that if they want to learn English 
more effectively, they should be taught in an English-speaking environment outside of Saudi 
Arabia. They have a clear preference for acquiring English in an immersive English-speaking 
environment outside of KSA.     
7-4 A Research Questions  
Research questions were presented in chapter one, to discuss how the findings have answered 
these questions. The researcher listed the research questions again and demonstrate how these 
questions were answered:   
Main question, how does L2 motivation self-system theory affect the language learning 
process of military academic school cadets? 
L2 motivation self-system theory consists of three factors.  
1- Ideal L2  
2- Ought –to L2 
3- Learning experiences L2 
 
One of the strongest factors of the L2 motivation self-system theory is to determine the 
Ideal L2 Self from the participants’ data according to the interview questionnaires. The Ideal 
L2 Self have a very strong impact on the participants L2 acquisition. This was illustrated in 
chapter 5 and chapter 6 of the interview study, where the survey findings showed that the 
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majority of the participants have a desire to speak and write English in future – see Table 5.6 
chapter 5 also, Table 6.5 chapter 6.  The second most important factor was L2 learning 
experiences L2. This is evidenced from the survey and interviews from previous chapters, 
where participants responded that learning experiences had a direct influence on their L2 
motivation. The interview study and the survey findings also revealed that the participants 
needed to learn English by new methods such as social media – see Table 5.4 chapter 5 also, 
Table 6.3 chapter 6. 
The last factor was ought-to L2 in L2 motivation self-system theory. The result from 
the interviews and survey showed that Ought-to factor did not have a direct effect on the 
participants of the study. These results were clear in chapter 5, (for more details see table 5. 
7).  
Sub-question 1, there are many methods to teach English, which methods influence the 
motivation of cadets to learn English? 
According to the data analysis, participants like to learn foreign language by:  
1- New media 
2-  General discussions  
3-  Direct method 
4- Native speakers / interaction  
5- Groups, activities  
Those factors have a strong influence directly on the L2 motivation of the Saudi cadets.  
 
Sub-question 2: Regarding the type of factors; which factor directly or indirectly boost EFL 
Saudi students' motivation to learn English? 
As the researcher showed in the previous chapters 5 and 6, the following factors have direct 
influence on the participants of the study:  
1- Ideal L2 self 
2- Learning experiences L2 
3-  Attitudes to learning English 
4- Cultural interest 
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5- Challenges to learning English 
6- Challenges to learning English 
7- Teacher and parental encouragement 
8- The promotion instruments 
9- The prevention instrument 
10- Traveling interest.  
 
The result of the analysis in this study showed that these factors may have direct influence 
on the L2 motivation of learners as mentioned in the previous sub-question. The following 
factors (discussed in section 7.3.2) may not have direct nor significant influence on the L2 
motivation of learners:  
1- Ought-to L2 
2- National interest  
3- Religious interest  
Sub-question 3, regarding the relationship between motivation and learner’s attitude 
towards learning English affecting LL? 
According to Dörnyei (1998:75): “without sufficient motivation, even individuals 
with the most remarkable abilities cannot accomplish long-term goals, and neither are 
appropriate curricula and good teaching enough on their own to ensure student achievement”. 
The majority of scholars believe that L2 motivation has a major role to support second 
language learners’ achievement in target language (Dörnyei and Ushioda 2009; Gardner and 
Lambert 1959). Additionally, this researcher demonstrated in chapters 5 and 6 that L2 
motivation played an essential role in acquiring the target language. Therefore, it is clear that 
the relationship between motivation and the learner’s attitude towards learning English is 
significantly affected by LL and this surely constitutes an essential factor that positively 




 7.5 Comparison of current study with literature review 
In this part of the research, a comparison between the current study and previous studies is 
established. This comparison is illustrated in terms of methodology, method of conducting 
the study and the results obtained through statistical analysis. Also, this section seeks to 
compare and match previous studies to clarify points of agreement and deviation among the 
studies which refer to L2 motivation self-system theory.   
1.  The present study has many parallel opinions with the study by Misbah Rosheen 
Khan's (2014) entitled “Analysing the relationship between L2 motivation selves and L2 
achievement, A Saudi perspective”. The place of study was the University of King Abdul 
Aziz in Saudi Arabia. The participants of this study were 120 EFL students and the study was 
conducted on a group of military students in Saudi Arabia. In this investigation, Misbah 
Rosheen Khan’s (2014) explored the relationship between L2 motivation self-system and L2 
achievement in a Saudi EFL context, in which she explored mix methods involving 
questionnaires and interviews in her study. Overall, Misbah Rosheen (2014) confirmed that 
there was a significant relationship between attitude towards learning English, L2 selves (ideal 
and ought-to) and students' intended efforts to learn English. Finally, the current study 
confirmed strong influence of Ideal L2 and learning experiences, and a weak influence of 
ought –to L2 on second language learners.  
2.  Muhammed Islam (2013) studied two aims in the same manner as Misbah Rosheen 
Khan’s (2014). The first aim examined L2 motivation self-system theory while the second 
focused on finding other factors affecting on EFL students in Pakistan. The researcher used 
Dörnyei's (2009) method of L2 motivation self-system theory as the main theoretical 
framework. The participants in this study comprised of 1000 undergraduate students of in 
various institutions in the Pakistani province Punjab with an age group between 16-23 years. 
The instrument of this study was questionnaires with 71 themes. Islam’s contribution was 
based on nationality interest. This study may not agree with Muhammad Islam’s because of a 
weak Ought-to and a mixed method. The researcher in this study took a different path from 
Muhammad Islam (2013) because nationality might not have a major role to encourage 
motivation to learn a second language. 
3. The current study agreed with a study by Assulaimani (2016) regarding the L2 
motivational self-system and L2 achievement where he conducted a study on a sample of 360 
Saudi students both male and female. Although, the result of this study may not support 
174 
 
L2MSS, but the current study found that the researcher's result agreed with this study. 
Additionally, this research agreed with a study by Tae Young Kim (2012), titled “Comparison 
study between L2 motivation self-system theory for Dörnyei (2009) and Gardner’s 1985 
theory on the socio education model”.  Here the researcher conducted a study on a sample of 
2,783 Korean students and concluded that Dörnyei 's L2 motivational self-system was a better 
predictor than Gardner's socio- education model. The current study agreed with this view on 
many points relating to Kim’s study but the researcher in the current study added interviews.  
4. The findings of this study is in consonance with a study by Alshahrani (2016). This 
study is titled “L2 motivation self-System among Arab EFL learners: Saudi perspective.” The 
study was conducted on a sample of 400 Saudi students in which he concluded that the ideal 
L2 self was better than the integrative ideal L2 self which is the highest important factor in 
L2MSS. The current findings also support this view, although the researcher added more 
interviews to strengthen his analysis.   
5- Cszer and Lukacs (2010) carried out a study titled “The comparative analysis of 
motivation, attitudes, and selves, in which they investigated a study sample of 237 ELF 
learners and reached the conclusion that there was a weakness of the Ought-to self. Also, in 
the current study the researcher established the weak influence o Ought-to L2 self.  
This scale has 6 themes. It showed scores in terms of frequencies and percentages. 
Question A in this scale asked: “Do I study English because close friends of mine think it is 
important?” 46 (20%) said they strongly disagree with this, 29 (13%) of the students disagree, 
37 (16%) slightly disagree, 46 (20%) students slightly agree with this question, 30 (13%) of 
the cadets agree, and 41(18%) students strongly agree. Question A had a general mean of is 
3.47 with a standard deviation of 1.74 and the mean was attained on the scale at number 3 that 
meant ‘slightly disagree’.   
As for Question B, the researcher believes that learning English is necessary .This 
question saw 30 (13%) of the members strongly disagree, 25(11%) disagree, 28(12%) 
students slightly disagree, 41 (18%) cadets slightly agree, 56 (24%) of them agree while 51 
(42%) of the study members strongly agree.  This theme has a general mean of 3.96 with 1.69 
of a standard deviation which means the final reading of this theme reach number 4 on the 
scale which denotes ‘slightly agree’.   
The next question was C, and 33 (14%) students said that they strongly disagree with 
this question, 22 (10%) cadets disagree, while 37 (16%) of study members slightly disagree, 
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while 44 (19%) of the students slightly agree which represents, and 47 (20%)  of the students 
agree and the last group that answered in this theme totalled 47 (20%) that strongly agreed. 
Question C has a general mean of 3.83 with a standard deviation of 1.68 of the total and this 
corresponds to the number 4 on the scale which meant slightly agree. This result supported 
the weakness of the ought-to L2. The current study result agreed with the study of Cszer and 
Lukacs, however, the current study also has the benefit and insights that were gathered from 
additional interviews. 
6-A study conducted on learner attitude by Azizah (2012) found a relationship 
between L2 motivation self-system and the intended efforts by students to learn English. The 
main part of the study tested the relationship between variables using the correlation 
coefficient that was used to find the status of the data in relation to the probability line. All 
variables correlated with the criterion measure. There was a significant correlation between 
attitudes to learning English and the criterion measure, which proved the rather high status of 
English language and the efforts invested in mastering it. Overall, the study provided 
information on the L2 motivation self-system in this context.  In the current study, the 
researcher used the regression model. The above variables were the variables that are strongly 
and related with the attitude to learn English variables. The variables that did not affect the 
attitude to learn English variables were excluded. 
7- Al-Qahtani (2017) conducted a study entitled: “A study of the language learning 
motivation of Saudi military cadets”.  Al-Qahtani used the five-point Likert scale, while the 
current study used the six-dimensional response scale. Despite the difference in the scale, the 
results between the two studies agreed. Al-Qahtani proved that the religious interest aspect 
can be used to increase motivation among Saudi military cadets in King Abdul-Aziz’s military 
academy.  The current study differed from Al-Qahtani's study in relation to the religious 
interest which does not have a big role to play in learning English. Moreover, Al-Qahatni used 
quantitative study methods as a main instrument in his study. This study used mix methods 
with study members.  
 
7.6 Some new themes explored in the interviews 
It must be revealed and acknowledged that this researcher discovered important new themes 





1 Enhanced Reputation 
2 Technology 
3 Developing a Future 
4 Vocabulary 
5 New media 
6 Discipline 
7 Military affiliation 
 
 Table 7.3 New themes explored in the interviews 
 
1. The first theme was the importance of English among English-speaking Saudi 
cadets. They described it as an intellectual move for those who can speak English. For the 
participants, it was related to reasons like work with native English speaker that was one of 
many. The importance of English language was shown in many fields such as education, 
research, medical science. This was explained in detail in chapter one. 
2. The second theme was technology. Participants mentioned technology such as smart 
phones. Students believe that technology has a role to play to increase their motivation to 
learn the target language. A study by Ilter et al (2009) also corroborates this view. For more 
details about the role of technology, see chapter 6. 
3. Learning English to the participants is important because it enhances their future 
prospects. They stand to gain new skills in their life and in their employment which in turn 
helps them to deal with other community members like western society. This has been 
clarified in studies such as Liu, Tsung-Yu Chu, Yu-Ling (2010). For more details about the 
role of the learning English, see interviews in chapter 6 section, in particular the second 
question. 
4. The participants mentioned the role of English vocabulary in their learning. English 
vocabulary increases students’ motivation to become English speakers. They believe that 
having a well-built vocabulary would lead them to achieving a good speaking level, improved 
reading ability, correct listening and excellent writing skills. Learning English vocabulary is 
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believed to contribute to increased L2 motivation. Similar results can be seen in some studies 
such as Chou, Mu-hsuan (2014). 
5. New media has a part to play to increase motivation among Saudi cadets. In this 
regard, the students noted that this is especially so with digital age. They argued that this 
theme has the potential to raise their motivation to understand English language.  New media, 
for instance Twitter and Facebook, has a major role to support EFL learners to try to have 
English language in their life. 
6. Discipline was an important factor in this study. It has a big role to improve L2 
motivation among Saudi cadets. It is specifically related to military life. Cadets considered 
discipline in military life as a main factor to increase L2 motivation. There are many studies 
that support discipline as a contributory factor, for example Harmer (2003), Kyriakides et al. 
(2009), and Williams and Robert (1997). Those studies proved that discipline has a role in 
increasing L2 motivation. 
7. Military affiliation was the second contribution of this study.  This factor increases 
the motivation of these cadets to learn English as a foreign language. As such, Affiliation 
influences L2 motivation. Many scholars such as Gumperz and Cook-Gumperz, (1982), 
Labov 1972; Pavlenko and Blackledge (2004), and Ricento (2005) argued in favour of this 
view.  
In general, these themes were evidently essential factors to improve L2 motivation 
among the Saudi cadets. These factors were discovered from individual interviews. Saudi 
cadets affirmed that these factors play an important role in increasing their desire to support 
their ability to learn a second language in their future career endeavours. These themes should 
be explored further in any studies related to this area of research.  
 
7.7 Summary of discussion 
In this section, the results that emerged from both the interviews and questionnaires will be 
summarized. The results of these instruments used in the study indicated that there are three 
important scales in this study which are, Ideal L2 self, Ought-to L2 self and learning 
experiences. It was discovered that the tool used in Ideal L2 is influenced by promotion, and 
the scale of the Ought-to L2 self is affected by the prevention scale, while Learning is 
influenced by prevention and promotion. The researcher also concluded that the promotion 
and the prevention aspects cannot be separated from each other. The analysis showed that 
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when they are separated from each other, their effect becomes weak on the Ought-to L2 self. 
The overall results from the study differed from other studies as mentioned earlier. 
The researcher also discovered that nationality and religion did not affect the Ideal L2 
self in this study in the sense that religion and nationality do not affect the personal motivation 
to learn English as a second language in an educational environment. This revelation may also 
apply for the wider Saudi society which is another area worth exploring. The results presented 
reinforce the notion that the factors that influence personal motivations to learning English 
are 'Attitude' and 'Promotion'. The challenge of learning English as a second language in Saudi 
context created powerful motivating factors for learning and this appeared throughout the 
results of this study. Concerning the analysis of the linear regression model, this represented 
promotion as a measure of motivation. A positive relationship leads to higher personal 
motivation (e.g. Ideal L2 self) as well as a higher drive to learn English as a second language 
among the military students in the Kingdom of Saudi Arabia. Finally, the study concluded 
that military discipline and military affiliation were the most important factors in military 
students' quest to learn English as a second language. It must be acknowledged that these 
military cadets operated within a quite unique and exceptional environment (as was 
mentioned earlier in the thesis). The question remains as to how we can best learn from their 





CHAPTER 8: CONCLUSION AND RECOMMENDATIONS 
 
8.1 Introduction  
This chapter will provide a final summary of this study. There are theoretical and pedagogical 
implications based on the study’s findings along with limitations. The last part of this chapter 
consists of recommendations for future studies on L2 motivation. 
8.2 Summary of the study  
 This thesis examined L2 motivation self-system theory in a Saudi context. The overall 
purpose of this research work is to identify the role of motivation in foreign language learning. 
In this study, the researcher adopted and extended Zoltan Dörnyei’s theory entitled the L2 
motivation self-system to achieve the following aims: 
1) To examine Dörnyei ’s theory of the L2 motivation self-system in a Saudi setting. 
1.1 To investigate how EFL Saudi students describe the process of learning English as a 
foreign language. 
1.2 To examine the factors that EFL Saudi students feel enhance and impede their motivation 
to learn English. 
1.3 To find other motivational factors that may influence military academy school cadets.  
This study has four research questions which are:  
How does the L2 motivation self-system theory affect the language learning process of Saudi 
cadets?  
Sub-question 1- What are the methods that impact the motivation of the cadets to learn 
English? 
Sub- question 2- Which factors enhance or impede EFL Saudi students’ motivation to learn 
English? 
Sub-question 3- What is the relationship between motivation and the learner’s attitude 




In addition, there emerged new and relevant themes in this study as were discussed at 
length in the previous chapter. It explained the important factors in the L2 motivation self-
system theory. It outlined the ideal L2 self and learning experiences and confirmed that L2-
self is more important than Ought-to-L2 self. This study revealed that the instrument of the 
theory prevention and promotion is strong instruments when they work together. Prevention 
does not work when dealt with in isolation.  Participants of the study believe that discipline 
and military affiliation are the main factors in their motivation. These factors have a major 
role to play for learning a second language in students’ academic life. By implementing these 
factors, they can open new avenues in their careers.  The contribution of this study is presented 
in the following points:  
1.  The first contribution is directed to the Ministry of Education in Saudi Arabia to adopt an 
L2 motivation approach for English language learners. Moreover, adopting an L2 
motivation approach in the general curriculum at all education levels (primary, secondary 
and tertiary) would have a significant role and impact on student learning and achievement.  
2. This thesis proffers recommendation to teachers about the key aspects of teaching Saudi 
students the target language. The study encourages learning and embracing the role of 
motivation in learning the English language in order to stimulate certain important aspects 
(activities and group study) for learners.  
3. The researcher in this study discovered new themes emerged from the interviews, for 
instance, the uniqueness of the military cadet English learners among general Saudi 
students, military affiliation and future employment promotions and understandings of the 
ideal self. Future Researchers may explore new additional areas such as the development 
of the self-aspect within this ongoing debate.   
 
8.3 Limitations of the study   
As with any study, there are a number of limitations that need to be highlighted. The first one 
is linked to the methodology used in this study. The length of the questionnaire may be too 
long. There are 60 questions divided into 13 themes. Responding to the questions proved 
challenging to some cadets. In addition, all participants did not have much knowledge or pre-
conceived idea about their own L2 motivation. This is because there is a lack of information 
about L2 motivation in the educational setting of our study. Also, there was a time constraint 
for the students when they were completing the questionnaire (one hour). As is typical in a 
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military academy school, the cadets follow a specific time schedule and some students were 
conscious of the need to complete the questionnaire within the allotted period. The number of 
questionnaire completions could be extended beyond 200 or as far as possible.  
The second limitation is the time given to the study. The military academic school 
gave the researcher a specific time to collect the data and conduct the interviews because 
students have other tasks to do. 
The third limitation is that all participants are male in this study. They study together 
in one place and they are not allowed to go outside. They spend all their time together without 
any outside connection. They do not have the right to use social media tools. They do not 
have the right to use phones. All these factors may have influenced their replies  to some 
extent within the survey and interviews. 
The fourth limitation is that all the participants of the study are under a military regime, 
which means there are no students from other disciplines such as medicine and there is only 
one gender of student used.  
The fifth limitation is related to the application of the findings to another context. The 
result of the study may not represent the beliefs of the cadets or students in another context, 
because it took place solely in a Saudi Arabia context.  
 
8.4 Recommendation for future studies in L2 motivation 
The researcher would like to mention some recommendations for future studies in L2 
motivation in a Saudi context. The first one relates to the amount of L2 motivation studies 
that have been completed in a Saudi context. There has been a small number conducted, so, 
the field of education needs more research in L2 motivation and its impact on learning a 
second language. 
The second recommendation is self-concept studies. There is a major role for ideal 
self-concept motivation and its significance in acquiring the target language. The field of 
English language acquisition needs for more improved and effective language pedagogies. 
This study examined L2 motivation self-system theory in one military school. For any 
future study, this concept should be studied in a Saudi context within a public university. In 
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addition, the participants of this study are male, hence, there is a requirement to examine this 
theory for all genders. 
This study examined the L2 motivation self-system in one region. There is a need to 
examine it in many regions such as the western region and north region.  There are two 
instruments in the L2 motivation self-system theory. The first one is ''promotion interest'' and 
the second one is ''prevention interest''. There is a need to examine those instruments in 
different contexts, and with different genders. In addition, for future studies, an examination 
of the L2 motivation self-system needs to include both the teacher and the students. Applying 
this theory online or via a digital platform is a sound idea for future studies. As the study 
continues, new important themes will undoubtedly arise, as revealed in this study, for 
example, the uniqueness of the military cadet students. 
All students need to feel as if they were unique and special when they are acquiring a 
second or additional language. Additional research should focus on how this can increase 
students’ motivation significantly.  Apart from this, technology, new media, discipline, and 
military affiliation are key players in improving learner’s skills and have a major role to 
increase L2 motivation among Saudi students. It can be presumed that future studies about L2 
motivation should focus on those aspects in particular due to the number of variables involved 
in each, especially in a Saudi context. Finally, in Saudi Arabia, there should be more applied 
research involving teachers attending language workshops especially dealing with L2 
Motivation training. This may impact to some degree in a positive way, upon individual 
teaching practices. 
For future studies, the role of the actual self in motivating students in terms of what 
the students need in their everyday language classroom to enhance their motivation, should 
be further explored.  L2 motivation self-system depends on an image of the future. So, making 
studies that concentrate on self-image and possible self portends a high potential that could 
increase the motivation levels among Saudi students. 
The last recommendation surrounds the use of new media in classrooms. This is an 
important aspect in a second language learning, with valuable resources such as YouTube, and 
other websites offering unique learning experiences, especially if students are exposed to 
materials that are prepared by native speakers. There are many researchers that support the 
view that new teaching methods involving YouTube or other multimodal approaches may well 
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increase L2 motivation. One example of teaching English with YouTube is offered by Brook 
(2011).  
8.5 Theoretical implications  
According to the L2 motivation self-system theory (Dörnyei, 2009), and as we have seen in 
this study, there are three components attached to the theory in question. These consist of 
ideal L2 self, ought-to-L2 self and learning experiences L2. These factors have been examined 
in more than one country and in different contexts. This study here examined them in a Saudi 
context. The findings give a clear image about these factors from a military academic school 
stance. The results show that ideal L2 self and learning experiences L2 self are more important 
than the ought-to- L2 self. This finding agrees with many studies (e.g. Csizér and Kormos 
2009; Taguchi, et al. 2009). In other words, there is an understanding that the L2 motivation 
self-system theory must be further explored in a Saudi context. This represents both a 
recommendation and an implication for both Saudi students and teachers. 
According to the findings in this work, teachers should be better focused on the ideal 
L2 self and learning experiences L2 self. The implication here is that there should be high 
value placed on the learning experiences L2 self. According to Jarvea (2001), North (2000) 
and Ushioda (2009), the learning experience is a process in the classroom that could indicate 
the role of the actual self. In addition, when teachers focus on learning experiences without 
making it a part of the L2 motivation self-system theory, the context may be built on an ideal 
or ought-to future self. When teachers understand what students need, as well as their future 
goals, this increases their motivation and helps them to improve their ability and interest in 
acquiring the target language. 
   
8.5.1 Pedagogical implications     
The gap in this research is evident from the amount of studies on L2 motivation self-system 
theory that has taken place in a Saudi context. This research aimed to bridge this gap in its 
efforts to know more about the role of L2 motivation among Saudi students in acquiring a 
second language. By filling this gap with more applied studies, teachers will gain more 
knowledge about the needs of students. This will guide them towards the best ways to 
motivate their students to acquire a second language.  Teachers might have focused too much 
on the direct method to increase motivation between students. They could consider adopting 
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other learning strategies by following the best ways to activate and create more interaction 
and promote other learning approaches that are more closely aligned with the needs and future 
goals of students. 
The findings of this study show that teachers in the military academic school utilise 
some factors to help students to increase their motivation. These include elements like 
becoming a military pilot or becoming affiliated in some capacity to the military field. 
Consideration may be given by teachers to the students who focus more on other aspects of 
their motivation, like those associated with both the ideal and learning experiences self. 
Teachers should make some efforts to know at least some of the needs and future goals of 
each of their students in order to help them improve motivation in the second language class.  
Second language teachers are important in schools and universities. They should have 
enough ideas about L2 motivation, and they should understand its role. They should also be 
able to explain the role of L2 motivation to their students. In addition, new teachers should 
have adequate exposure about L2 motivation because students will increase their skills when 
they have this awareness. Therefore, workshops and training are necessary for new teachers 
to gain knowledge about L2 motivation and the best way to make it work in the classroom, 
for example, by teaching students about the role of group study, games, and new media. 
The education system is important in each country. This study provides some 
recommendations and insights that could prove valuable to the education system in Saudi 
Arabia. Organising more workshops about L2 motivation available for second language 
teachers is one important step in this direction. These workshops will influence teachers and 
will have a knock-on effect on students. In fact, this should be an essential requirement of any 
teacher training curriculum for service teachers. Workshops will give teachers a clear image 
about the role of L2 motivation and it will help them to be more flexible regarding the 
curriculum. The number of students in a second language class is important. It should be kept 
relatively small in order to give the teacher more opportunity to maintain control of the class 
and to support the students in their journey to learning the target language. In addition, a small 
number of students in a second language class help teachers to focus on their teaching 
methods. Asking students to select their most comfortable method is effective way to motivate 




8.6 Overall Reflections on the Present Study  
My reflection on the overall experience of writing a thesis over the course of the journey of 
PhD study. I can now look back on an enjoyable experience that has given me an overall 
feeling of happiness. I have enjoyed seeing how a work that started with an idea progressed 
from there through each stage to a completed full thesis on that idea. In addition, it was 
exciting to see how the participants themselves added real, authentic and unique insights into 
the questions that I was looking to answer through the survey and interviews. In addition to 
learning a lot about SLA and L2 motivation theory, I have also learned a lot about how to 
write and present an academic thesis.  
 I have learned a lot about L2 motivation, and I can now motivate my own future 
students to learn a second language more enjoyably and with some higher degree of 
engagement and focus. I have learned the way to write an academic thesis. In fact, it was an 
interesting experience in my life. I will think about the next step in my life. I will try to write 
some academic articles in second language motivation and some articles about second 
language question among Saudi students. It is a great feeling to finish this project while 
thinking about the next project. This work is a big leap in my life as I have learned that 
motivation is an essential part of life. I believe that motivation is the source of success in this 
life. I will teach my students to make motivation as a great guide in their life.  Overall, I feel 
that this has been an enjoyable and rewarding experience and I am excited about the 
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